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Unit | Unit Title Topic Conversation Time Word Time Practice Time Phonics Time
| In the People and Good morning. Annie I'm Annie. Bb ball
Neighborhood animals Hello! How are you? Ted I'magirl. bird
Fine, thank you. Digger You're Ted. boy
girl You’re a boy. Pp pencil
boy pig
dog pizza
2 In the Meadow Nature Ah-choo! tree This is a butterfly. Gg garden
Bless you! butterfly That’s a bird. girl
Thanks. flower gorilla
cloud Kk kangaroo
bird key
lake kite
3 On the Farm Farm animals Sh! Be quiet! pig What’s this? Mm milk
Sorry. cow It’s a pig. mop
That's okay. horse What's that? mother
chicken It’'s a cow. Nn net
sheep night
cat nurse
Review of Units 1-3
y At the Stationery | School supplies | Here you are. pen Is it a/an pen? Dd desk
Store Thanks. book Yes, it is. dog
You're welcome. eraser Is it an eraser? duck
pencil No, itisn't. It'sa Tt table
ruler pencil. teacher
pencil case tiger
5 At School Numbers What's your first name? one (1) How many cows? Hh hand
Emily. two (2) One cow. horse
What’s your last name? three (3) Two cows. house
Young. four (4) Ww water
five (5) window
six (6) woman
seven (7)
eight (8)
nine (9)
ten (10)
eleven(11)
twelve (12)
6 In Gym Class Feelings Ouch! happy Are you happy? Ff feet
Are you okay? sad Yes, I am. fish
I think so. cold No, I’'m not. I'm sad. fork
hot Vv van
hungry vase
thirsty violin

Review of Units U-6
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Review of Units 10-12

play the guitar

Unit Unit Title Topic Conversation Time Word Time Practice Time Phonics Time
7 Al me Food Are you finished? hamburgers I/You like hamburgers. | Ss sea
Food Court No, not yet. sushi I/You don't like pizza. sock
Please hurry! fried rice soup
dumplings Zz zebra
noodles zipper
pizza 200
8 At the Fruit and May I borrow a pen? apples Do you like apples? short a
Supermarket vegetables Sure. Here you are. oranges Yes, I do. ant
Thanks. bananas No, I don’t. bag
cucumbers hat
potatoes map
carrots
9 At the Circus Physical What's wrong? tall He’s/She’s short. short e
descriptions [ feel sick. short He/She isn't fall. bed
That’s too bad. fat egg
thin pen
young vet
old
Review of Units 7-9
| 0 Around Town Occupations What’s your doctor Is he a doctor? short i
telephone number? nurse Yes, heis. dig
It's 765-1234. police officer Is she a doctor? in
Pardon me? teacher No, sheisn’t. She's a pin
765-1234. mail carrier nurse. sit
firefighter
11 In Annie’s Yard | Actions Dad, this is my friend, Sam. | ride a bike I/You/He/She/It short o
Nice to meet you, Sam. climb a tree can climb atree. hot
Hello. drive a car I/You/He/She/It mop
draw a picture can'’t ride a bike. on
play basketball pot
sing a song
| 2 At the Park Achons I’'m going now. swim Can you/he/she/it short u
Bye-bye! use chopsticks swim? bus
See you tomorrow. fly a kite Yes, I/he/she/it can. nut
make a sandwich | No, I/he/she/it can’t. sun
do a cartwheel up

Syllabus




Course Description

English Time is a six-level communicative course
intended for elementary school students studying
English for the first time. It is designed specifically for
children studying in an English as a Foreign Language
(EFL) context who do not generally hear English spoken
outside the classroom. The syllabus progresses at a
natural and steady pace, offering students many
opportunities to practice each new language item.

The aim of the series is to develop students’ speaking,
listening, reading, and writing skills through activities
that reward their curiosity and appeal to their sense of
fun. Three recurring characters— Ted, Annie, and Digger
the dog — help focus student interest and involvement
throughout the course.

The English Time series is designed to be preceded by the
two-level introductory series Magic Time. These two
series can be used separately or as one complete eight-
level course. The Magic Time syllabus provides a solid
foundation of vocabulary and communicative language
on which the syllabus of English Time is built.

Each level of English Time includes the following
components: Student Book, Audio Cassette and CD,
Wall Charts, Workbook, Storybook, Storybook Cassette,
Teacher’s Book, and Picture and Word Card Book.

Components

The Student Books

The Student Books feature beautiful, full-color illustrations,
and a clear, simple design. The illustrations draw
students into the pages to explore and experience the
language, enhancing student interest and motivation.
English Time Levels 1-4 feature twelve 4-page units and
four 2-page reviews. Each unit features a theme, such as
At Home or At School, to provide a context to the
language. Each page of a unit features a single language
function so.that the focus of the page is clear. The short
units allow students to feel they are progressing rapidly,
thus building their confidence and motivation. After
every three units, the 2-page reviews recycle previously-
learned language in new and meaningful contexts.

At the back of each Student Book is My Picture Dictionary,
in which students write the vocabulary words as they
learn them. Also at the back of the Student Books are
four Checklists (one for every three units). These give
students an opportunity to check what they know, thus
building their confidence and allowing parents to follow
their children’s progress in English.

The Audio Cassettes and CDs

The Cassettes/CDs feature all Student Book conver-
sations, vocabulary words, patterns, songs, chants, and
phonics sounds and words. Additional exercises on each
Cassette/CD provide valuable listening practice.

The Wall Charts
The Wall Charts feature enlarged versions of each
Conversation Time and Word Time page.

The Workbooks

The Workbooks are a natural extension of the Student
Books, providing additional reading and writing
reinforcement for each lesson. The Workbooks offer an
excellent opportunity for teachers to assess student
comprehension and language retention. A unique feature
of the Levels 1-2 Workbooks is the support box at the
top of each page which provides the target language for
students to use as a reference as they complete the
exercises. Therefore, students do not have to spend time
searching for the target language items in their Student
Books.

The Teacher’s Books

The comprehensive Teacher’s Books provide clear
step-by-step lesson plans to teach, practice, and review
the language presented in the Student Books. Many of
the suggested games and activities include different
strategies for large and small classes. They also provide
individual, pair, and group tasks. The Teacher’s Books
also feature the tapescript and answer keys.

Included in each Teacher’s Book are a special Teacher
Resource Guide; Workbook and Storybook instructions
and answer keys; photocopiable Worksheets; individual
unit, midterm, and final Tests; and a Games and
Activities section. The Teacher Resource Guide provides
teaching and class management tips for teachers of
English to children. The photocopiable Worksheets allow
for additional practice of language presented in the
Student Books. The Tests allow teachers and parents to
assess students’ level of comprehension and their
progress. The Games section provides a multitude of fun
game ideas to enhance any lesson. Also provided are
instructions on how to introduce and check the
Workbook activities.

