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Unit

Topic

Conversation Time

Word Time

Practice Time

Phonics Time

Camping Activities

Wake up, Annie!

What fime is it, Penny?

It's seven o’clock. It's time for
breakfast.

Good. I'm hungry.

Smells good. What'’s for breakfast?

We’re having bacon and eggs.

Yum! My favorite!

cook breakfast

listen to stories

laugh at jokes

climb a mountain
watch the sunrise

play cards

wash the pofs and pans
clean the tent

Did you cook breakfast?
Yes, 1 did.
No, I didn’t. I played cards.

(all pronouns)

Consonant
Blend Review

Amusement Park It’s so hot. I'm really thirsty. drink soda pop She bought fickets. -ed baked
Activities Me, too. Let’s get some juice. eat cotton candy She didn’t eaf cotton candy. /t/  chopped

What kind of juice do you want? win a prize (all pronouns) kissed
Pineapple juice, please. go on aride -ed called
Uh-oh! T don’t have enough money. see a show /d/ cleaned
That’s okay. It's my treat. have lunch played
Here you are. buy tickets
Thanks a lot. take pictures

Chores Let me help you, Mom. make the bed What did she do? -ed dusted
Thanks. Be careful. It’s heavy. feed the pets She swept the floor. /id/ greeted
No problem. I'm strong. sweep the floor (all pronouns) invited
Yes, you are. take out the garbage planted
Help! do the laundry waited
Watch out! hang up the clothes weeded
Are you okay? put away the groceries
I think so. But look at my skateboard. set the tfable

Review of Units 1-3
Activities in Town Excuse me. I'm looking for the see a movie I'm/She’s/We’re going fo -le beefle
museum. Is it far? rent a video ride the bus. bicycle
Not really. Walk two blocks. ride the bus I'm not/She isn't/We aren’t bottle
Turn right. It's on the left. visit a friend going to take a taxi. poodle

Did you say furn right or turn left? buy a donut {qil pronouns) puddle
Turn right. It's on the left. moif a letter uncle
Thank you very much. get a haircut
You're welcome. Have fun! take a taxi

Food and Drinks What are you eating? taco/tacos What are you going fo have? -er Dblister
Fried rice. Try some. It’s good. burrito/burritos I'm going to have a hot dog. butter
No, thanks. french fry/french fries What's he going fo have? dinner
Come on. Just allittle. hot dog/ hot dogs He's going fo have some curry. lobster
Oh, all right. But not foo much. spaghetti ) mother

What are they going to have? .
Here you go. curry Thev'r indl 10 have Some tiger
Hey! It’s delicious! iced tea v re going
I told you so. lemonade curry.
(all pronouns)
Seasons and What's your favorite subject? spring  summer I'll plant flowers in the spring. al fall
Seasonal Activities | I like math. It's fun. fall winter I won’t go skiing. talk

Excuse me. Where's the library? plant flowers {all pronouns) au laundry
Go str.olght. It’s across from the pick apples saucer
Thrg:if room. build a snowmnan aw  crawl
Sure. go to the beach draw

Oh. It's time for art class.
Great. That's my favorite.

Review of Units 4—6

play in the leaves
go skiing
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Unit Topic Conversation Time Word Time Practice Time Phonics Time
Sea Animals Which one do you want? whale dolphin The whale is bigger than ar  barn
Oh, I don’t know. They're all cute. eel shark the dolphin. farm
Well, it's time to go. Please make up octopus crab yard
your mind. big smalt or corn
Um, okay. I'll take this one. fast slow fork
Are you sure? storm
I'm positive.
Great. Let’s get it.
Dad, the cashier is over here.
8 Land Animals Dad! Guess what! elephant cheetah Which one is the tallest? ou house
What? giraffe snake The giraffe is the taltest. mouse
There's a monkey on the carl turtle chimpanzee mouth
Quick! Shut the window. tall short ow brown
Look! There it is. fat thin gown
Oh, it's cute. town
It's not cute. It’s scary.
Don’t worry. It won’t hurt you.
Aw! It's going away.
Recreation Oh! I missed the ball. play Ping-Pong What do you like to do? 00 cook
We won! We won! play badminton I like to listen to music. look
Congratulations. snorkel What does he like to do? wood
Nice game. It was close. go fishing He likes o listen to music. 0o broom
Yeah, it was. . go horseback riding (all pronouns) moon
Do you want to play ogain? go sailing P noodle
Sure. in-line skate
This time we’ll win. listen to music
We’'ll see.
Review of Units 7-9
| 0 Hobbies Wow! What a cool kite! collect stickers We like singing, but we don’t er clerk
Thanks. I mode it myself. sing like building models. dessert
You‘.r’e kidding! . build a model She likes singing, but she ir  bird
No, if's frue. I mode if. foke anap doesn't like building models. shirt
Was it hard? read a comic book
No, it was easy. I'll show you. make a video (alt pronouns) ur  curry
Great! What do we need? paint purse
Paper and string. Let's get some. cycle
I I Planets Wow! Did you see all the planets Mercury I want to see Mercury. oi  boil
and stars? Venus Let me look. oit
Yeah! That was a great show. Earth He wants fo see Mercury. point
Ms. Apple, can we go to the snack bar? Mors Let him look. oy boy
Can we go to the gift shop? Jupiter ) oy
No, kids. We don't have time. Saturn (object pronouns) oyster
Aw. But I want to buy a gift for my dad. Uranus
And I'm thirsty. Neptune
Please, Ms. Apple. We'll hurry. Pluto
Sorry, kids. We have to catch the bus.
| 2 Occupations You dance very well. musician/play the violin | Why do you want to be a vet? | Vowel Blend
Thanks. I love dancing. engineer /build things Because I like helping animals. | Review

I don’t dance very well.

Sure you do. You're a good dancer.
But I don't practice enough.

Well, practice makes perfect.

I have an idea. Let’s practice together.
That’s a great idea. Thanks.

Review of Units 10-12

vet/help animals

computer programmer/
program computers

nurse/take care of
people

artist/ draw

Why does she want to be
avet?

Because she likes heiping
animals.

(all pronouns)

Syllabus



Course Description

English Time is a six-level communicative course
intended for elementary school students studying
English for the first time. It was designed specifically for
children studying in an English as a Foreign Language
(EFL) context who do not generally hear English spoken
outside the classroom. The syllabus progresses at a
steady pace, offering students opportunities to practice
each new language item in a variety of contexts. The aim
of the series is to develop students’ speaking, listening,
reading, and writing skills through activities that reward
their curiosity and appeal to their sense of fun. Three
recurring characters, Ted, Annie, and Digger the dog,
maintain student interest and involvement throughout
the course.

The English Time series is preceded by a two-level
introductory series, Magic Time. These two courses can
be used separately or as one complete eight-level course.
The Magic Time syllabus provides a solid foundation of
communicative language on which the syllabus of
English Time is built.

The components of each level of English Time are:
Student Book, Audio Cassette and CD, Wall Charts,
Workbook, Storybook, Storybook Cassette, Teacher’s
Book, and Picture and Word Card Book.

