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Unit Topic Conversation Time | Word Time Focus Time Practice Time Reading Time
Buildings Asking about a museum’s | school beside Was there a library beside Ice Cream r
Prepositions hours, entrance fees, and | library behind the post office? America

exhibits over the tele- barbershop across from Yes, there was. (historical -eadrg,
phone bank in front of No, there wasn’t.

hotel near

frain station above

post office

sidewalk

bridge

theater
Food Ordering food in a root beer a bottle of root beer | How much root beer did Papa Joe s
Quantities restaurant lemonade a can of lemonade she have? Restaurant Opers

roast beef a slice of ham She had one bottle of root | (newspaper arhce

ham a piece of apple pie beer.

chicken soup a bowl of chicken How many bottfles of root

fruit salad soup beer did she have?

iced tea aglass of icedtea | ghe hod three bottles of

coffee a cup of coffee root beer.

garlic bread a loaf of garlic bread

apple pie (all pronouns)
Daily activities | Shopping for a pie at a walk to school by myself I ironed a shirt by myself. Bill Forgot!
alone or with | bakery go to the dentist by himself I didn’t iron a shirt by (story)
others do laundry by herself myself.

chop vegetables by yourself

iron a shirt by yourselves {all pronouns)

slice fruit by themselves

take a bus by ourselves

wash my hair

stay home

buy groceries
Activities af a Making a telephone call wear a wig always Do you ever fall in love? Hi, Emily!
movie studio and leaving a message drive a sports car usually Yes, I always/usually/ (postcard)
Frequency put on makeup often often/sometimes fall

fall in love sometimes in love.

get a sunburn hardly ever Does he ever fall in love?

listen to pop music | never No, he hardly ever/never

foke a nap falls in love.

talk on the phone

sign autographs (all pronouns)

have an accident
Activities in Talking about the weather | feed the birds once a day How often do you read a Dear Gabby
town and inquiring after family read a newspaper | twice a week newspaper? (advice column)
Frequency take medicine three times a month | I read a newspaper once a

Review of Units -5

go on a date
visit @ museum
take the subway
give a speech
take a math test
bake bread

get a haircut

four times a year

month.

How often does she read a
newspaper?

She reads a newspaper
once a month.

(all pronouns)

Syllabus
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Unit Topic Conversation Time Word Time Focus Time Practice Time Reading Time

6 Musical Helping a friend cleanup | tuba well How did he play the tuba? Sunnyville
instruments flute badly He played the tuba well. Students Give
Adverbs cymbals quietly How did they ploy the tuba? | SPring

drums loudly They played the tuba well. Performance
xylophone quickly I ) {(newspaper article)
electric keyboard slowly (all pronouns

harp happily

cello sadly

recorder

tfrumpet

7 Animals Making an emergency tiger run — ran What were you doing when Welcome to

Movement telephone call eagle walk — walked the baboon walked by? Sunnyville Zoo's
panda fly »flew We were washing the car Giant Panda Home
bear hop — hopped when the baboon walked by. | {informational sign)
kangaroo What was he doing when
parrof the baboon walked by?
moose He was washing the cor
gart?el when the baboon walked by.
aboon
leopard (all pronouns)

8 Young Encouraging someone to | say the alphabet Annie is tall. When I was little, T could Dear Stan
children’s try again throw a boll Annie was short. peel an orange. (personal letter)
activities blow a bubble Ted can ploy When you were little, you
Remembering f,o?fgt fo 'ez " basketball. couldn't peel an orange.
abilities uldasandcaslie | Ted could play

spell a word basketoal, | | O Proneuns)
catch a frog

cut out a heart

peel on orange

speak English

9 Cities around | Interviewing on airline pilot | Rome January When did he go to Hong Kong? | Welcome to New
the world Taipei February He went in April. York City, the Big
Months Tokyo March How long was he there? Apple!

London April He was there for one week. (tourist brochure)
Seoul May When did they go to Hong
New York City June Kong?
Paris July They went in April.
Honolulu August How long were they there?
San Francisco September They were there for one week.
Hong Kong October (al )
November all pronouns
December

| 0 Actions at Discussing yesterday’s skip lunch hungry If I skip lunch, I’ll be hungry. | The History of TV
school TV programs forget my homework | nervous If she skips lunch, she'll be (timeline)
Consequences go to bed late tired hungry.

fall off my chair embarrassed (al )
get a good grade happy afl pronouns
lose my favorite sad

pencil disappointed
moke a mistake cold
take off my jacket hot
win a prize proud

Review of Units 6-10

turn off the fan
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Course Description

English Time is a six-level communicative course
intended for elementary school students studying
English for the first time. It was designed specifically for
children studying in an English as a Foreign Language
(EFL) context who do not generally hear English spoken
outside the classroom. The syllabus progresses at a
steady pace, offering students opportunities to practice
each new language item in a variety of contexts. The aim
of the series is to develop students’ speaking, listening,
reading, and writing skills through activities that reward
their curiosity and appeal to their sense of fun. Three
recurring characters, Ted, Annie, and Digger the dog,
maintain student interest and involvement throughout
the course.

The English Time series is preceded by a two-level
introductory series, Magic Time. These two courses can
be used separately or as one complete eight-level course.
The Magic Time syllabus provides a solid foundation of
communicative language on which the syllabus of
English Time is built.

The components of each level of English Time are:
Student Book, Audio Cassette and CD, Wall Charts,
Workbook, Storybook, Storybook Cassette, Teacher’s
Book, and Picture and Word Card Book.

Components

The Student Books

The Student Books feature beautiful full-color illustra-
tions, and a clear, simple design. The illustrations draw
students into the pages to explore and experience the
language, enhancing student interest and motivation.
English Time Levels 5 and 6 contain ten 6-page units and
two 6-page reviews. Each unit is built around a theme,
such as Food or Musical Instruments, to provide a real-life
context to the language. Each page of a unit practices a
single language function in order to keep the focus of the
page clear. The short units help students progress
rapidly, thus building their confidence and motivation.
After every five units, the 6-page review recycles
previously learned language in a new, meaningful
context.

At the back of the Student Books there are Checklists
(one for every five units). These give students an
opportunity to check what they know, thus building
their confidence and allowing parents to follow their
child’s progress in English.

The Audio Cassettes and CDs

The Cassettes /CDs contain all Student Book conver-
sations, vocabulary words, grammar patterns, songs,
chants, and phonics sounds and words. Additional
exercises on each cassette/CD provide further listening
practice.

The Wall Charts

The Wall Charts feature large versions of each
Conversation Time and Word Time page.

The Workbooks

The Workbooks are an extension of the Student Books,
providing additional reading and writing practice for
each lesson. The Workbooks help teachers assess
students’ reading comprehension and general language
retention.

The Teacher’s Books

The Teacher’s Books provide step-by-step lesson plans
for introducing, practicing, and reviewing the language
presented in the Student Books. The lesson plans also
provide tasks for individual, pair, and group work.
The Teacher’s Books also contain the tapescript and
answer keys.

Included in each Teacher’s Book are Workbook and
Storybook instructions and answer keys; photocopiable
Worksheets; individual unit, midterm, and final Tests;
and a Games and Activities section. The reproducible
Worksheets allow for additional practice of language
presented in the Student Books. The Tests allow teachers
and parents to assess students’ proficiency in the
language as well as their progress. The Games and
Activities section provides a multitude of fun game ideas
to enhance any lesson. Also provided are instructions on
how to introduce and check both the Workbook and the
Storybook activities.

The Storybooks and Cassettes

The Storybooks present the Student Book language and
main characters in compelling, continuing stories. This
allows students to experience language in contexts
similar to the way it is used in everyday life. Students
can easily understand the story as no new grammar
points are introduced, and new vocabulary items are
defined on the pages.

The Levels 5 and 6 Storybooks are divided into six
chapters, with each chapter corresponding to specific
Student Book units. A Storybook chapter can thus be
read after students have completed the corresponding
Student Book units. Alternatively, the entire Storybook
can be read after completing the whole Student Book.
Reviews and a new word list are also provided. Each
Storybook is accompanied by a cassette.

The Picture and Word Card Books

The Picture and Word Card Books provide one picture
card and one word card for each vocabulary word in the
Student Books. There is also one grammar card for each
word in the target patterns presented in the Student
Books. The picture and word cards are useful for
introducing, practicing, and reviewing language. They
can be enlarged to any size, depending on the teacher’s

Introducix.
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needs. They can be copied onto cardboard or regular
paper. Students can personalize the cards by cutting
them out and coloring them as they wish.

Course Philosophy

English Time is based on the premise that children learn
best when their natural curiosity and sense of fun are
engaged, and when new language is introduced in small,
manageable amounts. English Time introduces all language
in a spiraling syllabus that builds on and reinforces
previously learned language. Thus, at each new level
students maintain and add to the language they know.

The unit topics and situations are both familiar and of
universal appeal to children. Students immediately relate
to these situations, which results in greater language
production and retention.

English Time emphasizes student-centered learning, as it
creates opportunities for students to produce language in
a manner resembling “real-life” communication. For this
purpose, practice and review activities in English Time
systematically involve pair and group work.

The theory of multiple intelligences suggests that in any
language class there are students with different learning
styles. By engaging students orally, visually, logically,
kinesthetically, and musically, English Time activities
maximize students’ participation during each lesson.

The English Time lesson plans do not follow one
particular teaching methodology. Instead, a variety of
different, successful methodologies are employed to
provide exciting, stimulating lessons. Information gap
activities, role play, survey, and interviews are employed
to create a real need for communication and appeal to as
many students as possible. Students hear the target
language before they produce it (receptive exposure
before production). Listening is emphasized so that
students are exposed to correct pronunciation and
intonation.

Lesson Planning

Thorough planning and preparation are crucial to the
success of any lesson. A well-prepared lesson includes
more activites than may seem necessary. This allows
teachers to maintain the steady pace of the lesson,
abandon activities that are not working, and keep
students focused on their learning. A comprehensive
lesson plan includes activities to review previously
learned language as well as introduce and practice new
language in a systematic and enjoyable manner. English
Time Teacher’s Books provide a detailed, step-by-step
lesson plan for each Student Book page. Teachers are
encouraged to be flexible and adapt these lesson plans to
meet their individual needs.

~rocucton

English Time Lesson Plans

1. Warm-Up and Review

Each lesson plan begins with an activity that reviews the
language practiced in the previous lesson. This helps
students to both recall the language and “switch” to
English-speaking mode. In some lessons, a second
review activity focuses on language related to the target
vocabulary or grammar patterns.

2, Introduce the Target Language

New language is introduced before students open their
Student Books so that they focus on the meaningful
demonstration of the language. Step-by-step suggestions
show how to introduce the target language using Picture
and/or Word Cards, real objects (realia), drawings,
charts, and/or gestures.

3. Practice the Target Language

Students open their Student Books at this stage. Each
Student Book page provides exercises to practice the
language. The Teacher’s Book provides detailed
instructions on how to fully exploit each Student Book
page. The tapescript, answer keys, and ideas on how to
check exercises are provided where appropriate.

4. Games and Activities

All lessons include games and activities that offer
students further practice with the target language.
Activities frequently combine previously learned
language with the target language, so that students are
continually building on what they have learned.
Teachers can choose the games and activities that are
appropriate to their needs. Optional photocopiable
Worksheets at the back of the Teacher’s Books provide
extra grammar and reading practice.

5. Finish the Lesson

Each lesson plan concludes with a fun activity that
reviews the new language, gives the lesson a feeling of
closure, and ends the class on a positive note.
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In Town

A. w0 Listen ond repeat. Point to the speakers. Then listen again.
] - 3

e —

B. Role-play the conversation.

Warm-Up and Review

1. Do an activity to review vocabulary, patterns, and
topics from the previous unit. An activity is provided
in each lesson plan.

2. Check the Your Time Workbook page that students
did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

Infroduce the Conversation

1. Set the scene and clarify the meaning of new words or
phrases in the conversation through explanations,
drawings, or actions. Students retain language better
if they understand the meaning. Detailed examples
are provided as necessary.

2. Model the conversation in such a way that students
can see it presented in a natural way. To do this, bring
students (one student for each speaker in the

The unit’s topic is introduced.

———— Conversations contain both recycled and

new vocabulary and patterns.

Speakers of the conversation are featured in
context.