The Storybooks and Cassettes

The Storybooks present the Student Book language and
main characters in compelling, continuing stories. In this
way, students experience language in a context similar to
how it is used in everyday life. Students are able to
understand the stories, as no new grammar points are
introduced, and new vocabulary items are defined on
the pages.

Each Storybook is divided into four chapters, with each
chapter corresponding to three Student Book units. A
Storybook chapter can thus be read after students have
completed three Student Book units. Alternatively, the
entire Storybook can be read after completing the whole
Student Book. Reviews, answer keys, and a glossary are
also provided. Each Storybook is accompanied by a
cassette.

Introduction



The Picture and Word Card Books

The Picture and Word Card Books provide one picture
card and one word card for each vocabulary and phonics
word in the Student Books. There is also one grammar
card for each word in the target patterns presented in the
Student Books. Picture and Word Card Book 1 also
features two sets of uppercase and lowercase alphabet
letters. The Picture and Word Card Books are useful for
introducing and practicing language. The cards can be
enlarged to any size, depending on the teacher’s
individual needs. They can be copied onto cardboard or
regular paper. Students can personalize the cards by
cutting them out and coloring them as they wish.

Course Philosophy

English Time is based on the premise that children learn
best when their natural curiosity and sense of fun are
engaged, and when new language is introduced in small,
manageable amounts. English Time introduces language
in a spiraling syllabus that gradually builds on and
reinforces previously learned language. Thus at each
new level students are able to maintain and build on the
language they know.

The unit topics and situations are both familiar and of
universal appeal to children. Students immediately relate
to these situations, resulting in greater language
production and retention.

English Time emphasizes student-centered learning, as it
creates opportunities for students to produce language
in a manner that most closely resembles “real life”
communication. For this reason, practice and review
activities in English Time involve both pair work and
group work.

The theory of multiple intelligences suggests that in any
language class there are students with different learning
stvles (see Multiple Intelligences, Teacher Resource
Guide, page 19). Therefore English Time activities are
designed to take a wide range of learning styles into
account in order to engage as many students as possible
during each lesson.

The Englisit Time lesson plans do not follow one
particular teaching methodology. Instead, a variety of
different. successful methodologies are employed to
provide exciting, varied lessons that stimulate and
appeal to as manv students as possible. Students hear
the target language before they produce it (receptive
exposure before production). Listening is emphasized
so that students are exposed to correct pronunciation
and intonation.

Lesson Planning

Thorough planning and preparation are crucial to the
success of any lesson. A well-prepared lesson includes
more activities than may seem necessary. Preparation of
multiple activities allows teachers to maintain the pace
of the lesson, abandon activities that are not working,
and keep the focus on students and their learning.

Introduction

A sound lesson plan includes activities to review
previously learned language, introduce new language,
and practice all language in an organized, educationally
sound, and enjoyable manner. English Time Teacher’s
Books provide a detailed, step-by-step lesson plan for
each Student Book page. Teachers are encouraged to
modify these lesson plans to meet their individual needs.

English Time Lesson Plans

1. Warm-Up and Review

Each lesson plan begins with a quick, fun activity that
reviews the language introduced in the previous lesson
and other related language. This activity helps students
to both recall the language and “switch” to English-
speaking mode.

2. Introduce the Target Language

New language is introduced before students open their
Student Books so that they focus on the meaningful
demonstration of the language. Step-by-step suggestions
show how to introduce the target language using Picture
and/or Word Cards, realia, drawings, and/or gestures.

3. Practice the Target Language

Students open their Student Books at this stage. Each
Student Book page provides exercises to practice the
language. The Teacher’s Book provides detailed
instructions on how to fully exploit each Student Book
page. The tapescript, answer keys, and ideas on how to
check exercises are provided where appropriate.

4. Games and Activities

All lessons include three or more games and activities
that offer students further practice with the target
language. Activities frequently combine previously
learned language with the target language, so that
students are continually building on what they have
learned. Teachers can choose games and activities that
are appropriate to their needs. Optional photocopiable
Worksheets at the back of the Teacher’s Books provide
extra grammar and phonics practice.

5. Finish the Lesson

Each lesson plan concludes with a quick, fun activity
which reviews the new language, gives the lesson a
feeling of closure, and ends the class on a positive note.



On the Farm The conversation box features the
conversation and the speakers.

A. @ Listen and repeat. B. S Listen and find the speakers.
C. Rote-play the-eonversation with a partner.
Digger the dog’s bone is hidden for
students to find in every Conversation
Time scene.

Speakers from the conversation are
featured in context for students to find in
the large scene.

|
1

Three optional extra vocabulary items
related to the unit theme are located within
the Conversation Time scene.

EUp— Worm World reviews conversations and
grammar from previous units in a
D. "= Review. Lislen and repeat humorous way.
Hello! How are you?
Warm-Up and Review 2. Teach the meaning of specific new words or phrases
o ‘ ‘ in the conversation through drawings, actions or
1. Play a game or do an activity which reviews the pictures. Students retain language better if they
phonics sounds learned in the previous lesson. An understand the meaning. Detailed examples are
activity is provided in each lesson plan. provided in each lesson plan.
2. Check the Phonics Time Workbook page that students 3. Model the conversation again, as in Step 1, so that
did in class or for homework. Answer keys and students hear it again. Students listen and do not
detailed instructions on how to check the activities are repeat.

provided at the back of the Teacher’s Book. 4. Divide the class into groups (the same number of

groups as there are speakers in the conversation).
Introduce the Conversation Model each line of the conversation again. Group A
repeats the first line of the conversation, Group B
repeats line two, and so on. Groups then change roles
and repeat the conversation until each group has
practiced each role.

1. Model the conversation in such a way that students
can understand the meaning. To do this, bring
students (the same number of students as there are

speakers in the conversation) to the front of the 5. Students are now ready to say the conversation on
classroom and have them face each other. Stand their own, without any modeling. Groups say the
behind each student and model his/her line(s) of the appropriate linés of the conversation. They then
conversation, using appropriate facial expressions and change roles and say the conversation again. Continue
body language to convey meaning. This way students until each group has taken on each role. Prompt when
know who says which line of the conversation. Each nhecessary.

Lesson Plan contains examples of natural body
language and facial expressions for each line of the
conversation.

8 Sample Pages and Lesson Plans

L




Optional substitution:

Introduce other vocabulary that can be substituted
into the conversation, and practice the conversation
with this new vocabulary. For example: Students
substitute Good afternoon and Good evening for Good
morning. Suggested substitutions are provided where
appropriate.