Components

The Student Books

The Student Books feature beautiful full-color illustra-
tions, and a clear, simple design. The illustrations draw
students into the pages to explore and experience the
language, enhancing student interest and motivation.
English Time Levels 1-4 contain twelve 4-page units and
four 2-page reviews. Each unit is built around a theme,
such as Pets or Nature, to provide a real-life context to the
language. Each page of a unit practices a single language
function in order to keep the focus of the page clear. The
short units help students progress rapidly, thus building
their confidence and motivation. After every three units,
the 2-page review recycles previously learned language
in a new, meaningful context.

Each Student Book ends with an alphabetical My Picture
Dictionary, where students write vocabulary words as
they learn them. At the back of the Student Books there
are also Checklists (one for every three units). These give
students an opportunity to check what they know, thus
building their confidence and allowing parents to follow
their child’s progress in English.

The Audio Cassettes and CDs

The Cassettes/CDs contain all Student Book conver-
sations, vocabulary words, grammar patterns, songs,
chants, and phonics sounds and words. Additional
exercises on each cassette/CD provide further listening
practice.

The Wall Charts
The Wall Charts feature large versions of each
Conversation Time and Word Time page.

The Workbooks

The Workbooks are an extension of the Student Books,
providing additional reading and writing practice for
each lesson. The Workbooks help teachers assess
students’ reading comprehension and general language
retention.

The Teacher’s Books

The Teacher’s Books provide step-by-step lesson plans
for introducing, practicing, and reviewing the language
presented in the Student Books. Many of the suggested
games and activities are designed specifically for large
and small classes. They also provide tasks for individual,
pair, and group work. The Teacher’s Books also contain
the tapescript and answer keys.

Included in each Teacher’s Book are a special Teacher
Resource Guide; Workbook and Storybook instructions
and answer keys; photocopiable Worksheets; individual
unit, midterm, and final Tests; and a Games and
Activities section. The Teacher Resource Guide presents
teaching and class management tips for teachers of
English to children. The reproducible Worksheets allow
for additional practice of language presented in the
Student Books. The Tests allow teachers and parents to
assess students’ proficiency in the language as well as
their progress. The Games and Activities section
provides a multitude of fun game ideas to enhance any
lesson. Also provided are instructions on how to
introduce and check the Workbook activities.

The Storybooks and Cassettes

The Storybooks present the Student Book language and
main characters in compelling, continuing stories. This
allows students to experience language in contexts
similar to the way it is used in everyday life. Students
can easily understand the story as no new grammar
points are introduced, and new vocabulary items are
defined on the pages.

Each Storybook is divided into four chapters, with each
chapter corresponding to three Student Book units. A
Storybook chapter can thus be read after students have
completed three Student Book units. Alternatively, the
entire Storybook can be read after completing the whole
Student Book. Reviews and a glossary are also provided.
Each Storybook is accompanied by a cassette.

The Picture and Word Card Books

The Picture and Word Card Books provide one picture
card and one word card for each vocabulary and phonics
word in the Student Books. There is also one grammar
card for each word in the target patterns presented in the
Student Books. The picture and word cards are useful for
introducing, practicing, and reviewing language. They

Introduction



can be enlarged to any size, depending on the teacher’s
needs. They can be copied onto cardboard or regular
paper. Students can personalize the cards by cutting
them out and coloring them as they wish.

Course Philosophy

English Time is based on the premise that children learn
best when their natural curiosity and sense of fun are
engaged, and when new language is introduced in small,
manageable amounts. English Time introduces all language
in a spiraling syllabus that builds on and reinforces
previously learned language. Thus, at each new level
students maintain and add to the language they know.

The unit topics and situations are both familiar and of
universal appeal to children. Students immediately relate
to these situations, which results in greater language
production and retention.

English Time emphasizes student-centered learning, as it
creates opportunities for students to produce language in
a manner resembling “real-life” communication. For this
purpose, practice and review activities in English Time
systematically involve pair and group work.

The theory of multiple intelligences suggests that in any
language class there are students with different learning
styles (see Multiple Intelligences, Teacher Resource Guide,
page 19). By engaging students orally, visually, logically,
kinesthetically, and musically, English Time activities
maximize students’ participation during each lesson.

The English Time lesson plans do not follow one
particular teaching methodology. Instead, a variety of
different, successful methodologies are employed to
provide exciting, stimulating lessons. Information gap
activities, role-play, survey, and interviews are employed
to create a real need for communication and appeal to as
many students as possible. Students hear the target
language before they produce it (receptive exposure
before production). Listening is emphasized so that
students are exposed to correct pronunciation and
intonation.

Lesson Planning

Thorough planning and preparation are crucial to the
success of any lesson. A well-prepared lesson includes
more activites than may seem necessary. This allows
teachers to maintain the steady pace of the lesson,
abandon activities that are not working and keep
students focused on their learning. A comprehensive
lesson plan includes activities to review previously
learned language as well as introduce and practice new
language in a systematic and enjoyable manner. English
Time Teacher’s Books provide a detailed, step-by-step
lesson plan for each Student Book page. Teachers are
encouraged to be flexible and adapt these lesson plans to
meet their individual needs.

Introduction

English Time Lesson Plans

1. Warm-Up and Review

Each lesson plan begins with an activity which reviews
the language practiced in the previous lesson. This helps
students to both recall the language and “switch” to
English-speaking mode. In some lessons, a second
review activity focuses on language related to the target
vocabulary or grammar patterns.

2. Introduce the Target Language

New language is introduced before students open their
Student Books so that they focus on the meaningful
demonstration of the language. Step-by-step suggestions
show how to introduce the target language using Picture
and/or Word Cards, real objects (realia), drawings,
charts, and/or gestures.

3. Practice the Target Language

Students open their Student Books at this stage. Each
Student Book page provides exercises to practice the
language. The Teacher’s Book provides detailed
instructions on how to fully exploit each Student Book
page. The tapescript, answer keys, and ideas on how to
check exercises are provided where appropriate.

4. Games and Activities

All lessons include games and activities that offer
students further practice with the target language.
Activities frequently combine previously learned
language with the target language, so that students are
continually building on what they have learned.
Teachers can choose the games and activities that are
appropriate to their needs. Optional photocopiable
Worksheets at the back of the Teacher’s Books provide
extra grammar and phonics practice.

5. Finish the Lesson

Each lesson plan concludes with a fun activity that
reviews the new language, gives the lesson a feeling of
closure, and ends the class on a positive note.



At the Safari Park

A. = Listen ond repeat. B. < Listen ond point 1o the s

€. Role-play the conversation with two other students.

D. <= Review. Listen ond repeat.
& I'm going to loke a picture.
Be very careful!
| on, not

s I t0ld you to be careful.

Warm-Up and Review

. Do an activity to review the phonics sounds learned
in the previous lesson. An activity is provided in each
lesson plan.

. Check the Phonics Time Workbook page that students
did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

Introduce the Conversation

. Clarify the meaning of new words or phrases in the
conversation through drawings, actions, or pictures.
Students retain language better if they understand the
meaning. Detailed examples are provided in each
lesson plan.