In order to internalize the conversation,
students role-play it in small groups.

conversation) to the front of the classroom and have
them face each other. Stand behind each student and
model his/her line(s) of the conversation, using
natural facial expressions and body language. In this
way, students know who says which line of the
conversation. Each lesson plan contains examples of
appropriate body language and facial expressions for
each line of the conversation.

. Divide the class into groups {one group for each

speaker in the conversation). Model each line of the
conversation again. Group A repeats the first line of
the conversation, Group B repeats line two, and so on.
Groups then change roles and repeat the conversation
until each group has practiced each role.

. Students open their Student Books for the first time at

this point. Ask students questions about the
conversation and speakers in order to elicit language
and familiarize students further with the scenes.
Encourage students to answer using complete
sentences whenever possible. Prompt if necessary.
Suggested questions are provided in each lesson plan.

Sample Pages and Lesson Plans
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Practice the Conversation

A. . Listen and repeat. Point to the
speakers. Then listen again.

1. Play the first version of the recording. This
version is spoken at slightly slower than natural
speed and has no sound effects so that students can
focus on the pronunciation of the words and the new
language. Students hsten to the conversation and
repeat, pointing to each speaker.

2. Play the second version of the conversation. This
version is dramatized, spoken at natural speed, and
has sound effects so that students can hear the
language as spoken in real life. This time students
just listen.

B. Role-play the conversation.

Using their Student Books for reference, students
produce the conversation by role-playing it, using
body language and facial expressions from Introduce
the Conversation. Students continue role-playing

the conversation until each student has taken on
each role.

Games and Activities

In order to internalize the new conversation, students
practice it through various games and activities.
Students are not expected to memorize the entire
conversation. Rather, they should be able to understand
its meaning and produce parts of it in meaningful
exchanges. Three games and activities are provided in
each lesson plan, engaging students in pair or group
exchanges, as well as in individual versus class
interaction. One of these activities is always a “Make It
Your Own” substitution activity, in which students
expand the structures and concepts from the
conversation to explore how they can be used in other
situations.

Finisih the Lesson

1. Finish the lesson with a quick game or activity to
further practice the conversation. An activity is
provided in each lesson plan.

2. Explain and assign the Conversation Time Workbook
page to be done in class or for homework. It is
important that students know what to do for each
activity so that they can concentrate on the target
language. Detailed instructions on how to do the
activities are provided at the back of the Teacher’s
Book.

Se~c € Pages and Lesson Plans



Warm-Up and Review

1. Do an activity to review the conversation learned in
the previous lesson. An activity is provided in each
lesson plan.

2. Check the Conversation Time Workbook page that
students did in class or for homework. Answer keys
and detailed instructions on how to check the
activities are provided at the back of the Teacher’s
Book.

Introduce the Words

1. Hold up and name each of the unit’s Word Time
Picture Cards. Students listen. Hold up and name the
cards again, and have students repeat. Hold up the
cards in random order and have students name them.

2. Attach the unit’s Word Time Picture Cards in a row to
the board. Stand the unit’s Word Time Word Cards on
the chalktray under the corresponding picture cards.
Point to each picture/word card pair and read the

10

Ten new vocabulary words are introduced per
unit.

Students review the target vocabulary, as well as
previously learned conversations and patterns,
by listening to the recording, then finding and
pointing to the speakers.

———— All new vocabulary items are featured in context

for students to find in the large scene.

word. Students repeat. Then reposition the word cards
so they are no longer directly below the corresponding
picture cards. Volunteers come to the board one by one
and place a word card under its corresponding picture
card, then point to and read the word. Seated students
repeat.

Talk About the Plcture

. Students open their Student Books for the first time at

this point. They look at the large scene and use
complete sentences to identify and discuss anything
they can.

. Talk about what is happening in the large scene in

order to recycle language and bring the picture to life.
It is not important that students understand each
word, as this is a receptive exercise focusing on
exposure to English and recycling previous language
items in a new context. A short reading is suggested in
each lesson plan. When reading a word in bold tvpe,
point to its picture in the scene. When reading an
italicized word, pantomime it. This conveys the

Sample Pages and Lesson Plans



meanings of words students have not heard before.
Alternatively, use a Wall Chart instead of a Student
Book to describe the people and actions in the picture.

3. Ask questions about the large scene in order to elicit
language and familiarize students further with the
picture. Encourage students to answer using words,
phrases, or simple sentences. Prompt if necessary.
Suggested questions are provided in each lesson plan.

Practice the Words

A. = Listen and repeat.

1. Focus students’ attention on the vocabulary box at
the top of the page. Play the recording. Students
listen to the vocabulary items and repeat.

2. Say the words in random order. Students listen
and point to the words in the vocabulary box.

B. Point and say the words.

Individually, students point to and name each of the
target vocabulary items in the large scene in any
order they wish.

OPTIONS:

1. Point to each vocabulary item on the Wall Chart,
and have students point to and name the same item
in their books.

2. Divide the class into pairs. Either on the Wall
Chart or in their Student Books, students in each pair
take turns pointing to and naming each of the target
vocabulary items.

C. = Listen and point.

Focus students’ attention on the large scene. Play the
recording. Students listen to the sound effects and
words. As they hear a vocabulary item named, they
find and point to the corresponding item in the large
scene. As they hear a conversation, they find and
point to the speakers. Play the recording as many
times as necessary for students to complete the task.

Games and Activities

In order to internalize the new vocabulary, students
practice it through various games and activities. Three
games and activities are provided in each lesson plan.
The games/activities often combine the new vocabulary
with previously learned language.

Option: Personalize the Vocabulary. Students work in
groups to use the vocabulary in personalized situations,
thus getting involved more fully in the topic and
language. An activity is provided in each lesson plan.

Sa~2 € Pages and Lesson Plans

1.

Finish the Lesson

Finish the lesson with a quick game or activity to
further practice the vocabulary. An activity is
provided in each lesson plan.

. Explain and assign the Word Time Workbook page to

be done in class or for homework. It is important that
students know what to do for each activity so that
they can concentrate on the target language. Detailed
instructions on how to do the activities are provided
at the back of the Teacher’s Book.

11



A. @ Listen and repeat.

Monday Son | Mon. Tuew | Wed | Thums. | Fri | Sspe

Rl - - — =
9:00

10:00 * ,

11:00 * i

12:00 -

1:00 2. twice a week

200

4:00
I. once a day

3. three times a month

B. "= Listen and repeot.

do you

How often
does she

read a newspaper?

I read

a newspaper once a month.
She reads pap

€. % Look at page 26. Listen and point.

Warm-Up and Review

1. Do an activity to review the vocabulary learned in the
previous lesson. An activity is provided in each lesson
plan.

2. Check the Word Time Workbook page that students
did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

The introduction of the Focus Time Lesson is
divided into two parts. In Part 1, students learn new
vocabulary that they will use in the new grammar
pattern taught in Part 2.

Part 1: introduce the Words

Introduce each new word or phrase in such a way that
students both hear it and understand its meaning.
Detailed instructions are provided in each lesson plan.

12

Four to twelve new words or phrases are
introduced per unit. Students will use them
in a new grammar pattern.

Simple art helps to illustrate each new
word or phrase.

New grammar patterns are presented as
complete sentences.

Students practice the target pattern by
looking back to the Word Time page,
listening to the recording, and finding and
pointing to the people and/or actions being
talked about.

Practice the Words

Students open their Student Books for the first time
at this point.

A. 'zl Listen and repeat.

Focus students’ attention on the new vocabulary at
the top of the page. Play the recording. Students
listen and repeat.

Part 2: Introduce the Patterns

Introduce the target patterns in a methodical step-by-
step way. Once students are familiar with the patterns,
provide an activity that allows students to use the
patterns immediately. Detailed instructions are provided
in each lesson plan. Explaining grammar rules is not
recommended at this level, as students are best able to
learn and understand the patterns through meaningful
experiences with the language.

Sample Pages and Lesson Plans
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Practice the Patterns

B. .. Listen and repeat.

1. Write the text from the pattern box(es) on the
board so all students can see it clearly. Play the
recording, pointing to each word. Students listen.

2. Play the recording again. Students look at the
pattern box(es) in their books and repeat, pointing to
each word.

3. Students work with partners to say the new
patterns, while looking at the pattern box(es) in their
books. Prompt if necessary, or play the recording
again until students can do this with ease.

C. '@ Look at page X, Listen and point.

Focus students’ attention on the Word Time scene.
Play the recording. Students look at the pictures and
listen to the words, pointing to each item, action, or
person they hear named. Play the recording as many
times as necessary for students to complete the task.

Games and Activities

In order to internalize the new vocabulary and patterns,
students practice the language through various games
and activities. Three games and activities are provided in
each lesson plan. The first activity often focuses on the
new vocabulary, and the second and third activities
provide students practice of the entire new pattern.

Finisih tire Lesson

1. Finish the lesson with a quick game or activity to
further practice the vocabulary and patterns. An
activity is provided in each lesson plan.

2. Explain and assign the Focus Time Workbook page to
be done in class or for homework. It is important that
students know what to do for each activity so that
they can concentrate on the target language. Detailed
instructions on how to do the activities are provided
at the back of the Teacher’s Book.

Pages and Lesson Plans

13



Students are reminded of the new grammar
patterns they learned in the previous Focus

A. ‘8 Listen and repeot. Then practice with a partner N
Time lesson.

Eight substitution exercises serve as
controlled practice for the target patterns.

Simple situational art for each substitution
exercise helps to provide meaning.

—— — Students look back to the Word Time page.
H Then, using the unit’s vocabulary and
! grammar, they make sentences about
I ] ‘ various scenes on the page. This allows
students to use the grammar patterns in a

] =) less controlled and more meaningful,
L ‘ natural context.

A grammar song or chant in each unit
provides a fun review of the target
grammar patterns.

Warm-Up and Review B. Look at page X. Practice with a partner.
o _ ) For statement patterns: Students remain in pairs.

1. Do an activity to review the patterns learned in the Focus their attention on the Word Time scene. They
previous lesson. An activity is provided in each lesson take turns pointing to the pictures and making
plan. sentences using the target patterns. An example is

2. Check the Focus Time Workbook page that students provided in each lesson plan.

did in class or for homework. Answer keys and For question and answer patterns: Students remain
detailed instructions on how to check the activities are in pairs. Focus their attention on the Word Time
provided at the back of the Teacher’s Book. scene. They take turns pointing to the pictures and

asking and answering questions, using the target
patterns and vocabulary items. An example is

Practice the Patterns provided in each lesson plan.

Students open their Student Books for the first time C. '@ Listen and sing along or chant.

at this point. 1. The lyrics for each song and chant are provided at

the back of the Student Book. Students turn to that
unit’s song or chant. Have them cover up the text
and focus their attention on the pictures. Students
talk about what they see. Read the lyrics line by line.
Students repeat each line. Play the recording.

2. Students form pairs and take turns saying all the Students listen and follow along in their books.
patterns they have just practiced. They then change

roles and do the same again.

A. Listen and repeat. Then practice with
a partner.

1. Play the recording. Students listen and repeat,
pointing to each picture in their books.

() @) 4) 4] A} 4} 4} A) 4] 4] A) AL AL PY AL AL AL AL ALY
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Alternatively, write the lyrics on the board. Attach
picture cards above the corresponding words to
assist reading. Play the recording and point to each
word. Students listen. Next, read the lyrics, pointing
to each line, and have students repeat. Students
listen and follow along in their books.

2. Play the recording again. Students listen and sing
along or chant, using their books for reference. Play
the recording as many times as necessary for
students to become sufficiently familiar with the
song or chant.

3. Do an activity with the song or chant that allows
students to become more involved. An activity is
provided in each lesson plan.

Games and Activities

In order to internalize the target patterns, students
practice the language through various games and
activities. Three games and activities are provided in
each lesson plan.

Extra Practice

Explain and assign the Practice Time Worksheet. There
is one Worksheet per Practice Time page to give
students further practice with the target patterns.
Worksheets can be done at home or in class. They can
also be used to challenge more advanced students
while the teacher spends time with students who need
more help. For Worksheets and detailed instructions,
see Teacher’s Book pages 183-207.

Finish the Lesson

1. Finish the lesson with a quick game or activity to
further practice the patterns. An activity is provided
in each lesson plan.

2. Explain and assign the Practice Time Workbook page
to be done in class or for homework. It is important
that students know what to do for each activity so
that they can concentrate on the target language.
Detailed instructions on how to do the activities are
provided at the back of the Teacher’s Book.