Talk About the Picture

. Students open their Student Books for the first time at
this point.

. Talk about what is happening in the large scene in
order to recycle language and bring the picture to life.
It is not important that students understand each
word as this is a receptive exercise focusing on
exposure to English and recycling previous language
in a new context. A suggested short reading is
provided in each lesson plan. When reading a word in
bold type, point to its picture in the scene. When
reading an italicized word, pantomime it. This conveys
the meaning of words students have not heard before.
Alternatively, use the Wall Charts instead of a Student
Book to talk about the picture.

. Ask questions about the large scene in order to elicit
language and draw students further into the picture.
Encourage students to answer using words, phrases,
or simple sentences. Provide the answers if necessary.
Suggested questions are provided in each lesson plan.

Practice the Conversation

A. °E Listen and repeat.

Focus students’ attention on the conversation box at
the top of the page. Play the first version of the
recording. This version is spoken at slightly slower
than natural speed and has no sound effects so that
students can focus on the pronunciation of the words
and the new language. Students listen to the
conversation and repeat, pointing to each speaker in
the conversation box.

B. ‘= Listen and find the speakers.

Play the second version of the recording. This
version is dramatized, spoken at natural speed, and
has sound effects so that students can hear the
language as if in real life. This time as they listen,
students look at the large scene and find and point
to the speaker of each line of conversation. Play the
recording as many times as necessary for students to
find the speakers.

C. Role-play the conversation with a partner.
Students produce the conversation by choosing a
partner then role-playing the conversation, using the
body language and gestures from Introduce the
Conversation. They then change roles and role-play
the conversation again.

Sample Pages and Lesson Plans

If a conversation has more than two speakers, divide
the class into groups of the same number of students
as there are speakers in the conversation. These
groups then role-play the conversation. Students in
each group continue until each student has taken on
each role.

D. ‘=zl Review. Listen and repeat.

Focus students’ attention on the worms at the
bottom of the page. Volunteers try to read the
worms’ speech bubbles or guess what the worms are
saying. Prompt if necessary in order to elicit the
conversation before playing the recording. Play the
recording. Students listen and repeat, pointing to
each speech bubble. Students may then choose a
partner and role-play the conversation, using
appropriate body language and gestures.

Find Digger’s Bone

Digger’s Bone is hidden somewhere in the large
scene. Students try to be the first to find the bone,
raise their hands, and explain where it is hidden.
Encourage students to give the location in a sentence
or phrase. For example: It’s on the bag or On the bag.
Answer keys are provided in each lesson plan.

OpPTION: Students can do any fun task relating to
Digger’s Bone or the situation in the picture. Specific
suggestions are provided in the lesson plans.

Games and Activities

In order to internalize the new conversation, students
practice it through various games and activities. Three or
more games and activities are provided in each lesson
plan. One of these activities often combines the target
conversation with a previously learned conversation in
order to recycle language and extend the target
conversation.

Finish the Lesson

1. Finish the lesson with a quick, simple game or activity
to further practice the conversation. An activity is
provided in each lesson plan.

2. Explain and assign the Conversation Time Workbook
page to be done in class or for homework. It is very
important that students understand what they are to
do in each activity so they can concentrate on the
target conversation. Detailed instructions on how to
do the activities are provided at the back of the
Teacher’s Book.



A. 1t Listen ond repeat |

€. Point and say the words
chicken ‘ D. “mm Listen and pont. =

i E. write the words.
i (See pages 63-66.) ¥

Warm-Up and Review

1. Play a game or do an activity which reviews the
conversation learned in the previous lesson. An
activity is provided in each lesson plan.

2. Check the Conversation Time Workbook page that
students did in class or for homework. Answer keys
and detailed instructions on how to check the
activities are provided at the back of the Teacher’s
Book.

Introduce the Words

Introduce each vocabulary item in such a way that
students both hear and understand the meaning of each
word. To do this, hold up and name each Word Time
Picture Card one by one. Students listen. Hold up and
name the cards again, and have students repeat. For
added challenge, hold up the cards in random order and
have students name them. Alternate methods for
introducing the words are provided where appropriate.

10

Six new vocabulary words are introduced
per unit.

Students review the target vocabulary, as well as
previously learned conversations and patterns,
by listening to the recording, then finding and
pointing to the speakers.

My Picture Dictionary at the back of the Student
Book gives students the opportunity to create
their own picture dictionary.

Digger the dog’s bone is hidden for students to
find in every Word Time scene.

All new vocabulary items are featured in context
for students to find in the large scene.

White circles are placed beside each vocabulary
item to help students identify each item in the
large scene. Students listen to the recording and
write the letter they hear for each vocabulary
item in the corresponding white circle.

Talk About the Picture

. Students open their Student Books for the first time at

this point. They look at the large scene and name
anything they can.

. As in Conversation Time, talk about what is

happening in the large scene in order to recycle
language and bring the picture to life. It is not
important that students understand each word. This is
a receptive exercise focusing on exposure to English
and recycling previous language in a new context. A
suggested short reading is provided in each lesson
plan. When reading a word in bold type, point to its
picture in the scene. When reading an italicized word,
pantomime it. This conveys the meaning of words
students have not heard before. Alternatively, use the
Wall Charts instead of a Student Book to talk about
the picture.

. Ask questions about the large scene in order to elicit

language and draw students further into the picture.
Encourage students to answer using words, phrases,
or simple sentences. Provide the answers if necessary.
Suggested questions are provided in each lesson plan.

Sample Pages and Lesson Plans



Practice the Words

A. - Listen and repeat.

. roves susents” attenton on the vocabulary box at
= top of the pa== Play the recording. Students
212 W G vocabulary items and repeat, pointing to
-a 7 mi—xe 11 the vocabulary box.

— =~ e challenge, say the words in random
- >tuGents listen and point to the pictures in the
wacabulary box.

B. = Listen and write the letter.

P the recording. Students listen and, as they hear
each vocabulary item named, they find that item in
the large scene. They then write the letter they hear
in the white circle for that vocabulary item. Play the
recording as many times as necessary for students to
complete the task. Detailed instructions for checking

students’ answers are provided in each lesson plan.

C. Point and say the words.

Individually, students point to and name each of the
target vocabulary items in the large scene in any
order they wish.

OPTIONS:

1. Point to each vocabulary item on the Wall Chart,
and have students point to and name the same
item in their books.

2. Divide the class into pairs. Students in each pair
take turns pointing to and naming each of the
target vocabulary items.