. Model the conversation in such a way that students
can see it presented in a natural way. To do this, bring
students (one student for each speaker in the
conversation) to the front of the classroom and have
them face each other. Stand behind each student and
model his/her line(s) of the conversation, using
natural facial expressions and body language. In this
way, students know who says which line of the

Speakers of the conversation are featured
in context.

Three optional extra vocabulary items
related to the unit theme are located within
the Conversation Time scene.

Worm World reviews conversations and
grammar from previous units in a
humorous way.

conversation. Each lesson plan contains examples of
appropriate body language and facial expressions for
each line of the conversation.

. Divide the class into groups (one group for each

speaker in the conversation). Model each line of the
conversation again. Group A repeats the first line of
the conversation, Group B repeats line two, and so on.
Groups then change roles and repeat the conversation
until each group has practiced each role. If students
need additional support, model the conversation
using the visual prompts from Step 1.

. Students are now ready to say the conversation on

their own, without any modeling. Groups say the
appropriate lines of the conversation. They then
change roles and say the conversation again. Continue
until each group has taken on each role. Prompt when
necessary.

Optional substitution:

Introduce other vocabulary that can be substituted
into the conversation, and practice the conversation
with this new vocabulary. Suggested substitutions are
provided where appropriate.

Sample Pages and Lesson Plans
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Talk About the Picture

1. Students open their Student Books for the first time

at this point.

2. Describe what is happening in the large scene in order

to recycle language and bring the picture to life. It is
not important that students understand each word as
this is a receptive exercise focusing on exposure to
English and recycling previous language items in a
new context. A short reading is suggested in each
lesson plan. When reading a word in bold type, point
to its picture in the scene. When reading an italicized
word, pantomime it. This conveys the meaning of
words students have not heard before. Alternatively,
use a Wall Chart instead of a Student Book to describe
the people and actions in the picture.

3. Ask questions about the large scene in order to elicit

language and familiarize students further with the
picture. Encourage students to answer using words,
phrases, or simple sentences. Prompt if necessary.
Suggested questions are provided in each lesson plan.

Practice tihe Conversation

A. Listen and repeat.

Play the first version of the recording. This version is
spoken at slightly slower than natural speed and has
no sound effects so that students can focus on the
pronunciation of the words and the new language.
Students listen to the conversation and repeat.

B. % Listen and point to the speakers.

Play the second version of the conversation. This
version is dramatized, spoken at natural speed, and
has sound effects so that students can hear the
language as spoken in real life. This time students
look at the scenes as they listen, finding and pointing
to the speaker of each line of conversation. Play the
recording as many times as necessary for students to
find and point to the speakers.

C. Role-play the conversation with a partner.
Students produce the conversation by choosing a
partner, then role-playing the conversation, using the
body language and facial expressions from Introduce
the Conversation. They then change roles and role-
play the conversation again.

If a conversation has more than two speakers, divide
students into groups of the same number of students
as there are speakers in the conversation. These
groups then role-play the conversation. Students in
each group continue until each student has taken on
each role.

Sample Pages and Lesson Plans

D. Review, Listen and repeat.

Focus students’ attention on the worms at the
bottom of the page. Volunteers try to read the
worms’ speech bubbles or guess what the worms are
saying. Prompt if necessary in order to elicit the
conversation before playing the recording. Play the
recording. Students listen and repeat, pointing to
each speech bubble. Students can then choose a
partner and role-play the conversation, using
appropriate body language and facial expressions.

9% What Did Digger Find?

Digger the dog has found something in each unit -
either on the Conversation Time page or on the
Word Time page. Students try to be the first to
determine what Digger found, raise their hands, and
say what the object Digger has found is. Encourage
students to use complete sentences when possible.
An answer key is provided in each lesson plan.

Games and Activities

In order to practice and internalize the new conversation,
students practice it through various games and activities.
Three games and activities are provided in each lesson
plan, engaging students in pair or group exchanges, as
well as in individual versus class interaction. One of
these activities often combines the target conversation
with a previously learned conversation in order to
recycle language and extend the target conversation.

Finish the Lesson

1. Finish the lesson with a quick game or activity to
further practice the conversation. An activity is
provided in each lesson plan.

2. Explain and assign the Conversation Time Workbook
page to be done in class or for homework. It is
important that students understand the directions for
each activity so that they can concentrate on language,
not on trying to figure out what to do. Detailed
instructions on how to do the activities are provided
at the back of the Teacher’s Book.



Warm-Up and Review

1. Do an activity to review the conversation learned in
the previous lesson. An activity is provided in each
lesson plan.

2. Check the Conversation Time Workbook page that
students did in class or for homework. Answer keys
and detailed instructions on how to check the
activities are provided at the back of the Teacher’s
Book.

Introduce the Words

Introduce each vocabulary item in such a way that
students both hear and understand its meaning. To do
this, hold up and name each Word Time Picture Card
one by one. Students listen. Hold up and name the cards
again and have students repeat. For added challenge,
hold up the cards in random order and have students
name them. Alternate methods for introducing the
words are provided where appropriate.

10

Eight or more new vocabulary words are
introduced per unit.

Students review the target vocabulary, as well as
previously learned conversations and patterns,
by listening to the recording, then finding and
pointing to the speakers.

My Picture Dictionary at the back of the Student
Book gives students the opportunity to create
their own picture dictionary.

All new vocabulary items are featured in context
for students to find in the large scene.

Talk About the Picture

. Students open their Student Books for the first time at

this point. They look at the large scene and name
anything they can.

. As in Conversation Time, talk about what is

happening in the large scene in order to recycle
language and bring the picture to life. It is not
important that students understand each word as this
is a receptive exercise focusing on exposure to English
and recycling previous language items in a new
context. A short reading is suggested in each lesson
plan. When reading a word in bold type, point to its
picture in the scene. When reading an italicized word,
pantomime it. This conveys the meaning of words
students have not heard before. Alternatively, use a
Wall Chart instead of a Student Book to describe the
people and actions in the picture.

. Ask questions about the large scene in order to elicit

language and familiarize students further with the
picture. Encourage students to answer using words,
phrases, or simple sentences. Prompt if necessary.
Suggested questions are provided in each lesson plan.

Sample Pages and Lesson Plans



Practice the Words

A. = Listen and repeat.

1. Focus students’ attention on the vocabulary box at
the top of the page. Play the recording. Students
listen to the vocabulary items and repeat.

2. For added challenge, say the words in random
order. Students listen and point to the words in the
vocabulary box.

B. Point and say. the words.

Individually, students point to and name each of the
target vocabulary items in the large scene in any
order they wish.

OPTIONS:

1. Point to each vocabulary item on the Wall Chart,
and have students point to and name the same
item in their books.

2. Divide the class into pairs. Students in each pair
take turns pointing to and naming each of the
target vocabulary items.

C. Listen and point.

Focus students” attention on the large scene. Play the
recording. Students listen to the sound effects and
words. As they hear a vocabulary item named, they
find and point to the corresponding item in the large
scene. As they hear a sentence or conversation, they
find and point to the speaker(s). Play the recording
as many times as necessary for students to complete
the task.