Se~2 e Pages and Lesson Plans
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A. = Listen and recd alang.

Dear Gabby ‘

Dear Gabby.

I am thirteen years old and | have
a big problem. My little brother is
a pest! He tollows me all the time
and always bothers me and my
triends. He goes into my room and
takes my things without asking.
My mom tells me to be patient
because | am older. It's not fair!
What can [ do?

Going Crazy

B. <@® Listen and circle True or False.

t. True False 2. True False

C. Read the question. Write the answer.

. What is Crazy's problem?

Dear Crazy,

Your little brother loves you very
much and wants your attention.
Spend time with him. Tell him he
can use your things but he has to
ask first. Help him find some
friends. And don't forget, he will

grow up!
Gabby
New Words
pest bother
without fell
patient
attention
spend fime graw up
True False

2. Who does Crazy's brother bother?

3. Who tells Crazy to be patient?

What does Crazy's brother want?

Unit §

Warm-Up and Review

1. Do an activity to review the patterns practiced in the
previous lesson. An activity is provided in each lesson

plan.

. Check the Practice Time Workbook page that students

did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

Introduce the Reading

. Students may learn the new vocabulary within the

context of the reading, or each new word can be
taught before students encounter it in the reading. If
you choose to teach the new words before students
read the passage, write the new words in a column on
the board. Then point to and read each word before
explaining its meaning. Detailed explanations of how
to present each new word are provided in the lesson

plans.

. If appropriate, ask students questions abut their own

experiences with the reading’s topic.
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A reading passage, related to the unit’s topic, is
provided.

New words are listed on the page.

Students do a True/False activity about information
from the reading.

Comprehension questions test students’
understanding of what they have read.

3. Students open their Student Books for the first time at

this point. They look at the reading and pictures and
talk about what they see. Ask students what they
think the reading will be about.

Practice tihe Reading

Students read the passage silently to themselves.

A. -. Listen and read along.

1. Play the recording. Students listen and read along
in their Student Books.

2. Play the recording again, stopping it after each
sentence. Students listen and repeat each sentence.

3. Divide the class into pairs. Students in each pair
take turns reading the passage aloud to their partner.

B. ™= Listen and circle True or False.

Play the recording. For each number, students listen
and circle True if the statement is true, and False if it
is not. An answer key and suggestions on how to
check students” answers are provided in each lesson
plan.

Sample Pages and Lesson Plans
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C. Read the question. Write the answer.

Students read each comprehension question and
answer it based on the reading in exercise A. An
answer key and suggestions on how to check
students’ answers are provided in each lesson plan.
The wording of students” answers may vary slightly
from that given in the answer key. Accept any
answers that are grammatically correct and contain
the correct information.

Games and Activities

In order to practice reading, students engage in various
games and activities. Three games and activities are
provided in each lesson plan. Since these games and
activities are related to the reading, students may use
their Student Books for reference as they work.

Extra Practice

Explain and assign the Reading Time Worksheet. There
is one Worksheet per Reading Time page to give
students further reading practice. Worksheets can be
done at home or in class. They can also be used to
challenge more advanced students while the teacher
spends time with students who need more help. For
Worksheets and detailed instructions, see Teacher’s
Book pages 183-207.

Finish the Lesson

1. Finish the lesson with a quick game or activity to
further practice the reading. An activity is provided in
each lesson plan.

2. Explain and assign the Reading Time Workbook page
to be done in class or for homework. It is important
that students know what to do for each activity so
that they can concentrate on the target language.
Detailed instructions on how to do the activities are
provided at the back of the Teacher’s Book.

a ~ e Pages and Lesson Plans
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A. 0 Listen ond answer the questions.

£ ® N -

Ask your classmates. Write their names and circle Yes or No.

Do you fake medicine oncs a doy ?

Name Yes/No ‘
1. take medicine once a day Yes No !
2. read a newspaper once a week Yes No
3. get a haircut once a month Yes No

€. Review. Read ond write the answers.

1. Do you ever visit o museum?

2. Do you like feeding the birds?

3. How often do you give a speech?

4. Is there a subway in your town?

Warm-Up and Review

1. Do an activity to review the reading practiced in the
previous lesson. An activity is provided in each lesson
plan.

2. Check the Reading Time Workbook page that students
did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

Introduce the Lesson

Ask students personalized questions that relate to the
unit’s language and topic. Suggested questions are
provided in each lesson plan.

18

—— Students answer questions about themselves that they

hear on the recording.

In order to further personalize the unit’s topic and
language, students interact with their classmates to
find out related personal information.

Practice the Lesson

Students open their Student Books for the first time
at this point.

A. & Listen and answer the questions.

Play the recording. For each number, students listen
to the question and answer it based on their own
knowledge and experience. Suggestions on how to
check students” answers are provided in each lesson
plan.

B. (Personalized interactive activity).

Through a variety of different types of activities—
often pairwork—students interact with their
classmates to find out personal information relating
to the unit’s topic and language.

C. (Personalized reading and writing
activity).

Through a variety of different types of reading and
writing activities, students further personalize the
language they previously learned. Suggestions on
how to check students’ answers are provided in each
lesson plan.

Sample Pages and Lesson Pla~s



Games and Activities

in order to internalize and further personalize the unit’s
-2nguage and topic, students practice the language
through various games and activities. Three games and
activities are provided in each lesson plan.

2

Finish tie Lesson

. Finish the lesson with a quick game or activity to

further personalize the language. An activity is
provided in each lesson plan.

. Explain and assign the Your Time Workbook page to

be done in class or for homework. It is important that
students know what to do for each activity so that
they can concentrate on the target language. Detailed
instructions on how to do the activities are provided
at the back of the Teacher’s Book.

Assessment

Give the unit Test in order to check students’
comprehension of the new language items. There is
one Test per unit. An extensive midterm and final are
also provided. For Tests and detailed instructions, see
Teacher’s Book pages 208-235.

Sample Pages and Lesson Plans
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Focus: English Time Level 4 Review
Function: Introducing oneself; giving personal information

Materials Needed: CD/cassette and player

Work with the Pictures

Students open their Student Books to pages vi and vii.

1. Divide students into groups of three. Groups find
and name any items or characters they recognize in the
eight scenes.

2. Ask each group how many items they found. Encourage

groups to name as many items or characters as they can.

3. When groups have finished, have each group name
one item, and write it on the board. Once all the items
have been listed, point to and say each word. Students
repeat, pointing to those items in their books.

Practice the Language

Listen and repeat.

1. Play the recording. Students listen and repeat each
line of dialogue.

1. Annie: Hi! I'm Annie Day. He’s Ted Lee. My
dog’s name is Digger.
Ted: We're making dinner. We're going to have
spaghetti.
Digger: Yum! My favorite!

2. Annie: I'm fourteen.
Ted: I'm fourteen, too.
Digger: Smells good.

3. Annie: We like playing video games.
Ted: I want to program computers. Annie
wants to be an engineer.

4. Annie: Monkeys and giraffes are my favorite
animals.
Ted: I like dolphins.
Digger: I like dogs.

5. Annie: Ted swims really well.
Ted: 1 love to swim. I'm going to go to the
beach in the summer.

6. Annie: [ like to ski. I went skiing in the winter.
Ted:  Annie skis really well.

7. Annie: Our friends are here! Is it time to eat?
Ted: Well, we cooked the spaghetti, made the
salad, and set the table. Yes, let’s eat!

20

8. Ted: Try some.
Ivy: It’s delicious!
Annie: Study English with us and have fun!

2. Ask students what roles are needed to role-play the
conversation. List the roles on the board (Annie, Ted,
Digger, Ivy). Then divide the class into Groups A, B, C,
and D. Group A role-plays Annie’s lines, Group B
role-plays Ted's lines, Group C role-plays Digger’s
lines, and Group D role-plays Ivy’s line. Groups then
change roles and role-play the scenes again.

3. Bring four volunteers to the front of the
classroom. Play the recording and have these
volunteers act out the conversation along with the
recording. They then role-play the conversation on
their own, without the recording.

4. Divide the class into groups of four and have
students in each group role-play the conversation.
They then change roles and role-play the
conversation again.

Finish the Lesson

1. How About You? Divide the class into groups of
three. Students in each group take turns looking at
Scenes 1-6 and inserting their personal information
into the sentences (two students in each group talk to
the third student). For example: a student named Joe
looks at the first scene and says Hi! I'm Joe Smith. He’s
Ed Jones. The second student, Ed, says We're studying
English. Students in each group change roles until each
student has taken on each role.

2. Explain and assign Workbook pages iii and iv. (For
instructions, see Teacher’s Book page 157.)

Do You Remember?



Focus: Frequently used classroom language

Materials Needed: CD/cassette and player

Warm-Up and Review

1. Listen and Repeat. Play the Do You Remember?
recording. Students listen. Play the recording again,
and have students repeat each line.

2. Check Workbook pages iii and iv. (For instructions
and answer key, see Teacher’s Book page 157.)

Introduce the Language
Tell students that in this lesson they are going to hear

language that they can use in different classroom
situations. Brainstorm with students different things

they might want to say to each other or to their teacher

during English class. See if students can then produce
language to use in the different situations they have
brainstormed. Accept any reasonable answers, and
write them on the board.

Practice the Language
Students open their Student Books to page viii.

Listen and repeat.

1. Students look at the six scenes to see if any of the
situations they brainstormed are illustrated on the

page.
2. Play the recording. Students listen and repeat.

A: Please number your papers from one to five. We're
going to have a spelling test.

>

= Joe, will you turn on the CD player, please? Go to
track ten.
Okay.

: What's the homework assignment for tomorrow?
Do page three in your workbook.

> Wy W

: We're going on a field trip on Friday. Please ask
your parents to sign your permission form.

: Where are we going?

: The History Museum.

> 0w

: Annie, please stay after class and finish your
homework.
: Okay, Ms. Apple.

: Have a good weekend, class! Don’t forget, your
projects are due on Monday.
B: Bye, Ms. Apple!

> o

~assroom Language

—_— —_—
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3. Play the recording again. Students listen and
point to the speakers. Play the recording as many
times as necessary for students to complete the task.

Teacher Tip: Use this classroom language as often as
possible so that it becomes natural to students. The
recording can be played at the beginning of each
lesson until students are completely familiar with the
classroom language.

Games and Activities

Role Play. Divide the class into pairs. Students in each
pair work with their partners to role-play each classroom
language situation. After five to seven minutes, have
several pairs of volunteers come to the front of the
classroom and role-play the dialogues. Students can use
their Student Books for reference, if necessary.

Finish the Lesson
What's Next? Say the first line of one of the classroom
language dialogues. Students respond with the second

line. Do the same with all the dialogues. Students can
use their Student Books for reference, if necessary.
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In Old Sunnyville

Language Focus: Asking about a museum’s hours, entrance
fees, and exhibits over the telephone

Materials Needed: CD/cassette and player; Wall Chart 1

For general information on Conversation Time,
see pages 8-9.

Warm-Up and Review

Review. Students open their Student Books to page
viii. Point to each scene and elicit the dialogue. Then
divide the class into pairs, and have each pair practice
role-playing the six different scenes.

Introduce the Conversation

1. Set the scene and clarify meaning by pretending to
push the buttons of a telephone and hold a telephone
receiver to your ear. Say Today's conversation is a
telephone call between Ted, who is calling a museum, and a
woman who works at the museum. Then introduce the
new words by writing each word on the board. Point
to and read each word before explaining its meaning.
Students repeat the word.

daily: Say The museum is open on Sunday, Monday,
Tuesday, Wednesday, Thursday, Friday, and Saturday.
It’s open daily.

except: Have four students stand up. Three of them
should be wearing the same color shirt. Then say
They're all wearing (blue) shirts, except for (Ann).

holidays: Write the dates of some popular holidays on
the board. Point to each date and name the holiday.
Say These dates are holidays.

free: Write free = $0 on the board. Then say Free means
that you don’t have to pay.

2. Bring two students to the front of the classroom. Both
students should pretend to be speaking into
telephones. Stand behind each student and model
his/her lines of the conversation in the following way:

A: Good morning, Sunnyville Museum. How can 1
help you?
Speak cheerfully.

B: Hi! What are your hours?
Speak in a friendly, questioning tone.

A: We're open from 9:00 to 6:00.
Speak in a friendly tone.

22

B P

B: Are you open on Sundays?
Speak in a friendly, questioning tone.