D. .'!Listen and point.

Focus students’ attention on the large scene. Play the
recording. Students listen to the sound effects and
words. As they hear a vocabulary item named, they
find and point to the corresponding item in the large
scene. As they hear a sentence or conversation, they
find and point to the speaker(s). Play the recording
as many times as necessary for students to complete
the task.

E. Write the words. (See pages 63-66.)

Students turn to My Picture Dictionary at the back of
the Student Book. They look through the alphabetical
Picture Dictionary to find the picture of each target
vocabulary item, then write the word next to it.

4 Find Digger’s Bone

Digger’s Bone is hidden somewhere in the large
scene. Students try to be the first to find the bone,
raise their hands, and explain where it is hidden.
Encourage students to give the location in a sentence
or phrase. For example: It's on the bag or On the bag.
Answer keys are provided in each lesson plan.

OrTION: Students can do any fun task relating to
Digger’s Bone and the situation in that lesson. For
example, students might find Digger’s Bone, then
draw a picture of a clown with bones for shirt

Sample Pages and Lesson Plans

buttons. Specific suggestions are providea in the
lesson plans.

Extra Vocabulary. Focus students’ attention on
that unit’s Conversation Time page. Write the extra
vocabulary items listed in each lesson plan on the
board and read them. For meaning, draw simple
pictures of the items on the board, name them in the
students’ native language, or have students look up
the words in their dictionaries. Read the words
again, and have students repeat. Students then find,
point to, and name the three items in the large scene.
These extra words may be used in any of the
suggested games and activities.

Games and Activities

In order to internalize the new vocabulary, students then
practice it through various games and activities. Three or
more games and activities are provided in each lesson
plan. The first of these activities practices only the target
vocabulary so that students focus only on the new
words. The remaining games and activities generally
allow students to practice the new vocabulary in
combination with other meaningful language they know.
For example: Students practice the new food vocabulary
in the context of I like/don’t like sentences.

Option: Personalize the Picture. Students do a fun
activity to personalize the picture, thus involving them
more fully in the topic and language. An activity is
provided in each lesson plan.

Finish the Lesson

1. Finish the lesson with a quick, simple game or activity
to further practice the vocabulary. An activity is
provided in each lesson plan.

2. Explain and assign the Word Time Workbook page to be
done in class or for homework. It is very important that
students understand what they are to do in each activity
so they can concentrate on the target vocabulary.
Detailed instructions on how to do the activities are
provided at the back of the Teacher’s Book.

11



New grammar patterns are presented as
complete sentences.
A. i Listen and repeat

this?
that? Contractions are written out in full form.

| What's - Wit & |

What's |

B. %= Listenand repeat. Then proctice with @ partner
———  Six substitution exercises serve as

What's thot? _
controlled practice for the target patterns.

1t's a hors

Simple situational art for each substitution
- exercise helps to provide meaning.

What's
It's acat.

L T Students look back to the Word Time page.
Then, using that unit’s vocabulary and
grammar, they make sentences about
various scenes on the page. This allows
students to use the grammar patterns in a
less controlled and more meaningful,
natural context.

€. Look ot page 10. Point to the picture and practice with a partner.
A grammar song in each unit provides a
fun review of the new grammar patterns.

7
D. {#’ Listen ond sing along. (See “What's This?" on page 58.)

Unit 3 -
e
Warm-Up and Review Practice the Patterns

1. Play a game or do an activity which reviews the A. Listen and repeat.
vocabulary learned in the previous lesson. An activity 1. Write the text from the pattern box(es) on the
is provided in each lesson plan. board so all students can see it clearly. Play the

2. Check the Word Time Workbook page that students recording, pointing to each word. Students listen.
did in class or for homework. Answer keys and 2. Play the recording again. Students listen, look at
detailed instructions on how to check the activities are the pattern box(es) in their books, and repeat,
provided at the back of the Teacher’s Book. pointing to each word.

3. Review any previous patterns that pertain to the 3. Students then try to say the patterns on their own,
target pattern. For example: Review I like apples before while looking at the pattern box(es) in their books.
introducing Do you like oranges? Detailed activities are Prompt if necessary, or play the tape again until
provided where appropriate. students can do this with ease.

4. Write the explanation of the contraction(s) on the
Introduce the Patterns board. Point to and read each word. Students repeat.
Then say each pattern with the full form of the
contraction(s). Students repeat. Students practice
each pattern in the pattern box(es), using both the
contractions and the full form of the contractions

Introduce the target patterns in a methodical, step-by-
step way. Once students are familiar with the patterns,
provide an activity which allows students to practice
using the patterns immediately. Detailed instructions are
provided in each lesson plan. Explicit instruction of
grammar rules is neither necessary nor recommended in
the lower levels, as it could prove too overwhelming.

12 Sample Papes 2~ _z=r -



Listen and repeat. Then practice
a partner.

.. Focus students’ attention on numbers 1-6. Play
e recording. Students listen to each pattern and
repeat, pointing to the corresponding pictures in
their books.

2. Play the recording again. Students listen to each
rattern and repeat, pointing to each word in their
books.

3. Students are now ready to say the patterns on
their own. Students form pairs and take turns saying
the patterns in numbers 1-6.

C. Look at page X. Point to the picture and
practice with a partner.

For statement patterns: Students remain in pairs.
Focus their attention on the Word Time large scene.
They then take turns pointing to and making
sentences using the new patterns. Examples are
provided in each lesson plan.

For question and answer patterns: Students remain
in pairs. Focus their attention on the Word Time
large scene. They then take turns pointing to and
asking and answering questions about the characters
that appear in numbers 1-6 in B, using the new
patterns and vocabulary items. Examples are
provided in each lesson plan.

D. % Listen and sing along or chant.

1. The lyrics for each song/chant are provided at the
back of the Student Book. Students turn to that unit’s
song or chant. Focus their attention on the pictures.
Using the pictures as cues, students try to guess
some of the lyrics. Read the lyrics line by line and
have students repeat. Play the recording. Students
listen and follow along in their books to familiarize
themselves with the song before singing it.

Alternatively, write the song lyrics on the board.
-~tutach the corresponding Picture Cards above the
voras to assist reading. Play the recording and point
w ez -1 word. Students listen. Next, read the lyrics,

r >rang 1y each word, and have students repeat.
Plav mne recording. Students listen and follow along

mn their books.

2. PL— -he recording again. Students listen and sing
along or char: using their books for reference. Play
the recordme as manv times as necessary for

gerrs w vecoine sufficiently familiar with the
song Or 5
3. Play the karacke version. Students sing or chant
In groups im appropnate actions. Detailed
activines are pronided in each lesson plan.

Sample Pages and Lesson Plans

Games and Activities

In order to internalize the new patterns, students
practice them through various games and activities.
Three or more games and activities are provided in
each lesson plan.