D. Write the words. (See pages 63-66.)
Students turn to My Picture Dictionary at the back of
the Student Book. They look through the alpha-
betical Picture Dictionary to find the picture of each
vocabulary item, then write the word next to it.

¢ what Did Digger Find?

Digger the dog has found something in each unit-
either on the Conversation Time page or on the
Word Time page. Students try to be the first to
determine what Digger found, raise their hands, and
say what the object Digger has found is. Encourage
students to use complete sentences when possible.
An answer key is provided in each lesson plan.

Extra Vocabulary. Each Word Time lesson
includes three to four optional extra vocabulary
items, which are illustrated on that unit’s
Conversation Time page. Focus students’ attention
on that unit’s Conversation Time page. Write the
extra vocabulary items listed in each lesson plan on
the board and read them. For meaning, draw simple
pictures of the items on the board, name them in the
students’ native language, or have students look up
the words in their dictionaries. Read the words

Sample Pages and Lesson Plans

again, and have students repeat. Students then find,
point to, and name the items in the large scene.
These extra words may be used in any of the
suggested games and activities.

Games and Activities

In order to practice and internalize the new vocabulary,
students practice it through various games and activities.
Four games and activities are provided in each lesson
plan. The games/activities often combine the new
vocabulary with previously learned language.

Option: Personalize the Picture. Students work in
groups to personalize the picture, thus getting involved
more fully in the topic and language. An activity is
provided in each lesson plan.

Finish the Lesson

1. Finish the lesson with a quick game or activity to
further practice the vocabulary. An activity is provided
in each lesson plan.

2. Explain and assign the Word Time Workbook page to
be done in class or for homework. It is important that
students know what to do for each activity so that
they can concentrate on the language, and not on
trying to figure out the activity. Detailed instructions
on how to do the activities are provided at the back of
the Teacher’s Book.

11



A. =i Usten ond repeat.

Which one is the tallest? The giraffe is the tallest.

short  » shorles!
thin  » fhionest
siow > siowest

:+ B. % Listen and repeat. Then practice with a pariner.
I. short?

473

C. Lookat page 34. Point to the picture and practice with a partner.

D. /5= Listen and sing along. (See “Which One Is the Tallest?” on page 60.)

Warm-Up and Review

. Do an activity to review the vocabulary learned in the
previous lesson. An activity is provided in each lesson
plan.

. Check the Word Time Workbook page that students
did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

Introduce the Patterns

. Pronoun Review. Ask students to repeat all of the
following words and actions. Point to yourself and
say I. Point to and look at students while saying You.
Put your arms around a group of students and say
We. Step away from and point to this same group of
students, look at seated students, and say They. Point
to a boy, look at seated students, and say he. Point to a
girl, look at seated students, and say she. Point to a
picture of a bird, look at seated students, and say it.

12

New grammar patterns are presented as
complete sentences.

Six to eight substitution exercises serve as
controlled practice for the target patterns.

Simple situational art for each substitution
exercise helps to provide meaning.

Students look back to the Word Time page.
Then, using that unit’s vocabulary and
grammar, they make sentences about
various scenes on the page. This allows
students to use the grammar patterns in a
less controlled and more meaningful,
natural context.

A grammar song or chant in each unit
provides a fun review of the new grammar
patterns.

2. Introduce the target patterns in a methodical step-by-

step way. Once students are familiar with the patterns,
provide an activity which allows students to use the
patterns immediately. Detailed instructions are
provided in each lesson plan. Explaining grammar
rules is not recommended at this level as it could
prove overwhelming.

A. Listen and repeat.

1. Write the text from the pattern box(es) on the
board so all students can see it clearly. Play the
recording, pointing to each word. Students listen.

2. Play the recording again. Students listen, look at
the pattern box(es) in their books, and repeat,
pointing to each word.

3. Students try to say the patterns on their own,
while looking at the pattern box(es) in their books.
Prompt if necessary, or play the tape again until
students can do this with ease.

Sample Pages and Lesson Plans



1. Write any necessary explanations of contractions
or verb tense changes on the board. Point to and
read each word. Students repeat.

B. = Listen and repeat. Then practice with
a partner.

1. Focus students’ attention on the situational art
exercises. Play the recording. Students listen to each
pattern and repeat, pointing to the corresponding
picture in their books.

2. Play the recording again. Students listen to each
pattern and repeat, pointing to each word in their
books.

3. Students are now ready to say the patterns on
their own. Students form pairs and take turns saying
all the patterns they have just practiced. They then
change roles and do the same again.

C. Look at page X. Point to the picture and
practice with a partner.

For statement patterns: Students remain in pairs.
Focus their attention on the Word Time large scene.
They take turns pointing to the pictures and making
sentences using the new patterns. An example is
provided in each lesson plan.

For question and answer patterns: Students remain
in pairs. Focus their attention on the Word Time
large scene. They take turns pointing to the pictures
and asking and answering questions, using the new
patterns and vocabulary items. An example is
provided in each lesson plan.

D. = Listen and sing along or chant.

1. The lyrics for each song/chant are provided at
the back of the Student Book. Students turn to that
unit’s song or chant. Focus their attention on the
pictures. Using the pictures as cues, students try to
guess or read some of the lyrics. Read the lyrics line
by line and have students repeat. Play the recording,.
Students listen and follow in their books to
familiarize themselves with the song or chant before
singing it.

Alternatively, write the lyrics on the board. Attach
the corresponding picture cards above the words to
assist reading. Play the recording and point to each
word. Students listen. Next, read the lyrics, pointing
to each word, and have students repeat. Play the
recording. Students listen and follow along in their
books.

2. Play the recording again. Students listen and sing
along or chant, using their books for reference. Play
the recording as many times as necessary for
students to become sufficiently familiar with the
song or chant.

3. Play the karaoke version. Students sing or chant
in groups with appropriate actions. A detailed
activity is provided in each lesson plan.

Sample Pages and Lesson Plans

Games and Activities

In order to practice and internalize the new patterns,
students practice them through various games and
activities. Three games and activities are provided in
each lesson plan.

Extra Practice

Explain and assign the Practice Time Worksheet. There

is one Worksheet per Practice Time page to give students
further practice with the target pattern. Worksheets can
be done at home or in class. The extra tasks can also

be given to more advanced students to keep them
occupied while the teacher spends time with students
who need more help. For Worksheets and detailed
instructions, see Teacher’s Book pages 170-199.

Finisih tihhe Lesson

. Finish the lesson with a quick game or activity to

further practice the patterns. An activity is provided
in each lesson plan.

. Explain and assign the Practice Time Workbook page

to be done in class or for homework. It is important
that students know what to do for each activity so
that they can concentrate on the language, and not
have to spend time trying to figure out the activity.
Detailed instructions on how to do the activities are
provided at the back of the Teacher’s Book.
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A. — tisten and repeat.

B. =0Do they both have the same vowel sound? Listen and circle v’ or X

3. out 4. couch 5. clown
home tow

1. cloud 2. cow
mouse snow owl

€. = Reod the senfences. Write the numbers. Then listen.