A: Yes. We're open daily, except on holidays.
Speak in a friendly tone.

B: How much does it cost to get in?
Speak in a friendly, questioning tone.

A: It's three dollars for adults and two dollars for
children. Children under five are free.
Speak in a friendly tone.

B: Does that include the special photo exhibit of
old Sunnyuville?
Speak in a friendly, questioning tone.

A: Yes, it does. Tours are at 10:00, 2:00, and 5:00.
Speak in a friendly tone.

B: Thanks for your help.
Speak in a friendly tone.

A: You're welcome. Have a nice day.
Speak in a friendly tone.

Divide the class into Groups A and B. Model the
conversation again using facial expressions and body
language. Group A repeats the first line of the
conversation, Group B repeats line two, and so on.
Encourage students to copy your facial expressions
and body language. Groups change roles and say the
conversation again in the same way.

Unit 1
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Artach Wall Chart 1 to the board or open a Student
Book to page 1. Students then open their Student
Books to page 1. Ask the following questions:

Where is the woman?

What are the museum’s hours?

Is the museum open daily?

When is the museum closed?

How much does the museum cost for adults? How much
for children?

How much does it cost for children under five?

Does the cost include the photo exhibit?

Practice the Conversation

A. 32 Listen and repeat. Point to the
speakers. Then listen again.

1. Play the recording (first version of the
conversation). Students listen and repeat, pointing
to each speaker.

1. Receptionist: Good morning, Sunnyuville
Museum. How can 1 help you?

2. Ted: Hi! What are your hours?
Receptionist: We're open from 9:00 to 6:00.

3. Ted: Are you open on Sundays?
Receptionist: Yes. We're open daily, except on
holidays.

4. Ted: How much does it cost to get in?
Receptionist: Its three dollars for adults and two
dollars for children. Children under
five are free.

5. Ted: Does that include the special photo
exhibit of old Sunnyville?
Receptionist: Yes, it does. Tours are at 10:00,

2:00, and 5:00.

6. Ted: Thanks for your help.
Receptionist: You're welcome. Have a nice day.

2. Play the recording (second version of the
conversation). Students listen.

B. Role-play the conversation.

Students choose a partner and, using their Student
Books for reference, role-play the conversation.
They then change roles and role-play the
conversation again.

Games and Activities

Note: For all Conversation Time activities, students may

1.

use their Student Books for reference.

Back-to-Back. Divide the class into pairs. Students sit
with their backs to their partners and role-play the
conversation without looking at each other. Partners
then change roles and repeat the activity.

Unt 1

2. True/False/I Don’t Know. Say five to six statements

about the conversation (see Suggested Statements
below). Students say True if the statement is true, and
False if it is false. If a statement is false, choose a
volunteer to make it true. If students don’t have
enough information to determine if the statement is
true or false, they say I don’t know.

Suggested Statements:

The Sunnyville Museum is open on Sundays.

It costs three dollars for a four-year-old child to get in.

Ted wants to go to the museum on Tuesday.

There is a tour of the Train Exhibit daily at 10:00.

The woman on the phone works at the museum daily.

If Ted’s mother and father go to the museum, they will pay
six dollars to get in.

. Make It Your Own. Write the following on the board:

A: What are your hours?
B: We're open from 9:00 to 6:00.

Students read the dialogue on the board. Then divide
the class into pairs and write the following on the
board:

1. Monday through Friday we’re open from 9:00 to
5:00. Saturday and Sunday we’re open from 10:00
until 3:00.

2. Monday through Friday we’re open from 10:00 to
6:00. We're closed on Saturday and Sunday.

3. We're only open on Tuesday and Thursday from
8:00 until 10:00.

Students read each new response. Quickly clarify
meaning if necessary. Then each pair of students role-
plays the dialogue on the board, substituting the new
responses into the underlined part of the target
conversation.

Finish the Lesson

. You Tell Me. Ask students the following questions

about their own school: When is our school open? What
are its hours? Is it open on Saturdays? On Sundays? Is our
school open on holidays? Then ask the following
questions about the movies. Do you like going to the
movies? How much does it cost you to get in? How much
does it cost your mother or father? Does that include

the popcorn?

. Explain and assign Workbook page 1. (For instruc-

tions, see Teacher’s Book page 157.)
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Language Focus: Public buildings and structures (school, library,
barbershop, bank, hotel, train station, post office, sidewalk, bridge, theater)

Materials Needed (excluding materials for optional activities):

CD/cassette and player; Wall Chart 2; Unit 1 Word Time Picture Cards,

1 set; Unit 1 Word Time Word Cards, 1 set (see Picture and Word Card

Book pages 1 and 2)

For general information on Word Time,
see pages 10-11.

Warm-Up and Review

. Conversation Review: Listen, Please. Play the
recording of the Unit 1 conversation. Students listen
and take notes if necessary to remember the
information they hear. Then ask students four to five
questions about the conversation (see Suggested
Questions below).

Suggested Questions:

What are the Sunnyville Museum’s hours?

Is it open on Sundays?

How much does it cost for an adult to get in?

How much does it cost for a child to get in?

When are the tours of the special photo exhibit of old
Sunnyuville?

. Check Workbook page 1. (For instructions and answer
key, see Teacher’s Book page 157.)

Introduce the Words

. Hold up and name each of the Unit 1 Word Time
Picture Cards. Students listen. Hold up and name the
cards again, and have students repeat. Hold up the
cards in random order and have students name them.

. Attach the Unit 1 Word Time Picture Cards in a row to
the board. Stand the Unit 1 Word Time Word Cards on
the chalktray under the corresponding picture cards.
Point to each picture/word card pair and read the
word. Students repeat. Then reposition the word cards
so they are no longer directly below the corresponding
picture cards. Volunteers come to the board one by
one and place a word card under its corresponding
picture card, then point to and read the word. Seated
students repeat.

Talk About the Picture

. Students open their Student Books to page 2. They
look at the large scene and use complete sentences to
identify anything they can.
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2. Attach Wall Chart 2 to the board or open a Student

Book to page 2. Read the following “story” while
pointing to or touching the pictures (bold words) and
pantomiming the actions (italicized words). If students
repeat, do not stop them, but they are not required to
do so.

Note: It is not important that students understand each

word. This is a receptive exercise focusing on exposure
to English.

This picture shows an old town. What was in
the town? We can see a bridge. There is a
train station. We can see a library, a school,
a bank, a post office, a barbershop, a hotel,
and a theater. There is a sidewalk in front of
the buildings. There are some students going
to school.

3. Ask the following questions while pointing to or

touching the pictures (bold words) and pantomiming
the actions or adjectives (italicized words).

(bridge) What's this?

Does the bridge go over a river?

(post office) Is this a school?

Can you mail a letter at the post office?
(theater) What do people do here?
Can you read books at the library?
What do people do at a barbershop?
Can you in-line skate on a sidewalk?

Unit 1
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Practice the Words

A. - Listen and repeat.

1. Play the recording. Students listen and repeat,
pointing to each word in the vocabulary box.

1. school 2. library

3. barbershop 4. bank

5. hotel 6. train station
7. post office 8. sidewalk

9. bridge 10. theater

2. Say the words in random order. Students point to
them in the vocabulary box.

B. Point and say the words.

Students point to each of the target vocabulary items
in the large scene and name them.

C. & Listen and point.

Play the recording. Students listen to the words. For
the vocabulary, they point to the named item; for the
conversations, they point to the speakers.
(References are shown in parentheses.) Play the
recording as many times as necessary for students to
complete the task.

Bank. Sidewalk.
Post office. School.
Bridge. Library.
Theater. Hotel.
Barbershop. Train station.

Now listen and point to the speakers.

>

: Are you open on Sundays? (men outside
barbershop)
Yes. I'm open from 7:00 to 10:00.

: Good. I need a haircut.

> > %

: Dad, can we see the show? (father and daughter
by theater)
Sure. How much does it cost to get in?

: It’s one dollar for adults. Children are free.

: Let me help you, Ms. Lark. (boy and woman
outside library)
Thanks. Be careful. They're heavy.

: No problem.

> v

> =

Games and Activities

. Name the Place. Divide the class into teams of three

to four. Describe one of the target vocabulary items
(see Suggested Descriptions below). The first team to
correctly name the building or structure gets a point.
Continue with the remaining target items. The team
with the most points at the end wins. Then have
students on each team work together to write their
own description of each target item. Once all teams

ot 1

have written at least four to five descriptions, have
them take turns reading them to the class and have
other teams name the described building or structure.

Suggested Descriptions:
You take a train there.
You mail a letter there.
You walk across the river on it.
You see a movie there.
You walk on it.

You sleep there.

You get a haircut there.
You study there.

You read books there.

You get money there.

. Find the Clue. Write the following words on the

board: book, money, train, letter, haircut, river, movie,
walk, sleep, study. Point to each word and have
students read it. Clarify meaning as necessary. Then
divide the class into teams of three to four. Say library.
The first team to say the related word from the board
then uses both the target word and related word in an
appropriate sentence. If they do so correctly, they win
a point. For example, students say either Book. You
read a book at the library or Study. I like to study at the
library. Continue with the remaining target items. The
team with the most points at the end wins.

. Pantomime. Divide the class into groups of three to

four. A student in each group (S1) begins by
pretending to be at one of the target buildings or
structures. For example, a student pretends to walk
up to a post office, buy some stamps, and put a letter
in the mailbox. The other members of the group say
You're at the (post office). S1 says either Yes, I am or No,
I'm not, continuing to pantomime until the place is
correctly named. Another member of the group then
takes a turn pantomiming. Groups continue in the
same way for seven to nine minutes.

. Option: Personalize the Vocabulary. Divide the class

into groups of two to three. Students in each group
work together to draw a map of their town, labeling
everything they can. Groups then take turns standing
up and telling the class about their maps.

Finish the Lesson

. Association. Hold up a Unit 1 Word Time Picture

Card. Students try to be the first to say another word
with a logical association to the illustrated building or
structure. For example: barbershop/hair, library/books,
bridge/water. Accept any answers that make sense. The
first student to call out an appropriate word wins a
point. Do the same with the remaining picture cards.
The student with the most points at the end wins.

. Explain and assign Workbook page 2. (For instruc-

tions, see Teacher’s Book page 158.)



Language Focus: Prepositions of location (beside, behind, across from, in

front of, near, above)

Yes/No questions with was [Was there a (library) (beside) the (post office)? Yes, x — !

there was./No, there wasn’t.)

Function: Asking about past location

Materials Needed: CD/cassette and player; Wall Chart 2; Unit 1 Word — .

Time Picture Cards, 1 set; Unit 1 Word Time Word Cards, 1 set per 2
students; Unit 1 Focus Time Picture Cards, 1 set; Unit 1 Focus Time Word
Cards, 1 set per 2 students; Unit 1 Grammar Cards, 1 set per 2 students

(see Picture and Word Card Book pages 1, 2, 3, 4, and 45)

For general information on Focus Time,
see pages 12-13.

Warm-Up and Review

. Vocabulary Review: Buildings and Structures. Stand
the Unit 1 Word Time Picture Cards in pairs along the
chalktray. Point to each card and have students name
it. Point to one of the cards in the first pair and ask
Where’s the (school)? Point to the other card and answer
It’s next to the (library). Write the question and answer
on the board. Point to the sentences and have students
read them. Quickly review meaning if necessary. Point
to a card in the next pair. Students on the left side of
the classroom ask the question, and students on the
right side of the classroom answer. Point to the other
card in the pair. Groups reverse roles. Continue in the
same way with the remaining cards.

. Check Workbook page 2. (For instructions and answer
key, see Teacher’s Book page 158.)

This lesson is in two parts.

Part 1: Introduce the Words

. Stand beside your desk. Point to yourself and then the
desk and say beside. Students repeat. Write beside on
the board. Point to it and say beside. Students repeat.
Do the same with behind, across from, in front of, near,
and above, moving around the desk to demonstrate
each word. (Hold your hand above the desk to
demonstrate above.)

. Practice for Fluency. Students stand up at their desks.
Hold up the in front of picture card, move in front of
your desk, and say I'm in front of the desk. Students
move in front of their desks and repeat. Do the same
with the remaining Unit 1 Focus Time Picture Cards.
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No, there was.
wasn't

—

Practice the Words

Students open their Student Books to page 3.

A. = listen and repeat.

Play the recording. Students listen and repeat each
word.