~asm—

Extra Practice
Explain and assign the Practice Time Worksheet. There
is one Worksheet per Practice Time page. Worksheets
can be done at home or in class. They can also be

given to stronger students while you attend to students
who need help. For Worksheets and detailed

instructions, see Teacher’s Book pages 168-197.

Finish the lesson with a quick, simple game or activity
to further practice the patterns. An activity is
provided in each lesson plan.

Explain and assign the Practice Time Workbook page to
be done in class or for homework. It is very important
that students understand what they are to do in each
activity so they can concentrate on the target patterns.
Detailed instructions on how to do the activities are
provided at the back of the Teacher’s Book.

13
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B. @ Does it begin with m or n? Listen and match.

Warm-Up and Review

1. Play a game or do an activity which reviews the
grammar patterns learned in the previous lesson. An
activity is provided in each lesson plan.

2. Check the Practice Time Workbook page that students
did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

3. As phonics needs constant reinforcement, play a game
or do an activity which reviews previously learned
sounds. Detailed activities are provided in each lesson
plan.

1. Introduce each target phonics sound and word in a
methodical, step-by-step way so that students both
hear the target sounds and understand the meaning of
each target word. To do this, hold up each Phonics
Time Picture Card and say both the target sound and
the whole word. Students repeat. Attach the cards to
the board.

14

One or two phonics sounds are presented
per unit. The recording provides a model
of correct pronunciation.

For each sound, at least three example
words are provided. The recording also
models the correct pronunciation of
these words.

Practice of the new sounds is provided
through a variety of exercises that
emphasize listening and writing.

2. Write each target word on the board in the following

way: Write the target letter. Say its sound while
pointing to the letter. Students repeat. Write the rest of
the word on the board and say the target sound and
then the rest of the word, pointing to the two parts of
the word and then the whole word. Students repeat.

A. =] Listen and repeat.

Focus students’ attention on the target letters,
pictures, and words at the top of the page. Play the
recording. Students listen and repeat, pointing to the
pictures and words in their books.

B./C./D. =l (Additional activities).

Each Phonics Time page has at least two additional
listening exercises to reinforce the sounds. Detailed
instructions and, where appropriate, tapescripts and
answer keys, are provided for each exercise.

Sample Pages and Lesso Pa =<



Games and Activities

In order to internalize the new sounds, students practice
them through various games and activities. Three or
more games and activities are provided in each lesson
plan. The first of these activities practices only the target
sounds so that students can focus only on these new
sounds. The remaining games or activities generally
include previously learned sounds as well.

Extra Practice
Explain and assign the Phonics Time Worksheet. There
is one Worksheet per Phonics Time page. Worksheets
can be done at home or in class. They can also be
given to stronger students while you attend to students
who need help. For Worksheets and detailed
instructions, see Teacher’s Book pages 168-197.

Finish the Lesson

1. Finish the lesson with a quick, simple game or activity
to further practice the sounds. An activity is provided
in each lesson plan.

2. Explain and assign the Phonics Time Workbook page to
be done in class or for homework. It is very important
that students understand what they are to do in each
activity so they can concentrate on the target sounds.
Detailed instructions on how to do the activities are

Sample Pages and Lesson Plans

Letter
b

~ o " 3 8 x 50w -~ Qo

N <

Letter

Consonants

Sound Example Word
/b/ ball
/a/ desk
/£/ feet
/g/ garden
/h/ hand
/k/ kangaroo
/m/ milk
/n/ net
/p/ pencil
/s/ sea
/t/ table
/v/ van
/w/ water
/z/ zebra
Vowels

Sound Example Word
/&/ ant
/e/ bed
/v/ dig
/a/ hot
/A/ bus

15
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B. = Lookat A. Listen and point. €. Role-play these scenes.

Story Time reviews Conversation Time, Word
Time, and Practice Time language from the
previous three units.

Digger’s World is a cartoon-like story that
recycles language in a natural, conversational
situation. Each one is a complete story, and all
four make up one long story.

Warm-Up

. Conversation, Vocabulary, and Grammar Review.

Students play a game or do an activity which reviews
the conversations, vocabulary items, and grammar
patterns from the previous three units. An activity is
provided in each lesson plan.

. Check the Phonics Time Workbook page that students

did in class or for homework. Answer keys and
detailed instructions on how to check the activities are
provided at the back of the Teacher’s Book.

Work with the Pictures

scenes. These can be single words or phrases. Then talk
about what is happening in each scene in order to review
the language and bring the pictures to life. Suggested
sentences are provided in each lesson plan.

Work with the Text

Focus students’ attention on the speech bubbles.
Students try to guess or read the text in the speech
bubbles. Prompt when necessary.

Practice the Story

A. ‘= Listen and repeat.

Play the first version of the story. This version is
spoken at slightly slower than natural speed and has
no sound effects so that students can focus on the
pronunciation and language. Students follow along
in their books, pointing to each speech bubble on
the page.

B. = Look at A. Listen and point.

Play the second version of the story. This version is
dramatized, spoken at natural speed, and has sound
effects so students can hear the language as in real
life. Students listen and point to the scenes as they
hear them on the recording.

C. Role-play these scenes.

Students should now be sulfficiently familiar with the
story to say it on their own, using their Student
Books as necessary. Divide the class into groups, and
have students in each group role-play the scenes.

Games and Activities

Students review the conversations, vocabulary, and
grammar patterns further through games and activities.
Two to three games and activities are provided in each
lesson plan.

Finish the Lesson

1. Finish the lesson in a fun way with students playing a
quick, simple game or activity to further review the
conversations, vocabulary, and grammar patterns. An
activity is provided in each lesson plan.

2. Explain and assign the first page of Workbook Reviev
to be done in class or for homework. Detailed
instructions on how to do the activities are provided

Students open their Student Books to Digger’s World. at the back of the Teacher’s Book.
Focus their attention on the pictures and have them find
and name any items or characters they see in the six

16 Sample Pages and Lessor = 2=
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Lesten. Find and number the pictures in the puzzle.
30 >
OO n <7
oog ftree cloud bird pig cow horse chicken sheep cat
§ TS
5 .
S AN
]
i Listen and circle the correct ward.
pizza  ball 2. kite  gorilla 3. mik nose
4. key girl 5. mop net 8. pig boy
C. B Listen and find the picture. Write the number.
|
I i
14 Review t

Activity Time reviews Conversation Time, Word Time,
Practice Time, and /or Phonics Time language from the
previous three units. Students review the language
through a variety of exercises, which emphasize
listening, speaking, and writing.