1. A sifty litle mouse lived in @ big house.

2. She went ta town in an evening gown.

3. She met a brown trout and started to shout.

4. “Please don’t shout. litle mouse.” said the trout.

|

Warm-Up and Review

. Do an activity which reviews the grammar patterns
learned in the previous lesson. An activity is provided
in each lesson plan.

. Check the Practice Time Workbook page that students
did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

. As phonics needs constant reinforcement, do an
activity which reviews previously learned sounds.
An activity is provided in each lesson plan.

. Introduce each target phonics sound and word in a
methodical, step-by-step way so that students both
hear the target sounds and understand the meaning of
each target word. To do this, say the first target sound
and have students repeat. They hold up a picture card
with that target sound and name the card. Students
repeat. Attach the card to the board. Do the same with
the remaining sounds and words.

14

One or two phonics sounds are presented
per unit. The recording provides a model of
correct pronunciation.

For each sound, at least three example
words are provided. The recording models
the correct pronunciation of these words.

Practice of the target sounds is provided
through a variety of exercises that
emphasize listening, reading, and writing.

2. Write each target word next to the corresponding

picture card on the board in the following way: Write
the target letter(s). Say its sound while pointing to the
letter(s). Students repeat. Write the rest of the word on
the board and say the target sound and then the rest
of the word, pointing to the two parts of the word and
then the whole word. Students repeat.

. Remove the picture cards from the board. Point to

each word and have students read it. When students
read a word correctly, attach the corresponding
picture card next to the word to reinforce meaning,.

A. "= Listen and repeat.

Focus students” attention on the target letters,
pictures, and words at the top of the page. Play the
recording. Students listen and repeat, pointing to the
pictures and words in their books.

B./C./D. (Additional activities).
Each Phonics Time page has at least two additional
exercises to reinforce the sounds. Detailed

instructions and, where appropriate, tapescripts and
answer keys, are provided for each exercise.

Sample Pages and Lesson Plans



Games and Activities

In order to practice and internalize the new language,
students then practice the sounds through various games
and activities. Three games and activities are provided in
each lesson plan.

Extra Practice

Explain and assign the Phonics Time Worksheet. There
is one Worksheet per Phonics Time page. Worksheets
can be done at home or in class. They can also be
given to stronger students to keep them occupied while
the teacher spends time with students who need help.
For Worksheets and detailed instructions, see Teacher’s
Book pages 170-199.

Finish the Lesson

1. Finish the lesson with a quick game or activity to
further practice the sounds. An activity is provided in
each lesson plan.

2. Explain and assign the Phonics Time Workbook page
to be done in class or for homework. It is very
important that students know what to do for each
activity so they can concentrate on language, and not
have to spend time trying to figure out the activity.
Detailed instructions on how to do the activities are
provided at the back of the Teacher’s Book.

Assessment

Give the unit Test in order to check students’
comprehension of the new language items. There is
one Test per unit. An extensive midterm and final are
also provided. For Tests and detailed instructions, see
Teacher's Book pages 200-231.

Sample Pages and Lesson Plans

Letters
al
au

aw
ch
tch
sh
th
ed

le

er
ar
or
ou
ow
00
er

ir

ur
oi

oy

Sound
/sl
15/
6%
1tf/
/tf/
/§/

10/; 10/

n/; 1ds;
/id/

Pl
far/
/ar/
/ar/
/au/
/au/
/of; hu/

/3/
/3
/o1
b/

Example Word

talk
saucer
crawl
chair
watch
fish
thin; this
baked; called;
dusted
uncle
butter
barn
corn
house
brown
cook; broom
dessert
bird
curry
boil
joy
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B. <= Lookat A. Listen and point.

€. < Listen. Circle True or Faise.
I. True Fase 2. True Faise 3. True False Y. True Faise 5. True False

D. Rote-play these scenes.

¢ Story Time reviews Conversation Time, Word
Time, and Practice Time language from the
previous three units.

¢ Digger's World is a cartoon-like story that
recycles language in a natural, conversational
situation. Each one is a complete story, and all
four make up one long story.

Warm-Up

. Students do an activity that reviews the conversations,
vocabulary items, and grammar patterns from the
previous three units. At least one activity is provided

in each lesson plan.

. Check the Phonics Time Workbook page that students
did 1n class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

Work with the Pictures

Students open their Student Books to Digger’s World.
Focus their attention on the pictures and have them find
and name any items or characters they see in the six
scenes. These can be single words or phrases. Then
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describe what is happening in each scene in order to
review the language and bring the pictures to life.
Suggested sentences are provided in each lesson plan.

Worik with the Text

Focus students’ attention on the speech bubbles.
Students try to guess or read the text in the speech
bubbles. Prompt when necessary.

Practice the Story

A. Listen and repeat.

Play the first version of the story. This version is
spoken at slightly slower than natural speed and has
no sound effects so that students can focus on the
pronunciation and language. Students follow along
in their books, pointing to each speech bubble on the

page.
B. = Look at A. Listen and point.

Play the second version of the story. This version is
dramatized, spoken at natural speed, and has sound
effects so students can hear the language as spoken
in real life. Students listen and point to the scenes as
they hear the corresponding sentences on the
recording.

C. Role-play these scenes.

Students should now be sufficiently familiar with the
story to say it on their own, using their Student
Books as necessary. Divide students into groups, and
have students in each group role-play the scenes.

Games and Activities

Students review the conversations, vocabulary, and
grammar patterns further through games and activities.
A project and a games or activity are provided in each
lesson plan.

Finish the Lesson

1. Finish the lesson with students doing an activity to
further review the conversations, vocabulary, and
grammar patterns. An activity is provided in each
lesson plan.

2. Explain and assign the first page of the Workbook

Review to be done in class or for homework. Detailed
instructions on how to do the activities are provided
at the back of the Teacher’s Book.

Sample Pages and Lesson Plans



A. = Listen and write.

Cana

B. Read and circle True or Faise.
1. The whale is bigger than the elephant, True Faise
2. The chimpanzee i Talier than the giraffe. True Foise

3. The turtle is the shortest. True Folse

€. What do you like to do? Ask your classmates. Write their names.

likes to play Ping-Pong. _ likes fo go fishing.
likes to in-line skate. likes to listen to music.
likes to snorkel. likes to play badminton.
42 Review 3

Activity Time reviews Conversation Time, Word Time,
Practice Time, and /or Phonics Time language from the
previous three units. Students review the language
through a variety of exercises which emphasize listening,
speaking, and writing.

Warm-Up

1. Students do an activity to review the conversations,
vocabulary items, patterns, and/or phonics sounds
from the previous three units. An activity is provided
in each lesson plan.

2. Check the first page of the Workbook Review that
students did in class or for homework. Answer keys
and detailed instructions on how to check the activi-
ties are provided at the back of the Teacher’s Book.

Sample Pages and Lesson Plans

Review

Each Activity Time page provides two to three
exercises for students to review the conversations,
vocabulary items, grammar patterns, and/or
phonics. Detailed instructions, and, where
appropriate, tapescripts and answer keys, are
provided for each exercise.

Games and Activities

Students review the language through games and
activities. At least two games and activities are provided
in each lesson plan.