. beside

. behind

. across from
. in front of
near

. above

UL WN =

Part 2: Introduce the Patterns

. Was there a (library) (beside) the (post office)? Yes,

there was./No, there wasn’t. Attach Wall Chart 2 to
the board or open a Student Book to page 2. Point to
the post office and ask Was there a library beside the post
office? Students repeat. Write Was there a library beside
the post office? on the board. Point to and read each
word. Students repeat. Then ask the question again,
point to the building beside the post office, shake your
head, and say No, there wasn’t. Write No, there wasn’t.
on the board to the right of Was there a library beside the
post office? Point to and read each word. Students
repeat. Do the same with hotel/above/barbershop,
school/beside/library, bank/behind/bridge.

Unit 1
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Practice for Fluency. Say sidewalk, in front of, theater.
Students say the target question. Then nod your head
ves and have students say the target answer. Do the
same with four to five different combinations of
buildings/structures and prepositions of location.

B. "= lListen and repeat.

1. Write the text from the pattern boxes on the
board. Play the recording, pointing to each word.
Students listen.

A: Was there a library beside the post office?
B: Yes, there was.

A: Was there a library beside the post office?
B: No, there wasn'’t.

2. Play the recording again. Students look at the
pattern boxes in their books and repeat, pointing to
each word.

3. Students work with partners to say the question
and answers, while looking at the pattern boxes in
their books.

C. =& Look at page 2. Listen and point.

Play the recording. Students look at page 2 and listen
to the words, pointing to each item they hear named.
Play the recording as many times as necessary for
students to complete the task.

A: Was there a bridge beside the school?
B: No, there wasn’t.

: Was there a theater across from the library?
. Yes, there was.

A
B
A: Was there a train station behind the hotel?
B: Yes, there was.

Games and Activities

. Cat and Mouse. Place a chair at the front of the
classroom. Two volunteers come to the chair. One is
the “cat,” and the other is the “mouse.” The
volunteers position themselves with relation to the
chair, with the mouse trying not to be too near the cat.
Then they change positions. After each change of
position, the cat and the mouse stand still so that
seated students can describe their former location. For
example: The mouse was (beside) the chair. The cat was
(behind) the chair. Continue in the same way for four to
five minutes.

2. Living Buildings. Divide the class into groups of four

and give each group a set of Unit 1 Word Time Word
Cards and Focus Time Word Cards. Two students in
each group (S1 and S2) stand up, each holding up a
Unit 1 Word Time Word Card. Then another student
in each group holds up a Focus Time Word Card. 51
and S2 position themselves in relation to each other so
as to illustrate the word on the Focus Time card. Then
they sit down. The last student in each group
describes the past location of the two “living”
buildings, saying There was a (theater) (across from) the
(post office). Groups continue in the same way with the
remaining cards, changing roles each time.

. Make the Sentences. (See Game 17, pages 155-156.)

Do the activity using Unit 1 Word Time Word Cards,
Focus Time Word Cards, and Grammar Cards.

Finish the Lesson

. Where Was It? Arrange several classroom items on a

desk at the front of the classroom. Students look at the
items and take notes on the items’ locations in relation
to each other for about 30 seconds. Then change the
arrangement of the items and ask students target
questions about the past location of the items.

. Explain and assign Workbook page 3. (For instruc-

tions, see Teacher’s Book page 158.)
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Language Focus: Prepositions of location; Yes/No questions with was
[Was there a (bank) (near) the (school)? (Yes), there (was).]

Function: Asking about past location

Materials Needed: CD/cassette and player; Unit 1 Word Time
Picture Cards, 1 card per student; Unit 1 Focus Time Word Cards,
1 set (see Picture and Word Card Book pages 1 and 4)

For general information on Practice Time,
see pages 14-15.

Warm-Up and Review

. Pattern Review: The Vanishing Book. Stand the

Unit 1 Focus Time Word Cards on the chalktray. Point
to each card and have students read it. Then write
Was there a book in front of the desk? No, there wasn’t. on
the board and have students read the sentences. Bring
two volunteers (51 and 52) to the board and give S1
the above word card. S1 displays the card to the class.
52 positions a book above a desk, then hides the book
behind his/her back. Students on the left side of the
classroom ask students on the right side Was there a
book above the desk? Students on the right answer Yes,
there was. Next, S1 holds up the (beside) word card,
while 52 continues to hold the book behind his/her
back. Students on the left then ask students on the
right Was there a book (beside) the desk? Students on the
right answer No, there wasn’t. Bring another two to
four pairs of volunteers to the board and continue in
the same way for three to four minutes. Seated
students change roles with every pair.

. Check Workbook page 3. (For instructions and answer
key, see Teacher’s Book page 158.)

Practice tihe Patterns
Students open their Student Books to page 4.

A. = Listen and repeat. Then practice with
a partner.

1. Play the recording. Students listen and repeat,
pointing to each picture in their books.

A: Was there a bank near the school?

B: Yes, there was.

1. Was there a school beside the library?
Yes, there was.

2. Was there a train station behind the hotel?
Yes, there was.

3. Was there a sidewalk in front of the bridge?
No, there wasn’t.
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4. Was there a barbershop near the post office?
Yes, there was.

5. Was there a school across from the hotel?
No, there wasn't.

6. Was there a bank above the library?
No, there wasn't.

7. Was there a hotel above the barbershop?
Yes, there was.

8. Was there a sidewalk behind the theater?
No, there wasn't.

2. Students practice numbers 1-8 in pairs. (51 in
each pair asks the questions, and S2 answers.)
Students then change roles and repeat the activity.

B. Look at page 2. Practice with a partner.

Students remain in pairs and look at page 2. They
then take turns asking and answering questions
about buildings and structures in the large scene
using the target patterns and vocabulary items. For
example: S1 (pointing to the barbershop): Was there a
hotel above the barbershop? S2: Yes, there was.

C. = Listen and chant.

1. Students turn to the Yes, There Was! No, There
Wasn't! chant on page 73. They cover up the text,
look at the pictures, and talk about what they see.

Read the lyrics line by line. Students repeat each line.

Play the recording. Students listen and follow along
in their books.

Urr 1

€] A1 4% A 1t ot oY YN aY ey Oy

) 6y 4} )

)y ¢} O



Yes, There Was! No, There Wasn’t!

Was there a theater beside the school?
Yes, there was!
No, there wasn't!
Was there a barbershop beside the school?
Yes, there was!
No, there wasn’t!

Was there a post office near the bank?
Yes, there was!
No, there wasn't!
Was there a train station near the bank?
Yes, there was!
No, there wasn't!

Was there a library across from the bridge?
Yes, there was!
No, there wasn’t!
Was there a hotel across from the bridge?
Yes, there was!
No, there wasn't!

2. Play the recording again. Students hsten and
chant along, using their books for reference. Play the
recording as many times as necessary for students to
become familiar with the chant.

3. Give each student a Unit 1 Word Time Picture
Card. Play the karaoke version. Students chant
along, standing up and showing their picture card
each time it is named. Students exchange cards and
chant again.

Games and Activities

. Move Around. Divide the class into pairs and have

each student stand up next to his/her partner. Say
behind. One student in each pair (S1) stands still as a
statue. 52 then moves behind S1 and says I'm behind
(Tom). Say beside. 52 moves beside S1 and says I'm
beside (Tom). Continue in the same way with the
remaining target prepositions of location. Then have
students switch roles and do the activity again.

. Listen Carefully. Read the following paragraph to

students, having them take notes as necessary.

My grandmother lived in New York when she was five
years old. Every morning, she bought donuts from the
bakery that was across from her house. Then she went to
school. Her school was near the theater. Sometimes after
school she saw a movie. But sometimes she didn't see a
movie—she studied English at the library that was next
to the theater.

Ask the following questions about the above reading,
having students refer to their notes for reference. If
necessary, read the paragraph several times.

Was there a barbershop across from my grandmother’s
house?

Was there a theater near my grandmother’s school?

Was there a library above the theater?

3. Write a Story. Give students 10-15 minutes to write a
story that includes details about the location of their
home and school. Once students have finished writing
their stories, have volunteers take turns reading their
stories to the class.

Extra Practice
Explain and assign Worksheet 1, An Old Town, page
188. {For instructions and answer key, see page 183.

Finish the Lesson

1. Name the Location. Stand behind your desk. Then sit
down and ask Was I above my desk? Then stand in
front of your desk, sit down, and ask Was I in front of
my desk? Continue in the same way for three to four
minutes.

2. Explain and assign Workbook page 4. (For instruc-
tions, see Teacher’s Book page 158.)



Language Focus: Reading a historical narrative

Materials Needed (excluding materials for optional activities):
CD/cassette and player

For general information on Reading Time,
see pages 16-17.

Warm-Up and Review

1. Pattern Review: Chant. Play the Unit 1 chant, Yes,
There Was! No, There Wasn’t! Students listen. Play the
chant again and have students chant along.

2. Check Workbook page 4. (For instructions and answer
key, see Teacher’s Book page 158.)

Note: Students may learn the new vocabulary within the
context of the reading, or each new word can be
taught before students encounter it in the reading.
Follow the steps below to introduce the new
vocabulary and/or introduce the reading content.

1. Write the new words in a column on the board. Point
to and read each word before explaining its meaning.

invent: Say the names of several inventors that
students know (for example: Thomas Edison,
Alexander Graham Bell, Eli Whitney). Say These people
were inventors. They invented many things.

history: Name several important dates/events in your
country’s history. Then say You study these things in
history class.

first: Name the first leader of your country and
explain that he/she was the first person to be leader.

churn: Explain that an ice cream churn is a device
used to make ice cream by hand.

factory: Say A factory is a big building where many people
work to make things. If there are any factories in your
area, name them and say These are factories.

cone: Draw an ice cream cone on the board. Point to
the cone and say cone.

every: Write every = all on the board. Point to and read
each word. Students repeat. Then say All of you are in
my English class. Every student is in my English class.

a lot of: Explain that a lot of means many. Say A lot of
you like to (play video games).

flavor: Name several flavors of ice cream in the
students’ native language. Then say These are flavors of
ice cream.

vanilla: Say Vanilla is an ice cream flavor. Vanilla ice
cream is white.
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Ask students about their own experiences with ice
cream (see Suggested Questions below).

Suggested Questions:

Do you like ice cream?

Is ice cream your favorite dessert?

Can you buy ice cream at a drugstore?

Is there an ice cream shop near your home?

Students open their Student Books to page 5. They
look at the reading and pictures and talk about what
they see. For example: Here is some ice cream. It looks
delicious. Ask students what they think the reading
will be about.

Students read the story silently to themselves.

A. & Listen and read along.

1. Play the recording. Students listen and read along
in their Student Books.

Ice Cream in America

Who invented ice cream? We don’t know, but ice cream
has a long history in the United States. In 1843,
Nancy Johnson invented the first ice cream churn. The
first ice cream factory opened in Baltimore in 1851. A
man in St. Louis made the first ice cream cone in 1896.
Ice cream is now one of America’s favorite desserts.

The first ice cream shop opened in New York in 1876.
Now there is an ice cream shop in every town, and you
can buy ice cream at every grocery store. You can find a
lot of flavors, from tomato to pickle. America’s favorite
flavors are vanilla and chocolate. What's your favorite?

Unit 1
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history

first
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factory

cone

every

a lot of
flavor
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2. Play the recording again, stopping it after each
sentence. Students listen and repeat each sentence.

3. Divide the class into pairs. Students in each pair
take turns reading the story aloud to their partner.

B. - Listen and circle True or False.

1. Play the recording. For each number, students
listen and circle True if the statement is true, and
False if it is not.

1. We know who invented ice cream.

2. The first ice cream churn was invented in 1846.
3. The first ice cream shop opened in New York.

1. Americans don't like vanilla ice cream.

2. Check answers by saying Number 1. We know who
mvented ice cream. Students say True if they circled
True, and False if they circled False. If the statement
is false, choose a volunteer to make it true. Do the
same for numbers 2—-4.

Answer Key:
1. False 2. False 3. True 4. False

C. Read the question. Write the answer.

1. Students read each question and answer it based
on the reading in exercise A.

2. Check answers by reading each question and
having students read the answer they wrote.

Answer Key:
1. When did the first ice cream shop open? The
first ice cream shop opened in 1876.

19

. Who invented the first ice cream churn? Nancy
Johnson invented the first ice cream churn.