Warm-Up

1. Conversation, Vocabulary, Grammar, and/or Phonics
Review. Students play a game or do an activity which
reviews the conversations, vocabulary, grammar
patterns, and /or phonics from the previous three
umits. An activity is provided in each lesson plan.

Cnec the Story Time Workbook page that students
&id m class or for homework. Answer keys and
-ezziea mstructions on how to check the activities are
~rowced at the back of the Teacher’s Book.

' J

Sampie Pages and Lesson Pians

Review

Each Activity Time page provides two to three
exercises for students to review the conversations,
vocabulary, grammar patterns, and/or phonics.
Detailed instructions and, where appropriate,
tapescripts and answer keys, are provided for each
exercise.

Games and Activities

Students review the language in an enjoyable way
through games and activities. At least two games and
activities are provided in each lesson plan.

Finish the Lesson

1. Explain and assign the checklist, to be done in class or

for homework. Students have now studied and
reviewed three units” worth of language. They are
ready to check what they know. The Checklists, found
at the back of the Student Books, provide a permanent
record for students, teachers, and parents of what
students have understood and retained. There is one
Checklist for every three units. Working individually
or in pairs, students check off what they know in each
Checklist.

. Explain and assign the second page of Workbook

Review to be done in class or for homework. Detailed
instructions on how to introduce the activities are
provided at the back of the Teacher’s Book.

17



Classroom Management

Motivating Students

Motivation plays a vital role in language acquisition.
When overall motivation is high, students behave well
and participate fully in the activities.

Tips to maintain high student motivation:

¢ Be enthusiastic and motivated as a teacher. Enthusiasm
is contagious! A positive classroom atmosphere
stimulates creativity and student participation.

Provide activities in which all students participate.
This gives students the opportunity to get to know and
learn from their classmates.

* Acknowledge all students, especially those that are shy
and reticent to speak, in order to make them feel
important and successful. Acknowledge participation,
good behavior, and helpfulness as well as language
proficiency. Give award certificates to students to
acknowledge their successes. Photocopiable award
certificates are provided on pages 198-201. Words of
praise and acknowledgment:

Good job!

Very good!

Good try!

That was so much better than the last time!
Good for you!

You're showing so much improvement!

Try again.

Thank you so much.

Thanks for helping me.

What a good helper you are!

I've really noticed how hard you're trying.
Thank you for working so hard.

You're being a really good listener. Thank you!

Provide classroom opportunities for students to
communicate in English. The more students speak
English, the more confident and motivated they will
become as language learners.

* Take care not to make students speak in front of the
class if they are not ready to do so, as this can
negatively affect their motivation and self-confidence.
In any one class there will be students who are still
absorbing the language and thus not ready to speak,
and those who are ready to challenge themselves by
using the new language.

Discipline
A well-managed classroom can maintain motivation and
keep discipline problems to a minimum.

Tips to establish and maintain classroom discipline:

* Establish a clear set of rules at the beginning of each
class session, and consistently maintain it. Write down
the rules and display them where students can see
them. For example: Listen while others are talking.
Acknowledge students when these rules are followed.

18

* Remind students often of what is expected of them.
Basic classroom expectations include participation,
acceptable behavior, trying to use the new language,
and quality work. If the best is expected of students.
they will most likely rise to the occasion!

In addition, consider the reasons behind inappropriate
behavior and attempt to address these issues. Possible
reasons for behavior problems:

* The lesson content is not sufficiently interesting or
challenging. If lessons become too repetitive,
mechanical, or easy, students lose interest.

* Lesson preparation is not adequate, resulting in class
disruptions that distract students. Prepare lessons well
and in advance so that there are no surprises and the
lesson can proceed smoothly with no major
disruptions.

The language level of the class is not in line with
students’ abilities. Make a note of students’ abilities by
observing them and then adjusting the lesson to the
appropriate level. Teacher’s Logs (see pages 22-23)
assist in keeping a record of students’ abilities and
involvement.

The teacher-student relationship is not good. Identify
and rectify any areas of present or potential conflict by
speaking to the student in question or his/her parents.

Some students may be more aggressive than others or
may be attention seekers. Try to understand why a
student is aggressive or attention-seeking and address
the issue with the student and/or his/her parents.

External factors such as the weather, family problems,
or after-school activities affect students’ motivation
and behaviors. Be aware of these factors and address
them as necessary.

Some students may have learning disabilities or
special needs and therefore face greater educational
challenges. Consult their parents or a professional if
necessary.

Homework

Homework provides a valuable opportunity for students
to practice and reinforce the language introduced in
class. Homework also gives parents an opportunity to
participate in their child’s learning,.

Tips to motivate students to do their homework:

¢ Make sure that the amount of homework is at a
manageable level, and discuss the purpose and
importance of the homework with students.

* Explain the homework activity carefully, completing
one or two examples with students in class.

* Reward students for completing homework, even if it
is not all correct. These rewards can be stickers, simp
drawings, or comments.

Teacher Resource Guoe



Multiple Intelligences

Zents have different learning styles. It is important to
-z. - these different learning styles or multiple
“retgences into account when planning lessons so that
+I students have an opportunity to learn in their style.
ill lead to greater motivation, and ultimately
creater learning. Suggested methods of addressing the
eizht main learning styles or areas of intelligence:

* >arial/Visual: Use visual aids such as maps, big
rlashcards, and realia. Art projects are also useful.

Kinesthetic: Use movement with songs, chants, or
games that include, for example, running or slapping
cards. Gestures, role plays, and dramas can also be
employed.

Musical: Use body percussion (stamping, clapping,
patting, snapping) to enhance songs and chants.

Linguistic: Use oral drilling or activities that require
speaking. Students can share ideas, solve problems,

role play, and do stage performances.

* Logical-Mathematical: Do puzzles, sequencing activities,
or classification activities that involve logical
deduction. For example: A is taller than B but shorter
than C. Who is the shortest?

Interpersonal: Involve students in activities or games in
which they work together in pairs or groups.

e Intrapersonal: Involve students in individual activities
that require personal input.

e Natural World: Show how the structure/organization of
language relates to things in nature. For example:
Draw a tree and write the root form of the verb on the
trunk. Then write the various verb tenses on the tree’s
branches.

Teacher Tools

Lesson Plans

English Time Teacher’s Books provide comprehensive,
step-by-step lesson plans for teaching each Student Book
page. However, it is crucial that teachers create
personalized lesson plans which take into account their
students’ learning styles, levels, and needs, as well as the
exact goal of the lesson and the time available for the
lesson. Lesson Plans provided in the Teacher’s Book can
be modified to create custom lesson plans.