Finish the Lesson

. Explain and assign the checklist to be done in class or

for homework. Students have now studied and
reviewed three units’ worth of language. They are
ready to check what they know. The Checklists, found
at the back of the Student Books, provide a permanent
record for students, teachers, and parents of what
students have understood and retained. There is one
Checklist for every three units. Working individually
or in pairs, students check off what they know in each
Checklist.

. Explain and assign the second page of the Workbook

Review to be done in class or for homework. Detailed
instructions on how to introduce the activities are
provided at the back of the Teacher’s Book.

. Do a chapter of Storybook 4, A Medal for Ranger Day.

For detailed instructions and answer key, see
Teacher’s Book pages 167-169.
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Classroom Management
Motivating Students

Motivation plays an important role in language learning.

When motivation is high, students participate fully in
the activities.

Tips to maintain high student motivation:

* Be enthusiastic and motivated as a teacher. Enthusiasm

is contagious! A positive classroom atmosphere
stimulates creativity and student participation.

¢ Provide activities in which all students participate.

This gives students the opportunity to get to know and

learn from their classmates while practicing the
language.

e Acknowledge or reward all students, especially those
that are shy and reticent to speak, in order to make
them feel important and successful. Acknowledge
participation, good behavior, and helpfulness as well
as language proficiency. Give award certificates to
students to acknowledge their progress. Words of
praise and acknowledgment:

Good job.

Very good.

Good try.

That was so much better than the last time.
Good for you.

You're showing so much improvement!
Try again.

Thank you so much.

Thanks for helping me.

What a good helper you are.

["ve really noticed how hard you're trying.
Thank you for working so hard.

You're a really good listener. Thank you.

= Provide classroom opportunities for students to
communicate in English. The more students speak
English, the more confident and motivated they will
become as language learners.

¢ Take care not to make students speak in front of the
class if they are not ready to do so, as this can
negatively affect their motivation and self-confidence.
In any one class there will be students who are still
absorbing the language and thus not ready to speak,
and those who are ready to challenge themselves by
using the new language.

Discipline

A well-managed class will keep motivation high and

discipline problems to a minimum.

Tips to establish and maintain classroom discipline:

* Establish a clear set of rules at the beginning of the
school year, and consistently apply them. Write down
the rules and display them where students can see
them. For example: Listen while others are talking.

Acknowledge students when these rules are followed.
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Remind students often of what is expected of them.
Basic classroom expectations include participation,
acceptable behavior, trying to use the new language,
and quality work. If the best is expected of students,
they will most likely rise to the occasion!

Consider the reasons behind inappropriate behavior and
attempt to address these issues. Possible reasons for
behavior problems:

Lesson preparation is not adequate, resulting in class
disruptions that distract students. Prepare lessons well
and in advance so that there are no surprises and the
lesson can proceed smoothly with no major
disruptions.

The language level of the class does not reflect
students’ abilities. Make a note of students’ abilities by
observing them, and then adjusting the lesson to the
appropriate level. Teacher’s Logs (see pages 22-23)
assist in keeping a record of students’ abilities and
involvement.

The teacher-student relationship is tense. Identify and
rectify any areas of present or potential conflict by
speaking to the student in question or his/her parents.

Some students may be more aggressive than others, or
may be attention seekers. Try to understand why a
student is aggressive or attention seeking and address
the issue with the student and/or his/her parents.

External factors such as the weather, family problems,
or after-school activities affect students” motivation
and behavior. Be aware of these factors and address
them as necessary.

Some students may have learning disabilities or special
needs and therefore face greater educational challenges.
Consult their parents or a professional if necessary.

Homework

Homework provides a valuable opportunity for students
to reinforce the language practiced in class. Homework
also gives parents an opportunity to participate in their
child’s learning.

Tips to motivate students to do their homework:

Make sure that the amount of homework is at a
manageable level, and discuss the purpose and
importance of homework with students.

Explain the homework activity carefully, completing
one or two examples with students in class.

Reward students for completing homework, even if it
is not all correct. These rewards can be stickers, simple
drawings, or comments.

Teacher Resource Guide



Multiple Intelligences

Students have different learning styles or intelligences.
In a classroom setting it is important to take this into
account when planning lessons so that all students have
an opportunity to learn in their style. This will lead to
greater motivation, and ultimately greater learning,.
Suggested methods of addressing the eight main
learning styles or areas of intelligence:

* Spatial/Visual: Use visual aids such as maps, big

flashcards, and real objects. Art projects are also useful.

e Kinesthetic: Use movement with songs, chants, or
games that include, for example, running or slapping
cards. Gestures, role-plays, and dramas can also be
employed.

Musical: Use body percussion (stamping, clapping,
patting, snapping) to enhance songs and chants.

Linguistic: Use oral drilling or activities that require
speaking. Students can share ideas, solve problems,
role-play, and do stage performances.

Logical-Mathematical: Do puzzles, sequencing activities,
or classification activities that involve logical
deduction.

* [nterpersonal: Involve students in activities or games in
which they work together in pairs or groups.

¢ Intrapersonal: Involve students in individual activities
that require personal input.

Natural World: Show how the structure/organization
of language relates to things in nature. For example:
Draw a tree and write the root form of the verb on the
trunk. Then write the various verb tenses on the tree’s
branches.

Teacher Tools

Lesson Plans

English Time Teacher’s Books provide comprehensive,
step-by-step lesson plans for teaching each Student Book
page. However, it is crucial that teachers create
personalized lesson plans which take into account their
students’” learning styles, language level, and needs as
well as the specific objective of the lesson and time
available. Lesson Plans provided in the Teacher’s Book
can be adapted to create customized lesson plans.

Picture and Word Cards

Cards are valuable resources to use throughout the
lesson for introducing and practicing new language.
Realia, pictures from magazines, or simple drawings on
the board can be also used.

Visual Aids

Visual aids such as picture cards, pictures, posters, signs,
and realia help students comprehend new language
without translation. Students can be involved in making
visual aids, by, for example, drawing and coloring
tlashcards of target language.

Teacher Resource Guide

Demonstration

Actions can be demonstrated in the classroom. Certain
items (for example: food, animals, furniture) can be
pantomimed. Puppets can be used as speakers. Role-play
activities lead to the setting up of, for example, “shops,”
“hospitals,” or “streets.” All these bring variety into the
classroom setting and help students use the language
creatively.

Bulletin Boards

Bulletin boards enliven the classroom walls, creating a
warm environment that welcomes students to class.
They should reflect students’ interests and individuality,
thus helping students to feel ownership and pride in
their classroom.

Tips for using bulletin boards:

¢ Designate a space on the bulletin board as a culture
corner, and display pictures of other countries or
cultures. On a map of the world students can use pins
to mark places in the world where English is spoken.

¢ Display student pictures on the bulletin board or walls.
Be sure that every students has an opportunity to
display his/her work.

* Display any materials that can be reviewed from
previous lessons. For example: color charts or
vocabulary words.

¢ Designate a space on the bulletin board as a photo
corner. Display photos of students working on projects
or activities in the classroom, pictures of students on
special trips, or at home.