3. Where did the first ice cream factory open? The
first ice cream factory opened in Baltimore.

4. What flavors are America’s favorites?
America’s favorite flavors are vanilla and
chocolate.

Games and Activities

Note: For all Reading Time activities, students may use
their Student Books for reference.

1. Make New Phrases. Write ice cream cone on the board.

Strike through the word cone. Students replace cone
with other words in order to create new phrases. For
example: ice cream churn, ice cream factory, ice cream

Unit 1

shop, ice cream flavor. Write each new phrase on the
board as students say it. Then have volunteers use
each new phrase in a sentence.

. Write the Words. Divide the class into pairs. Write the

following sentences on the board:

1. Nancy Johnson the first ice cream churn.
2. In 1851, the first opened.

3. One of America’s favorite desserts is

4. My favorite flavor of ice cream is

Students in each pair work together to complete each
sentence. Check answers by having volunteers take
turns reading a sentence to the class.

Answer Key:

1. Nancy Johnson invented the first ice cream
churn.

2. In 1851, the first ice cream factory opened.

3. One of America’s favorite desserts is ice cream.

4. My favorite flavor of ice cream is (vanilla).
(Answers will vary.)

. Timeline. Divide the class into groups of two to three.

Students in each group work together to create a
timeline about the history of ice cream. Once students
have completed their timelines, say 1896 and have
students say what happened in that year. Do the same
with 1876, 1843, and 1851.

OPTIONS:
1. Students illustrate their timelines with drawings or
pictures cut from magazines.

2. Students go to the library or use the Internet to do
further research on ice cream. They then include the
new information on their timelines.

Extra Practice

Explain and assign Worksheet 2, Ice Cream
Sandwiches, page 189. (For instructions and answer
key, see page 183.)

Finish tie Lesson

. Use It in a Sentence. Say invent. A volunteer says a

sentence using invent (this can be either an original
sentence or a sentence from the reading). Do the same
with the remaining New Words from the lesson.

. Explain and assign Workbook page 5. (For instruc-

tions, see Teacher’s Book pages 158-159.)
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Language Focus: Personalizing location language

Materials Needed: CD/ cassette and player; Unit 1 Word Time
Picture Cards, 1 set (see Picture and Word Card Book page 1)

For general information on Your Time,
see pages 18-19.

Warm-Up and Review

1. Reading Review: Find the Facts. Say one of America’s
favorite desserts. Students look at Student Book page 5
to find those words. When they do, they read or say
the sentence containing the words out loud (Ice cream
is now one of America’s favorite desserts). Do the same
with the first ice cream shop, the first ice cream churn, the
first ice cream cone, the first ice cream factory, America’s
favorite flavors, you can buy ice cream, a lot of flavors.

2. Check Workbook page 5. (For instructions and answer

key, see Teacher’s Book pages 158-159.)

Introduce the Lesson

Write Is there a drugstore beside our school? on the board.
Point to the question and have students read it. Quickly
review meaning if necessary. Then ask students five to
six questions relating to location (see Suggested
Questions below).

Suggested Questions:

Is there a lizard beside (Bob)?

Is (Mari) behind (Ken)?

Am 1 near my desk?

Is there a bridge across from your house?
Are there any books in your bookbag?

Is there a hotel in front of our school?

Practice tire Lesson

Students open their Student Books to page 6.

A. @ Listen and answer the questions.

1. Play the recording. For each number, students
listen to the question and answer it based on their
own knowledge.

1. Is there a library near your house?

2. Is there a library near your school?

3. Is there a theater beside your house?

4. Is there a bank across from your school?

2. Check answers by dividing the class into pairs
and having students in each pair read one question
and answer to the class.

Answer Key:
Answers will vary.
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B. Pairwork. Fill in the chart. Then tell your
partner about your town.

Divide the class into pairs. Each student fills in the
names of any buildings he/she wants in the You
column on his/her chart. Then a student in each pair
(51) tells his/her partner about his/her “town,”
using the sentence cues and information from

his /her chart. For example: A student writes bridge
and library in his/her chart for a and b. So for
number 1, he/she says There’s a bridge beside the
library. 52 fills in the information he/she receives
from S1. 51 continues in the same way for numbers
2—-4. 52 then takes a turn in the same way.

C. Review. Read and write the answers.

1. Students read each question and write an answer
based on their own knowledge and experience.

2. Check answers by dividing the class into pairs
and having students in each pair read one question
and answer to the class.

Answer Key:
Answers will vary.

Unit 1
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Games and Activities

. Draw a Map. Divide the class into groups of two to

three. Give each group ten minutes to draw and label
a map of either their town or the neighborhood
around their school. Once students have finished their
maps, have groups take turns standing up and telling
the class about their maps.

. Follow the Directions. Arrange students” desks to

create several “city blocks.” Set Unit 1 Word Time
Picture Cards on the desks to represent buildings on
the city blocks. Then bring all students to the front of
the classroom and give them directions to get to
different buildings. For example: Walk straight for two
blocks. Turn right. It's on the left. Students follow your
directions and then name the building they come to,
saving It's the (library). Continue in the same way for
six to seven minutes, having a volunteer take on the
teacher’s role after several minutes.

. Questions. Ask students six to seven questions about

which buildings they would visit in order to do
certain activities (see Suggested Questions below).

Suggested Questions:

You want to mail a letter. Where do you go? (post office)
You want to get a book. Where do you go? (library)

You want to take a train. Where do you go? (train station)
You want to get a haircut. Where do you go? (barbershop)
You want to go to sleep. Where do you go? (hotel)

You want to see a show. Where do you go? (theater)

You want to get money. Where do you go? (bank)

Finisih the Lesson

. When Did You Go? Say library. A volunteer says [

went to the library on (Tuesday). I (read a book). Continue
in the same way with different building names,
having volunteers say the last time they went to the
building and what they did there.

Explain and assign Workbook page 6. (For instruc-
tions, see Teacher’s Book page 159.)

Assessment
Explain and assign the Unit 1 Test, page 216. (For
instructions and answer key, see page 208.)

Unit 1
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Language Focus: Ordering food in a restaurant

Materials Needed: CD/ cassette and player; Wall Chart 3

For general information on Conversation Time,
see pages 8-9.

Warm-Up and Review

. Review: In My Town. Write Is there a bakery beside your
house? on the board. Point to the question and have
students read it. Quickly review meaning if necessary.
Then ask students five to six questions relating to
location (see Suggested Questions below).

Suggested Questions:

Is there a puppy beside (Kim)?

Is (Mari) in front of (Ken)?

Am I above my desk?

Is there a sidewalk in front of your house?
Are there any pencils near your bookbag?

Is there a restaurant across from our school?

. Check Workbook page 6. (For instructions and answer
key, see Teacher’s Book page 159.)

Introduce the Conversation

. Set the scene and clarify meaning by saying Today’s
conversation is at a restaurant. A man and a woman are
hungry and are going to eat some good food. Then
introduce the new words by writing each word on the
board. Point to and read each word before explaining
its meaning. Students repeat the word.

order: Say I'm at a restaurant. I'm going to order my food.
Then, pretending to talk to a waiter, say I want a baked
potato and a salad, please.

steak: Say Steak is a kind of meat. It comes from a cow.

rare/medium/fwell done: Say Rare. If you want your steak
rare, cook it for seven minutes. Medium. If you want your
steak medium, cook it for eleven minutes. Well done. If you
want your steak well done, cook it for seventeen minutes.

special: Explain that often restaurants offer meals that
are not on their menus. These are called specials, and
usually change from day to day.

. Bring three students to the front of the classroom.
Have Student A hold a pencil and pad of paper.
Students B and C should sit at a table and each should
hold a “menu” (folded piece of paper). Stand behind
each student and model his/her lines of the
conversation with the following actions:
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: Hello. Are you ready to order?

Walk up to Students B and C. Speak in a friendly
manner.

. I think so. I'll have a steak.

Look at the menu, then nod your head and look
at Student A.

: Rare, medium, or well done?

Look at Student B questioningly.

. Medium, please. And a baked potato.

Speak to Student A in a friendly manner.

: How about a salad?

Look at Student B questioningly.

: Sounds good.

Nod and smile at Student A.

: What's today’s special?

Look at the menu, then look at Student A.

: Spaghetti and meatballs.

Speak to Student C in a friendly, slightly
enthusiastic manner.

: Good! I'm in the mood for spaghetti. I'll have that.

Nod and smile happily. Speak to Student A.

: Here you are.

Turn around and walk away. Then come back to
the table while pretending to hold two plates. Set
the “plates” down in front of Students B and C.

: Thanks. It looks delicious.

Look at Student A and smile. Speak enthusiastically.

Unit 2
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3. Divide the class into Groups A, B, and C. Model the
conversation again using facial expressions and body
language. Group A repeats the first line of the
conversation, Group B repeats line two, and so on.
Encourage students to copy your facial expressions
and body language. Groups change roles and say the
conversation again in the same way. Continue until
each group has taken on each role.

4. Attach Wall Chart 3 to the board or open a Student
Book to page 7. Students then open their Student
Books to page 7. Ask the following questions:

Where are these people?

What are they going to do?

What's the woman sitting at the table going to eat?
What's the man at the table going to eat?

What's today’s special?

Who's in the mood for spaghetti and meatballs?

Practice the Conversation

A. "= Listen and repeat. Point to the
speakers. Then listen again.

1. Play the recording (first version of the
conversation). Students listen and repeat, pointing to
each speaker.

1. Waitress: Hello. Are you ready to order?
Woman: [ think so. I'll have a steak.

2. Waitress: Rare, medium, or well done?
Woman: Medium, please. And a baked potato.

3. Waitress: How about a salad?
Woman: Sounds good.

4. Man: What's today’s special?
Waitress: Spaghetti and meatballs.

el

Man: Good! I'm in the mood for spaghetti.
I'll have that.

6. Waitress: Here you are.
Man: Thanks. It looks delicious.

2. Play the recording (second version of the
conversation). Students listen.

B. Role-play the conversation.

Divide the class into groups of three. Using their
Student Books for reference, students in each group
role-play the conversation. They then switch roles
and role-play the conversation again. Groups
continue until each student has taken on each role.

Unit

Games and Activities

Note: For all Conversation Time activities, students may
use their Student Books for reference.

1. Responses. Divide the class into pairs. A student in
each pair (S1) begins by saying the first line of
dialogue in any of the scenes (except for the fifth
scene). His/Her partner (52) responds accordingly.
Pairs continue in the same way with the remaining
scenes. S2 then says the first lines of the dialogue in
the same way and S1 responds.

2. At a Restaurant. Divide the class into groups of three.
Each group takes five to seven minutes to create a
menu. Students in each group then role-play the
conversation, substituting items from their menus.
Groups continue until each student has been the
waitperson.

3. Make It Your Own. Write the following on the board:

A: Hello. Are you ready to order?
B: I think so. I'll have a steak.

Students read the dialogue on the board. Then divide
the class into pairs and write the following on the
board:

1. No, not yet. I need a few more minutes.
2. Yes! I'd like a steak, please.
3. Yes, but first I have a question about your specials.

Students read each new response. Quickly clarify
meaning if necessary. Then students in each pair role-
play the dialogue on the board, substituting the new
responses into the underlined part of the target
conversation.

Finish the Lesson

1. Finish the Phrase. Say the beginning words of a
phrase from the lesson (see Suggested Phrases below)
and have students compete to be the first to complete
the phrase. Any reasonable answer is okay.

Suggested Phrases:
Are you

How about
Sounds

Rare, medium
What's today’s

I'm in the mood
Here you

2. Explain and assign Workbook page 7. (For instruc-
tions, see Teacher’s Book page 159.)
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Language Focus: Food and drink (root beer, lemonade, roast beef, ham,

chicken soup, fruit salad, iced tea, coffee, garlic bread, apple pie)

Materials Needed (excluding materials for optional activities):

CD/cassette and player; Wall Chart 4; Unit 2 Word Time Picture Cards,
1 set per 3 students; Unit 2 Word Time Word Cards, 1 set per 3 students

(see Picture and Word Card Book pages 5 and 6)

For more general information on Word Time,
see pages 10-11.

Warm-Up and Review

. Conversation Review: True/False/I Don’t Know. Play
the recording of the Unit 2 conversation, having
students take notes if necessary to remember the
information they hear. Say four to five statements
about the Unit 2 conversation (see Suggested
Statements below). Students say True if the statement
is true, and False if it is false. If a statement is false,
choose a volunteer to make it true. If students don’t
have enough information to determine if the
statement is true or false, they say I don’t know.