Visual Aids
\:zual aids such as pictures, picture cards, posters, signs,
ana realia are valuable teaching aids that support

= nderstanding of new language without
= = samww Students can be involved in
T ELI nGS Thofor example. Jrawing and

ST
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ownership and pride in their classroom. Tips for using
bulletin boards:

¢ Designate a space on the bulletin board as a culture
corner, and display pictures of other countries or
cultures. On a map of the world students can use pins
to mark places in the world where English is spoken.

Display student pictures on the bulletin board or walls.
Be sure that every student has an opporturuty to
display his/her work.

Display any materials that can be reviewed from
previous lessons. For example: color charts, vocabulary
words, letters whose sounds students have learned.

Designate a space on the bulletin board as a photo
corner. Display photos of students working on projects
or activities in the classroom, pictures of students on
special trips, or students at home.

Picture and Word Cards

Cards are valuable resources to use throughout lessons,
both for introducing and practicing new language.
Realia, pictures from magazines, or simple drawings on
the board can also be used.

Games and Activities

Games and activities are a vital component of any
curriculum for language learners. Games provide a
strong motivation for students to experience the language
in a natural, meaningful, and enjoyable way. Pages 140~
147 feature games that can be used in any class.

Tips to ensure successful games and activities in class:

¢ Clearly understand the instructions before explaining
them to students. Then bring students to the front of
the classroom and have them model each step of the
game as the teacher explains it. Students can learn how
to play a game explained entirely in English if the
steps are modeled in a logical and sequential manner.

* Control and focus the game so that students use the
target language in a meaningful way and have fun.

Forming Groups and Pairs

Utilize quick and easy methods of forming groups so
that there is minimal class disruption. Consider students’
abilities and personalities when forming groups.

Tips to form groups:

¢ Utilize groups that naturally exist within the
classroom. For example: one row of students can form
a group or students can form groups with students
sitting nearby.

¢ Have students count off around the class, then have
students with the same number form one group.

* Have students form groups with others wearing the
same codor shirt. or with the same initials or birthdavs.

Stcrybooks

DT Tewsd Dvesen: namurai ianguage with visuals to
Canm mean™s Dor this reason it is beneficial to build a
S2s:moem aibrary of storvbooks that students can look at
berore or arter dass. Read storvbooks which contain
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language students know for five minutes at the end of
each class.

Tips for using storybooks in the classroom:

* Choose volunteers to play the roles of characters in the
story and dramatize their characters’ lines.

¢ Choose a volunteer to read the story aloud while
his/her classmates act it out in groups.

* Have students perform the story with paper puppets
they make.

¢ Have students draw specific scenes from the story on
large pieces of paper. Hang these scenes in sequential
order on the walls. Students then narrate or provide
dialogue for their scene in the story.

¢ Once students can perform the story comfortably,
videotape it and play the tape for the class and/or
parents.

Songs and Chants

Singing and chanting in class can play a vital role in
children’s language development. A song or chant is
provided in each English Time Student Book unit. The
Teacher’s Book offers detailed activities to enhance each
song and chant.

Tips to make songs other than those in the Student Book
an integral part of the classroom:

¢ Choose a new song every month for students to sing
as they clean up after activities.

e Play English children’s songs while students are
working, drawing, or coloring.

Practical Teaching Tips
Several practical teaching tips:

¢ Establish a signal to be used to get students” attention.
For example: clap your hands twice, flicker the lights,
or ring a bell.

Plan to change activities approximately every five to
seven minutes, as young students have short attention
spans. It is thus important to plan more than enough
activities so that it is possible to quickly change to
another activity without disrupting the class. It is also
recommended to change activities before students lose
interest or become bored. This way students will look
forward to doing the activity again in future lessons.

Give students advance notice before changing
activities. Doing so allows students to finish what they
are doing and mentally prepare for the next activity.

Develop a class routine and follow it in each lesson.
Students will develop a sense of security, which will
lead to greater participation.

¢ Ask students for feedback on how they experience the
class. Acknowledge their feedback and make any
appropriate changes to meet their needs.

English as the Language of Instruction

Language input is one of the most important aspects &
language learning. This is especially true in places wr.-e-
English is neither widely heard, spoken, nor seen our:ze
the classroom. For this reason, conduct as much of eacn
lesson as possible in English.

Tips to maximize English usage in the classroom:

* Give all instructions in English. Use gestures, bodv
language, or visual aids to convey the meaning.

* Use previously learned language on a regular basis in
all classes so that it becomes a natural part of students’
English vocabulary.

* Look for any occasion to provide opportunities
for students to experience the use of English in a
communicative, meaningful, and interesting way. For
example: invite a native English speaker to class to
speak to students.

Assessment

Continual student evaluation and assessment is crucial
in order to determine in which areas students require
further explanation and/or practice. Assessment
methods include traditional tests and Teacher’s Logs. In
the latter, the teacher’s observations and assessments of
students are recorded during or after each class.

Correcting Students

Correcting mistakes is an important role of any teacher.
The manner of correction will depend on whether the
activity is accuracy-based (the focus is on speaking
perfectly) or fluency-based (the focus is on speaking as
much as possible). Pay attention to students’ reactions to
correction. Some students accept being corrected without
losing confidence or motivation. Others, however,
become self-conscious and reticent for fear of making
mistakes. Try to avoid over-correction so that students
can learn from their mistakes without losing motivation
or confidence in their speaking ability.

Methods of correction during accuracy-focused activities:

¢ Point out the error, provide the correct form, and have
the student repeat the correct form. For example: A
student says Yesterday I go to school. Say Go while
shaking your head. Then say Yesterday I went to school,
emphasizing went. The student repeats.

Repeat the student’s sentence, stressing the error with
rising intonation. Then immediately repeat the
sentence, pausing before the error, and have the
student give the correct form. For example: A student
says Yesterday I go to school. Say Yesterday I go (rising
intonation) to school. Yesterday I . The student
completes the sentence with went to school.

Methods of correction during fluency-focused activities

* Rephrase students’ mistakes in correct English. Do n:t
interrupt them in order to correct their mistakes. It is
not necessary for students to repeat the corrected
sentence. For example: A student says Yesterday I ¢o :3
school. Say Oh, yesterday you went to school, slightlv
emphasizing went.

Teacher Resource =



* At times refrain from correcting the students during
games or storytime. This enhances motivation and
lends a sense of fun and excitement to the class.
During group work, walk around the classroom, listen
to students and note any common mistakes. Once the
activity is done, correct these mistakes with the class as
a whole.

Teaching Large Classes
Large classes present special challenges for monitoring
student participation and learning.

Tips to effectively teach large classes:

¢ Walk around the classroom and listen while students
work in pairs or in groups. Note any areas in which
-t-dents are having difficulty and address these with
e enure class at the end of the activity.