Games and Activities

Games and activities are a vital component of any
language course. Games allow students to experience the
language in a meaningful and enjoyable way. Pages
140-147 feature games that can be used to practice or
review conversations, vocabulary, grammar patterns,
and phonics.

Tips to ensure successful games and activities in class:

¢ Clearly understand the instructions before explaining
them to students. Then bring students to the front of
the classroom and have them model each step of the
game as the teacher explains it. Students can
understand a game explained entirely in English if the
steps are modeled in a sequential manner.

¢ Control and focus the game so that students use the
target language in a meaningful way and have fun.

Forming Groups and Pairs

Utilize quick and easy methods of forming groups so
that there is minimal class disruption. Consider students’
abilities and personalities when forming groups.

Tips to form groups:

» Utilize groups that naturally exist in the classroom. For
example: one row of students can form one group, or
students can form groups with students sitting nearby.
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¢ Have students count off around the class, then have
students with the same number form one group.

¢ Have students form groups with others wearing the
same color shirt, or with the same initials or birthdays.

Storybooks

Storybooks provide contextualized language whose
meaning is clarified by visuals. For this reason it is
beneficial to create a classroom library of storybooks that
students can look at before or after class. Read
storybooks containing language that students know for
five minutes at the end of each class.

Tips tor adapting storybooks for use in the classroom:

¢ Choose volunteers to take on the roles of characters in
the story and dramatize their characters’ lines.

¢ Choose a volunteer to read the story out loud and have
his /her classmates act it out in groups.

¢ Have students perform the story with paper puppets
they make.

* Have students draw specific scenes from the story on
large pieces of paper. Hang these scenes in sequential
order on the walls. Students then narrate or provide a
conversation for their scene in the story.

* Once students can perform the story comfortably,
videotape it and play the tape for the class and/or
parents.

Songs and Chants

Singing and chanting in class contribute to the children’s
language development. Each English Time Student Book
unit contains a song or chant. The Teacher’s Book offers
detailed activities to enhance each song and chant.

Tips to make songs other than those in the Student
Books an integral part of the classroom:

* Choose a new song every month for students to sing
as they clean up after activities.

* Play English children’s songs while students are
working, drawing, or coloring.

Practical Teaching Tips
Several practical teaching tips:
* Establish a signal to be used to get students’ attention.

For example: clap your hands twice, flicker the lights,
or ring a bell.

¢ Plan to change activities approximately every five to
seven minutes, as young students have short attention
spans. It is therefore important to plan more activities
than necessary so that it is possible to quickly change
activities without disrupting the class. It is also
recommended to change activities before students lose
interest or become bored. In this way students will
look forward to doing the activity again in future
lessons.

Give students advance notice before changing
activities. Doing so allows students to finish what they
are doing and mentally prepare for the next activity.
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* Create a class routine and follow it in each lesson.
Students develop a sense of security if there are few
surprises, and this leads to greater participation.

* Ask students for feedback on the class. Acknowledge
their feedback and make appropriate changes to meet
their needs.

English as the Language of Instruction

Input in the target language increases the efficiency of
language learning. This is especially true in places where
English is neither widely heard, spoken, nor seen outside
the classroom. For this reason, try to conduct as much of
each lesson as possible in English.

Tips to maximize English use in the classroom:

* Give all instructions in English. Use facial expressions,
body language, or visual aids to convey meaning.

¢ Use previously learned language in all classes, so that
it becomes an integral part of students” expanding
English vocabulary.

* Look for any occasion to provide opportunities for
students to use English in a meaningful and interesting
way. For example: invite a native English speaker to
class to speak to students.

Assessment

Continual student assessment is crucial in order to
determine the areas in which students need further
explanation and /or practice. Assessment methods
include traditional tests and Teacher’s Logs. In the latter,
the teacher records his/her observations and
assessments of students usually after each class.

Correcting Students

Correcting mistakes is an important part of language
instruction. The manner of correction depends on
whether the activity aims at accuracy (the focus is on
grammatical correctness or accuracy) or fluency (the
focus is on students expressing their thoughts in
English). Pay attention to students’ reactions to
correction. Some students accept being corrected without
losing confidence or motivation. Others, however,
become self-conscious and reticent to speak in future
classes for fear of making mistakes. Try to avoid over-
correction or correct mistakes at the end of the activity
rather than when individual students are speaking.

Methods of correction during accuracy-focused activities:

* Point out the error, provide the correct form, and have
the student repeat the correct form. For example: A
student says Yesterday I clean my room. Say clean while
shaking your head. Then say Yesterday I cleaned my
room, emphasizing cleaned. The student repeats.

* Repeat the students’ sentence, stressing the error with
rising intonation. Then immediately repeat the
sentence, pausing before the error, and have the
student give the correct form. For example: A student
says Yesterday I clean my room. Say Yesterday I clean
(rising intonation) my room. Yesterday I __. The student
completes the sentence with cleaned my room.

Teacher Resource Guide
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Methods of correction during fluency-focused activities:

¢ Rephrase students’ mistakes in correct English. Do not
interrupt them in order to correct their mistakes. It is
not necessary for students to repeat the corrected
sentence. For example: A student says Yesterday I clean
my room. Say Oh, yesterday you cleaned your room,
slightly emphasizing cleaned.

Refrain from correcting students during games or
storytime. This allows students to enjoy the game and
use the language naturally. During group work, walk
around the classroom, listen to students, and note any
frequent mistakes. When the activity is over, correct
these mistakes with the class as a whole.

Teaching Large Classes
Large classes present special challenges for monitoring
student participation and learning.

Tips to increase the efficiency of large classes:

¢ Walk around the classroom and listen while students
work in pairs or groups. Note any areas in which
students are having difficulty and address these with
the entire class at the end of the activity.

* If a lesson includes a game that requires movement in
or around the classroom, divide the class into two
groups. One group can play the game while the other
group does a quiet activity at their desks. Groups can
then change roles. When you need to divide the class
into groups for an activity, rows of one to two students
can form one group.

If possible, enlist the help of another teacher. Both
teachers can model games or activities and share the
task of monitoring and helping students.

Make sure all students, especially those at the back of
the classroom, can see the teaching materials clearly.
Use large visual aids or walk around the classroom
with the material so that all students are able to see it
up close.

* Writce clearly on the board and make the letters large
enough to be seen from the back of the classroom.
Draw a vertical line in the middle of the board to help
you organize your writing. Do not write on the board
below the height of students in the first row.

Introducing Culture in the Classroom

As students learn English and accept it as a foreign
language, nurture an open attitude toward foreign
cultures as well. Initiate this by introducing the flags and
locations of different countries and talking about the
daily life of foreign people. Introduce samples of folk art
and music, children’s games, ways of greeting, coins,
and stamps. Use photographs, realia, books and
magazines, or video clips to introduce elements of
culture. Embassies or consulates are a good source of
free information about foreign countries.
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Involving Parents

Parents are an invaluable source of information about
students. Parental feedback can reveal aspects of the
students’ language development that are evident at
home but not in class. They can also provide important
information about students’ special needs or problems.
Inform parents of what their children are learning and
the progress they are making. Parents’ interest in and
support of their children’s learning can lead to a higher
level of student motivation and performance.