Suggested Statements:

The woman's favorite food is steak.

The man is in the mood for spaghetti.

The woman wants her steak medium.

The restaurant’s special is steak.

The woman is going to have a baked potato and corn.

. Check Workbook page 7. (For instructions and answer
key, see Teacher’s Book page 159.)

Introduce the Words

. Hold up and name each of the Unit 2 Word Time
Picture Cards. Students listen. Hold up and name the
cards again, and have students repeat. Hold up the
cards in random order and have students name them.

. Attach the Unit 2 Word Time Picture Cards in a row to
the board. Stand the Unit 2 Word Time Word Cards on
the chalktray under the corresponding picture cards.
Point to each picture/word card pair and read the
word. Students repeat. Then reposition the word cards
so they are no longer directly below the corresponding
picture cards. Volunteers come to the board one by
one and place a word card under its corresponding
picture card, then point to and read the word. Seated
students repeat.

Talk About the Picture

. Students open their Student Books to page 8. They
look at the large scene and use complete sentences to
identify anything they can.

. Attach Wall Chart 4 to the board or open a Student
Book to page 8. Read the following “story” while
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pointing to or touching the pictures (bold words) and
pantomiming the actions (italicized words).

Lots of people are eating and drinking at this
restaurant. The cook has coffee. Digger is outside.
No pets in the restaurant! These two people are
looking at menus. There is lemonade on their table.
On the next table there is root beer and apple pie.
The waiter is bringing garlic bread. What's at these
two tables? There’s ham and chicken soup, and at
the next table is fruit salad, coffee, and roast beef.
It all looks delicious!

3. Ask the following questions while pointing to or
touching the pictures (bold words).

(lemonade) What's this?

(apple pie) What's this?

Does the waiter have water? What does he have?

Is there any spaghetti and meatballs? How about
fruit salad?

What's across the table from the fruit salad? What
drink is near the fruit salad?

Practice the Words

A. & Listen and repeat.

1. Play the recording. Students listen and repeat,
pointing to each word in the vocabulary box.

1. root beer 2. lemonade
3. roast beef 4. ham
5. chicken soup 6. fruit salad
7. iced tea 8. coffee
9. garlic bread 10. apple pie

Unit 2



2. Say the words in random order. Students point to
them in the vocabulary box.

B. Point and say the words.

Students point to each of the target vocabulary items
in the large scene and name them.

C. @ Listen and point.

Play the recording. Students listen to the words. For
the vocabulary, they point to the named item; for the
conversations, they point to the speakers.
(References are shown in parentheses.) Play the
recording as many times as necessary for students to
complete the task.

Roast beef.
Coffee.
Lemonade.
Iced tea.
Fruit salad.
Garlic bread.
Chicken soup.
Root beer.
Apple pie.
Ham.

Now listen and point to the speakers.

A: What are you going to have? (boyfriend and
girlfriend)
I don’t know.

: I'm going to have some french fries and a hot dog.
That sounds good. I'll have that, too.

> Fp T

: I rented a video. Do you want to watch it tonight?
(Annie and Ted)

B: Ican’t. I'm going to see a movie with my family.

How about tomorrow?

Sure!

: Here you are. (waiter and woman)
Thanks. It looks delicious.

: How about some more water?

No, thanks.

®>E >

Games and Activities

1. Describe the Restaurant Table. Bring four volunteers
(51-54) to the front of the classroom and have them
sit around a desk. Place the Unit 2 Word Time Picture
Cards on the desk so that their location can be
described in terms of across from, beside, near, and in
front of. Ask seated students the following questions:
What’s in front of. S1? What's near the (coffee)? What's
beside the (ham)? What's beside the (fruit salad)? Who is
sitting across from (83)?

Then divide the class into groups of four and give
each group a set of Unit 2 Word Time Picture Cards.
Each group does the activity as above, asking each
other appropriate questions about their own
“restaurant table.”

Unit

2. Survey. Students create a survey on a sheet of paper

by writing Name and Do you like ? in a row at the
top of the paper. They then write a list of five different
food and drink items along the left side of the paper.
Students then go around the classroom and ask their
classmates Do you like (root beer)? Students respond
Yes, I like (root beer) or No, I don’t like (root beer).
Students record the answers they hear. Continue until
all students have asked five other students the
question. Students sit down. Then ask students
questions about the survey. For example: Ask Does Bill
like root beer? Students who know this information
respond either Yes, he does or No, he doesn'’t.

. Place Your Orders, Please. Divide the class into

groups of three to four and give each group a set of
Unit 2 Word Time Picture Cards and Word Cards.
Each group will role-play a restaurant scene, with one
student acting as the waiter, one student acting as the
cook, and the rest acting as customers in the
restaurant. The customers lay the word cards faceup
on a desk to make a menu. The waiter comes to the
group and says to each student Hello. Are you ready to
order? Each customer replies I think so. I'll have some
(chicken soup). The waiter then walks to the cook. The
cook asks What's (she) going to have? about each
customer. The waiter answers (She’s) going to have some
(chicken soup). The cook then finds the Unit 2 Word
Time Picture Card to fill each order and gives it to the
waiter, who “serves” it to the customer, saying Here
you are. Students then change roles and do the activity
again. Groups continue until each student has been
both the waiter and the cook.

. Option: Personalize the Vocabulary. Students look

through old magazines or newspapers and cut out
pictures of any food items they can name in English.
They then create a collage by gluing all their pictures
on a large sheet of paper and labeling each picture.
Students then take turns showing their collages to the
class, pointing to each picture and saying I want (ham).
I don’t want (fruit salad) or asking their classmates Do
you like (ham)? Volunteers respond either Yes, I do or
No, I don't. Hang the collages on the walls for future
reference.

Finisih tive Lesson

. Slow Reveal. (See Game 15, page 155.) Play the game

using Unit 2 Word Time Picture Cards.

. Explain and assign Workbook page 8. (For instruc-

tions, see Teacher’s Book page 159.)

37



Language Focus: Food quantities (a bottle of root beer, a can of
lemonade, a slice of ham, a piece of apple pie, a bowl of chicken soup, a glass
of iced tea, a cup of coffee, a loaf of garlic bread)

Wh- questions with how much/many [How much (root beer) did (she)
have? (She) had (one) (bottle) of (root beer). | How many (bottles) of
(root beer) did (she) have? (She) had (three) (bottles) of (root beer).] T

Function: Expressing quantities of food and drink —

Materials Needed: CD/cassette and player; Unit 2 Word Time Picture
Cards, 1 set; Unit 2 Word Time Word Cards, 1 set per 2 students; Unit
2 Focus Time Picture Cards, 1 set per 2 students; Unit 2 Focus Time
Word Cards, 1 set per 2 students; I, You, He, She, They, 1, we, he, she,
and they grammar cards, 1 set per 2 students; Unit 2 Grammar Cards,
1 set per 2 students (see Picture and Word Card Book pages 5, 6, 7, 8,

43, 46, and 47)

For general information on Focus Time, see
pages 12-13.

Warm-Up and Review

. Vocabulary Review: Eating and Drinking. Hold up
each Unit 2 Word Time Picture Card and have
students name it. Then divide the board into two
vertical columns. Write We eat at the top of the
first column, and We drink at the top of the
second. Say roast beef and have a volunteer point to
the corresponding column on the board. A different
volunteer says We eat roast beef. Write roast beef in the
We eat column. Do the same with the remaining
Unit 2 food items. Then point to each column and
have students read the words.

. Check Workbook page 8. (For instructions and answer
key, see Teacher’s Book page 159.)

This lesson is in two parts.

Part 1: Introduce the Words

. Hold up and name each of the Unit 2 Focus Time
Picture Cards. Students listen. Hold up and name the
cards again, and have students repeat. Hold up the
cards in random order and have students name them.

. Attach the Unit 2 Focus Time Picture Cards in a row
to the board. Stand the Unit 2 Focus Time Word Cards
on the chalktray under the corresponding picture
cards. Point to each picture/word card pair and read
the word. Students repeat. Then reposition the word
cards so they are no longer directly below the
corresponding picture cards. Volunteers come to the
board one by one and place a word card under its
corresponding picture card, then point to and read the
word. Seated students repeat.
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Practice the Words

Students open their Student Books to page 9.

A. Listen and repeat.

Play the recording. Students listen and repeat each
word.

1. a bottle of root beer 2. a can of lemonade
3. a slice of ham 4. a piece of apple pie
5. a bowl of chicken soup 6. a glass of iced tea

7. a cup of coffee 8. a loaf of garlic bread

Part 2: Infroduce the Patterns

. How much (root beer) did (she) have? (She) had (one)

(bottle) of (root beer). Bring a volunteer to the front of
the classroom. Pretend to hand him/her a bottle of root
beer and say Here’s a bottle of root beer. Prompt the
student to pretend to drink the bottle of root beer. Point
to the volunteer and ask seated students How much rovi
beer did (she) have? Students repeat. Write How much rovi
beer did (she) have? on the board. Point to and read each
word. Students repeat. Ask the question again, point to
the volunteer, and say (She) had one bottle of root beer.
Students repeat. Write (She) had one bottle of root beer. on
the board to the right of How much root beer did (she)
have? Point to and read each word. Students repeat.
Repeat the entire procedure, pretending to hand the
volunteer two bottles of root beer and saying Here are
two bottles of root beer. Have the student pretend to drink
both bottles of root beer. Do the same with a slice of
ham, a loaf of garlic bread, and a cup of coffee.

Unit 2
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2. How many (bottles) of (root beer) did (she) have?
(She) had (one) (bottle) of (root beer). Follow the
same procedure as in Step 1, underlining How many
bottles when writing the question on the board and
using cans of lemonade, pieces of apple pie, bowls of
chicken soup, and glasses of iced tea.

3. Practice for Fluency. Write How much... and How
many... on the board. Write root beer, lemonade, ham,
apple pie, and garlic bread below How much.... Write

bottles of root beer, cans of lemonade, slices of ham, pieces of

apple pie, and loaves of garlic bread below How many....
Say they, lemonade and point to How much.... Students
ask How much lemonade did they have? Say three cans.
Students say They had three cans of lemonade. Then say
he, pieces of apple pie and point to How many....
Students ask How many pieces of apple pie did he have?
Say one piece. Students say He had one piece of apple pie.
Continue for four to six minutes, using different food
items, pronouns, and quantities. After students have
made several questions and answers, do not point to
How much... and How many....

Note: Use much to ask about singular and uncountable
nouns (for example: apple pie, lemonade, coffee). Use
many to ask about plural nouns (for example: pieces of
apple pie, cans of lemonade, cups of coffee).

Practice the Patterns

B. "= Listen and repeat.

1. Write the text from the pattern boxes on the
board. Then play the recording, pointing to each
word. Students listen.

A: How much root beer did she have?
B: She had one bottle of root beer.

A: How many bottles of root beer did she have?
B: She had three bottles of root beer.

2. Play the recording again. Students look at the
pattern boxes in their books and repeat, pointing to
each word.

3. Students work with partners to say the questions
and answers, while looking at the pattern boxes in
their books.

C. = Look at page 8. Listen and point.

Play the recording. Students look at page 8 and listen
to the words, pointing to each person being talked
about. Play the recording as many times as necessary
for students to complete the task.

A: How many slices of roast beef did she have?
: She had two slices of roast beef.

B

A: How much lemonade did she have?
B: She had one can of lemonade.
A
B

: How many slices of ham did he have?
: He had four slices of ham.

Unit

Games and Activities

. Plurals. Divide the class into pairs and give each pair

a set of Unit 2 Focus Time Picture Cards. Students in
each pair work together to write on each picture card
both the singular and plural form of each illustrated
item. For example: On the root beer card, students
would write both a bottle of root beer and (two) bottles of
root beer. Once pairs have labeled each card, they
choose four of the cards and write a sentence using
each of the phrases. The sentences can use any English
that students know. For example: I drank a bottle of root
beer. I like to eat four slices of ham for breakfast.

. How Much/How Many. Divide the class into pairs

and write the following on the board:

1. How ham did you have? (three slices)

2. How cups of coffee did she have? (one cup)

3. How chicken soup did they have? (two bowls)

4. How garlic bread did he have? (four loaves)

5. How _____ pieces of apple pie did you have? (two
pieces)

Students in each pair work together to fill in the blank
in each question using much or many. They then use
the words in parentheses to write the answer to each
question. Check answers by saying Number 1 and
having a volunteer read both the question and answer
he/she wrote. Do the same for numbers 2-5.

Answer Key:
1. How much ham did you have? 1 had three slices
of ham.

2. How many cups of coffee did she have? She had
one cup of coffee.

3. How much chicken soup did they have? They
had two bowls of chicken soup.

4. How much garlic bread did he have? He had
four loaves of garlic bread.

5. How many pieces of apple pie did you have?
1 had two pieces of apple pie.

. Make the Sentences. (See Game 17, pages 155-156.)

Do the activity using I, You, He, She, They, I, we, he, she,
and they grammar cards and Unit 2 Word Time Word
Cards, Focus Time Word Cards, and Grammar Cards.

Finish the Lesson

. Special Menus. Elicit the name of a famous gymnast or

model and the name of a famous boxer or weightlifter.
Write the two names on the board and have seated
students ask and answer the target questions about the
two people with special diet needs.

. Explain and assign Workbook page 9. (For instruc-

tions, see Teacher’s Book pages 159-160.)
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Language Focus: Wh- questions with how much/many [How much (garlic

bread) did (he) have? (He) had (six) (loaves) of (garlic bread).]

Function: Expressing quantities of food and drink

Materials Needed: CD/cassette and player; Unit 2 Word Time Picture

h"""'lﬂnvesq

Cards, 1 set per 4-6 students; Unit 2 Focus Time Picture Cards, 1 set per

4-6 students (see Picture and Word Card Book pages 5 and 7)

For general information on Practice Time,
see pages 14-15.

Warm-Up and Review

. Pattern Review: Match the Cards. Hold up each

Unit 2 Focus Time Picture Card and have students
name it. Then write How much root beer did he

have? [How many bottles of root beer did he have? He had
two bottles of root beer. on the board. Point to each
sentence and have students read it. Then say they, ham
and elicit the target question. Say fwo slices and elicit
the target answer. Continue for four to six minutes,
using different food items, pronouns, and quantities.

. Check Workbook page 9. (For instructions and answer
key, see Teacher’s Book pages 159-160.)

Practice tive Patterns
Students open their Student Books to page 10.

A. @ Listen and repeat. Then practice with
a partner.

1. Play the recording. Students listen and repeat,
pointing to each picture in their books.

A: How much garlic bread did he have?
B: He had six loaves of garlic bread.

1. How many pieces of apple pie did they have?
They had four pieces of apple pie.

2. How many bowls of chicken soup did she have?
She had one bowl of chicken soup.

3. How much lemonade did you have?
We had two cans of lemonade.

4. How much roast beef did she have?
She had two slices of roast beef.

5. How many cups of coffee did she have?
She had one cup of coffee.

6. How much iced tea did you have?
I had two glasses of iced tea.

7. How much fruit salad did you have?
I had one bowl of fruit salad.

8. How many slices of ham did he have?
He had four slices of ham.
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2. Students practice numbers 1-8 in pairs. (51 in
each pair asks the questions, and 52 answers.)
Students then change roles and repeat the activity.

B. Look at page 8. Practice with a partner.

Students remain in pairs and look at page 8. They
then take turns asking and answering questions
about people and food items in the large scene,
using the target patterns and vocabulary items. For
example: S1 (pointing to the woman with coffee):
How many cups of coffee did she have? S2: She had one

cup of coffee.

€. = Listen and chant.

1. Students turn to the How Much? How Many? chant
on page 73. They cover up the text, look at the
picture, and talk about what they see. Read the
lyrics line by line. Students repeat each line. Play the
recording. Students listen and follow along in their
books.

How Much? How Many?

How much roast beef did you have?
I had one slice.
How many slices?
One slice. I had one slice of roast beef.

How much chicken soup did you have?
I had two bowls.
How many bowls?
Two bowls. I had two bowls of chicken soup.

Unit 2
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How much root beer did you have?
I had three bottles.
How many bottles?
Three bottles. I had three bottles of root beer.

How much iced tea did you have?
I had four glasses.
How many glasses?
Four glasses. I had four glasses of iced teq.

2. Play the recording again. Students listen and
chant, using their books for reference. Play the
recording as many times as necessary for students to
become familiar with the chant.

3. Divide the class into Groups A and B. Play the
karaoke version. Group A chants the questions and
Group B chants the answers, holding up one finger
in the first verse, two in the second, three in the
third, and four in the fourth verse. Groups switch
roles and chant again.

Games and Activities

. How Many Did He Have? Divide students into

groups of four to six, and give each group a set of
Unit 2 Word Time Picture Cards and Unit 2 Focus
Time Picture Cards. Students shuffle the cards and
turn them facedown. Each group then numbers slips
of paper from 1-8 and turns these facedown. A
student in each group (S1) begins by picking up a
number card that he/she doesn’t show to the others.
S2 turns over a picture card, points to S1, and asks S3
How (many) (slices of ) (ham) did (he) have? S3 looks at
S1’s number card and answers (He) had (three) (slices
of ) (ham). Groups continue in the same way with the
remaining cards, changing roles each time. Remind
students that if they turn over a Word Time Picture
Card, they ask How much... and if they turn over a
Focus Time Picture Card, they ask How many....

What Did You Eat? Each student makes a list of the
ten Unit 2 target foods. They then write down how
many of each item they have eaten in the last week.
Divide the class into pairs and have students in each
pair take turns using the target patterns to ask each
other about what they have eaten (students can take
notes if necessary to remember what their partner
says). Pairs continue for four to five minutes. Then ask
students questions about what they found out. For
example: Ask How many cans of lemonade did Kim have?
Kim'’s partner responds Kim had one can of lemonade.

OrTiONS:

1. Quickly teach students the word about so that they
can approximate quantities that they're not sure of.
For example: I had about four slices of roast beef.

2. Quickly teach students the pattern I didn’t have any
(garlic bread).

Unit

3. Survey. Write How much? and How many? in a row at

the top of the board. Under How much? write candy
(pieces of ), soda pop (bottles of ), glue (bottles of ), tape
(rolls of ), and paper (pieces of) in a column. Under How
many? write pencils, sisters, brothers, books, eyes, ears,
and hands. Point to each word and have students read
it. Quickly review meaning if necessary. Then divide
the class into groups of three to four. Students in each
group take turns asking each other How many/How
much questions about the items on the board. For
example: How many pencils do you have? Students can
take notes if necessary to remember what their
classmates say. Groups continue for five to six
minutes. Then ask students questions about what they
found out. For example: Ask How much paper does Ron
have? Students who know this information respond
Ron has ten pieces of paper.

OpTIONS:

1. Quickly teach students the word about so that they
can approximate quantities that they’re not sure of.
For example: I have about ten pieces of paper.

2. Quickly teach students the pattern I don’t have any
(paper).

Extra Practice
Explain and assign Worksheet 3, How Many?/How
Much?, page 190. (For instructions and answer key,
see page 183.)

Finisih tihe Lesson

. Share the Answer. Ask a student How many fingers do

you have? Continue around the classroom for three to
four minutes, asking students questions about body
parts they can name in English.

. Explain and assign Workbook page 10. (For instruc-

tions, see Teacher’s Book page 160.)
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Language Focus: Reading a restaurant review

\

A, Uslannd,sadu‘mg_

Materials Needed: CD/cassette and player; copies of reading, 1 per 6-8 N
students; Unit 2 Word Time Word Cards, 1 set; Unit 2 Focus Time Word

Cards, 1 set (see Picture and Word Card Book pages 6 and 8)

For general information on Reading Time,
see pages 16-17.

Warm-Up and Review

. Pattern Review: What Did You Have for Dinner?
Attach the Unit 2 Word Time Word Cards in a row to
the board, then write How much did you have?
and I had . below the cards. Attach the Unit 2
Focus Time Word Cards in another row to the board,
then write How many of did you have? and I
had . below the cards. Pairs of volunteers read
one of the questions and answers, filling in the blanks
with different food items and quantities. Continue
until most students have taken a turn.

. Check Workbook page 10. (For instructions and
answer key, see Teacher’s Book page 160.)

Note: Students may learn the new vocabulary within the

context of the reading, or each new word can be
taught before students encounter it in the reading.
Follow the steps below to introduce the new
vocabulary and/or introduce the reading content.

. Write the new words in a column on the board. Point
to and read each word before explaining its meaning.

new: Explain that when you buy something in a store it
is new. If you have had something for a while, it is old.

Italian: Explain that people or things that come from
Italy are called Italian.

downtown: Explain that downtown refers to the main
business area of a town, and usually has stores,
restaurants, banks, and other businesses.

owner: Explain that the person who has paid for and is
in charge of something is called the owner.

real: Write real = true on the board.
chef: Say A chef is a person who cooks food at a restaurant.

best: Enthusiastically say Chocolate cake is my favorite. I
like it best.

price: Write $2 on the back of a notebook. Show students
and say This costs two dollars. The price is two dollars.

AM./P.M.: Explain that A.M. is used to denote times
between midnight and noon. For times between noon
and midnight, P.M. is used.
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serve: Say There’s a restaurant that serves breakfast and
lunch. This means that you can eat breakfast and lunch there.

. Students open their Student Books to page 11. They

look at the reading and pictures and talk about what
they see. For example: This is from a newspaper. Here is
a restaurant. Ask students what they think the reading
will be about.

Students read the article silently to themselves.

A. =2 listen and read along.

1. Play the recording. Students listen and read along
in their Student Books.

Papa Joe’s Restaurant Opens
by Shawn Long

Papa Joe's is a new Italian restaurant in downtown
Sunnywille. It opened on May 5th. Who is Papa Joe?
Is it the owner, Mr. Minelli? No! The real Papa Joe
is Mr. Minelli’s father. Papa Joe is the chef at Papa
Joe’s Restaurant.

Last Saturday, Kelly Jones and her friend DeeDee
Smith had lunch at Papa Joe’s. “Their pizza is the best
pizza in town,” Kelly said. DeeDee said, “I'm going to
bring my children here. Kids under five eat free!”

Papa Joe's is clean and the prices are good. The address
is 12 Pine Street. They're open daily from 11:00 A.M.
to 10:00 p.m. They serve lunch and dinner.

Unit 2




New Words
new
Italian
downtown
owner

real

chef

best

price
AM.[P.M.
serve

2. Play the recording again, stopping it after each
sentence. Students listen and repeat each sentence.

3. Divide the class into pairs. Students in each pair
take turns reading the article aloud to their partner.

B. - Listen and circle True or False.

1. Play the recording. For each number, students
listen and circle True if the statement is true, and
False if it is not.

1. Papa Joe's is a bakery.

2. Kelly Jones said, “Their pasta is the best pasta in
town.”

3. Kids under five eat free.

4. Papa Joe's serves breakfast and Iunch.

2. Check answers by saying Number 1. Papa Joe's is a
bakery. Students say True if they circled True, and
False if they circled False. If the statement is false,
choose a volunteer to make it true. Do the same for
numbers 2-4.

Answer Key:
1. False 2. False 3. True 4. False

C. Read the question. Write the answer.

1. Students read each question and answer it based
on the reading in exercise A.

2. Check answers by reading each question and
having students read the answer they wrote.

Answer Key:
1. What is the name of the restaurant? The name
of the restaurant is Papa Joe’'s.

2. Where is Papa Joe’s? Papa Joe’s is in downtown
Sunnyville. or Papa Joe’s is at 12 Pine Street.

3. Who is Papa Joe? Papa Joe is Mr. Minelli’s
father. He is the chef at Papa Joe’s restaurant.

4. When is Papa Joe’s open? Papa Joe’s is open
daily from 11:00 A.M. to 10:00 P.M.

Unit

Games and Activities

Note: For all Reading Time activities, students may use

their Student Books for reference.

. Sentence Strips. Divide the class into groups of six to

eight and give each group a copy of the reading.
Students in each group cut the reading so that each
sentence is on a separate strip of paper. They then
shuffle the strips. Play the recording. Students in each
group work together to put the strips in order. Play
the recording as many times as necessary for students
to complete the task. Then have each group read a
paragraph to the class.

OpTION: Give students enlarged photocopies of the
reading.

. Definitions. Divide the class into Teams A and B. Then

say People eat there. The first student to name the
corresponding word from the reading, restaurant, wins
a point for his/her team. Do the same with six to
seven other words from the reading (see Suggested
Definitions below). The team with the most points at
the end wins.
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