Tips and suggestions on how to involve parents:

¢ Send home a monthly newsletter detailing language
the class will be studying. If possible, include some
work that students have done in class.

» Host a parent class where parents and children can
participate together in class activities. This is a good
opportunity to show parents what their children are
learning and how they are learning it. Present English
songs, original stories, or choral reading, and display
students’ work and pictures.

¢ Send a letter home to parents at the beginning of the
course to introduce yourself as well as the material
their child will be studying.
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Focus: Frequently used classroom language

Materials Needed: CD/cassette and player

Introduce the Language

Tell students that in this lesson they are going to hear
language that they can use in different classroom
situations. Brainstorm with students different things
they might want to say to each other or to their teacher
during English class. See if students can then produce
language to use in the different situations they have
brainstormed. Accept any reasonable answers, and
write them on the board.

Practice the Language

Students open their Student Books to pages vi-—vii.

Listen and repeat.
1. Students look at the twelve scenes to see if any of
the situations they brainstormed are illustrated on
the page.
2. Play the recording. Students listen and repeat.

: Collect the homework, please.
Okay.

: Pass out the paper, please.
Can I help?

: Share a book with your classmuale.
Let’s use mine.

. Ask your classmate a question about page 24.
What's he doing?

: May I get a drink of water?
Not right now. In a minute.

: Make a sentence with the word “night.”
I practice the piano at night.

: Who can tell me the answer?
I can.
: Me, too.

NP TP FIp Tp Fp Ip FIp
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: Please repeat after me. He wants fruit.
He wants fruit.

: Please memorize page 18.
That's easy.

Who wants to erase the board?
I do.

: No gum in class. Please get rid of it.
Sorry.

: Next class, you will have a test on Unit 12.
Which unit?
: Unit 12.

3. Play the recording again. Students listen and
point to the speakers. Play the recording as many
times as necessary for students to complete the task.

OB Fp I Fp Tp

Teacher Tip: Use this classroom language as often
as possible so that it becomes a natural part of each
lesson. The recording can be played at the beginning
of each lesson until students are completely familiar
with the classroom language.

Classroom Language



Games and Activities

Role-Play. Divide the class into pairs. Students in
each pair work with their partners to role-play each
classroom language situation. After five to seven
minutes, have several pairs of volunteers come to the
front of the classroom and role-play the dialogues.

Finisihh the Lesson

What's Next? Say the first line of one of the classroom
language dialogues. Students respond with the second
line. Do the same with all the dialogues.

Classroom Language
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Focus: English Time Level 3 Review
Function: Introducing oneself; giving personal information

Materials Needed: CD/cassette and player

Warm-Up and Review

Flay the recording of the Classroom Language.
Students listen. Play the recording again, and have
students repeat each line.

Work with the Pictures

Students open their Student Books to page viii.

1.

Divide students into groups of three. Groups find and
name any items or characters they recognize in the
Six scenes.

. Ask each group how many items they found.

Encourage groups to name as many items or
characters as they can.

. When groups have finished, have each group name

one item, and write it on the board. Once all the items
have been listed, point to and say each word. Students
repeat, pointing to those items in their books.

Work with the Text

. Point to Annie’s speech bubble in Number 1. A

volunteer guesses what Annie is saying. If he/she
guesses correctly, do the same with led’s speech
bubble. If he/she does not guess correctly, ask another
student. Prompt if necessary.

. Do the same with all the scenes on the page. Quickly

review any language items students are having
trouble remembeting.

Note: It is not necessary for students to guess the exact

words of the characters. Accept their guesses as long
as they convey the gist of what the character is saying.
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Practice the Language

Listen and point.
1. Play the recording. Students listen and point to
each speaker.

1. Ted: Hi, I'm Ted Lee. She’s Annie Day.
Annie: We go to school by bus.
Digger: Hi, I'm Digger.
2. Annie: I'm wearing a red and blue dress. He's
wearing a blue cap.

Ted: I have a camera and some film.
3. Annie: We live in Sunnyuville.

Ted:  There’s a river. There isn't any snow.
4. Ted:  She listens to music in the morning.

Annie: He plays video games in the morning.
Digger: I have a snack in the morning.

5. Annie: On Saturday, I was at the museum.
Ted: I wasn’t at the museum. I was at the
movie theater.

6. Annie : Were you at the movie theater?
Ted:  No, [ was at the museum.
Digger: See you in Unit 1!

2. Ask students what roles are needed to role-play
the conversation. List the roles on the board (Annie,
Ted, Digger). Then divide the class into Groups A, B,
and C. Group A role-plays Annie’s lines, Group B
role-plays Ted'’s lines, and Group C role-plays
Digger’s lines. Groups then change roles and role-
play the scenes again.

Do You Remember?



3. Bring three volunteers to the front of the
classroom. Play the recording and have these
volunteers act out the conversation along with the
recording. They then role-play the conversations on
their own, without the recording.

4. Divide the class into groups of three and have
each group role-play the conversation. They then
change roles and role-play the conversation again.

Games and Actlivilies

. Listen Carefully. Write the following sentences on the
board.

Annie and Ted go to school by __.
Ted is wearing a ___ cap.

Annie and Ted livein .

Annie ___in the morning.

___ plays video games in the morning.
On Saturday, Ted ___at the __.

Play the recording. Students listen and fill in the
blanks. Check answers by saying Number 1 and
having a volunteer read the sentence. Do the same for
numbers 2-6.

SARSANL IS

Answer Key:

Annie and Ted go to school by bus.
Ted is wearing a blue cap.

Annie and Ted live in Sunnyville.
Annie listens to music in the morning.
Ted plays video games in the morning.
On Saturday, Ted was at the museum.

SARSLE N

. True or False? Say four to five statements about the
Student Book conversation (see Suggested Sentences
below). Students say True if the statement is true, and
False if it is not. If the sentence is false, choose a
volunteer to make it true. For example: say Annie and
Ted go to school by bicycle. A volunteer corrects the
statement by saying Annie and Ted go to school by bus.

Suggested Sentences: Digger is a cat. Ted has some
shampoo. There’s a river in Sunnyville. Digger has a snack
in the morning. On Saturday, Ted was at the museum.

. How About You? Divide the class into groups of
three. Students in each group take turns looking at
each scene on the Student Book page, and inserting
their personal information into the sentences (two
students in each pair introduce themselves to the third
student). For example: a student named Joe looks at
the first scene and says I'm Joe Smith. This is Ed Jones.
The second student, Ed, says We're fourteen. Students
in each group change roles until each student has
taken on each role.

Do You Remember?

Finish the Lesson

. Introduce Yourself. Using their Student Books for

reference if necessary, students take turns standing up
and introducing themselves to their classmates using
the target language. For example: a student stands up
and says I'm Jane Lark. I'm fourteen. I go to school by
subway. I have some paper and a book. I live in Newuville.
There’s a mountain and some trees. On Friday, I was at the
bookstore. Continue around the classroom in the same
way until most students have introduced themselves
to the class.

. Explain and assign Workbook pages iii and iv. (For

instructions, see Teacher’s Book page 148.)
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