®* . a - mcludes a game that requires movement in
assroom. divide the class into two
Tmoos. One group can plav the game while the other
ez 208 2 Jwet achvity at their desks. Groups can
Ter ShEmoe mowes

-r zno—er weacher. Both teachers can

<= =T
Tk SEes v arTores =G share dhe task of
o Make sure 2l fnder esetEy Tnwee 21 owe back of

the classroom. can see Dx eATuns maerzs Jeatdv

Use large visual aids o waik 2roens T Zassoom
with the material so thar aP! scudents are 2o w =% It
up close.

Introducing Culture in the Classroom

As students learn English and acquire an openness
toward it as a foreign language, nurture a similar open
attitude toward foreign cultures. Initiate this by
introducing the flags and locations of different countries,

Teacher Resource Guide

and discussing the daily life of people from other
countries. Then introduce samples of folk art and music.
children’s games, ways of greeting, coins, and stamps
Use photographs, realia, books and magazines, or video
to introduce these elements of culture. Embassies or
Consulates are often more than willing to provide free
information about their countries.

Involving Parents

Parents are a vital source of information about students.
Parental feedback can reveal aspects of the students’
language development that are evident at home but not
in class. They can also provide valuable information on
students’ special needs or problems. Inform parents of
what their children are learning and the progress they
are making. Parents’ interest in their children’s learning
and support can lead to a higher level of student
motivation.

Tips and suggestions to involve parents:

¢ Send home a monthly newsletter detailing the
language the class is studying. Include some work
students have done if possible.

* Host a parent class where parents and their children
can participate together in class activities. This is a good
chance to explain to parents what their children are
learning and how they are learning it. Present English
songs. original stories, or choral readings, and display
students’ work and pictures.

* Send a letter home to parents at the beginning of the
course to mtroduce vourself as well as the material their
child will be studying.
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Focus: Frequently used classroom language

Materials Needed: CD/cassette and player

introduce the Language

. Sit down on a chair. Model stand up by saying Stand
up and standing up. Then model sit down by saying Sit
down and sitting down. Do this three to four times.
Then say Stand up. Students repeat and stand up. Say
Sit down. Students repeat and sit down. Do this
several times, gradually decreasing the pause between
naming the two actions. Next, go to an individual
student and say (Mari), stand up. If (Mari) stands up,
say Sit down. If (Mari) does not stand up, gesture to
(Mari) to stand up, then say Sit down. Repeat this
procedure with three to four different students.

. Follow the same procedure as in Step 1 for the
remaining classroom language items, using the
following actions:

Listen: Cup your hand behind one ear.

Quiet: Hold your index finger to your lips.

Stop: Walk around the classroom, say Stop! and freeze.
Point: Point to any item in the classroom.

Open your book : Hold up a book and open it.

Close your book: Close the book.

Take out your pencil: Take a pencil out of your pencil
case or pocket.

Put away your pencil: Put the pencil back into your
pencil case or pocket.

Make a circle: Bring four to five students to the front of
the classroom. Say Make a circle while helping these
students to make a circle.

Make a line: Say Make a line and help the students to
form a straight line.

3. Name any four of the actions. Students do each action

as it is said. Do the same with the remaining actions.

Teacher Tip: Use this classroom language as often as

possible so that it becomes a natural part of each
lesson. The recording can be played at the beginning
of lessons until students are completely familiar with
the classroom language.

Practice the Language
Students open their Student Books to page vi.

Listen and do the actions.

1. Play the recording. Students listen and point to
the actions in their books.

Stand up. Stand up.

Sit down. Sit down.

Listen. Listen.

Quiet! Quiet!

Stop! Stop!

Point. Point.

Open your book. Open your book.

Close your book. Close your book.

Take out your pencil. Take out your pencil.
Put away your pencil. Put away your pencil.
Make a circle. Make a circle.

Make a line. Make a line.

2. Play the recording again. Students listen and do
the actions. Play the recording as many times as
necessary for students to complete the task.

Classroom Language



Games and Activities

Groups Say and Do. Divide the class into Groups A
and B. Each group chooses a leader. Group A’s’'leader
holds up his/her Student Book and points to the
picture of one of the actions on pages vi or vii. Any
student in Group A names that action, and students in
Group B do it. Group A continues in the same way
until all the actions have been named. Groups change
roles and do the activity again.

2. Do What I Say. Volunteers take turns coming to the
front of the classroom and naming the actions. Seated
students do the actions.

Note: In the above activities, it is not important for
students to name the actions perfectly or fluently. This
is an opportunity for students to experience others
reacting to the language they have produced. If
students have difficulty naming the action correctly,
name the action and have them repeat.

Finish the Lesson

Simon Says. Say various commands from the classroom
language, some of which are preceded by Simon says.
Students do the action only if the language is preceded
by Simon says. For example: Say Simon says take out your
pencil. Students take out their pencils. Say Put away your
pencil. Students do not do the action. If a student does
an action that was not preceded by Simon says, or does
an action incorrectly, he/she is “out” and must wait
until the next round to play again. Continue until only
one student is still “in” the game. Then play again,
having a volunteer take on the teacher’s role and say
the classroom language items.

LARGE cLAssEs: Play the game as above, but for a prede-
termined amount of time (for example: seven minutes).
All students still standing at the end of this time win.

OrmiON: Play the game as above, but choose a volunteer
to help monitor the game. He/She will both help see if

students are doing the actions correctly, and if they are

correctly responding to Simon says.

Classroom Language



Focus: Uppercase and lowercase alphabet letters

Materials Needed (excluding materials for optional activities):
CD/cassette and player; uppercase alphabet cards, 1 set per 4-5 students,
lowercase alphabet cards, 1 set per 4-5 students (see Picture and Word
Card Book pages 51-54)

Note: The Alphabet page focuses on letter names, not
their sounds. Letter sounds are taught in Phonics Time
of each unit.

Warm-Up and Review

Review: Classroom Language. Say and do each action,
and have students repeat and do the action. Then play

the recording of the classroom language. Students listen
and do the actions.

Introduce the Alphabet

1. Hold up alphabet cards A-F one by one and name

each letter. Students listen. Hold up the A-F alphabet abcdefg
cards again, name each letter, and have students hijklmn
repeat. Do the same with G-L, MR, and S-Z. Repeat opgrstu
the entire procedure for the lowercase alphabet cards. vwxyz

2. Write the uppercase and lowercase letters of the 2. Read the letters line by line. Students repeat each
alphabet in alphabetical order on the board. Point to line. Play the recording again. Students listen and
each letter in order and elicit its name. Point to the point to the letters in their books.

i licit their names. . . .
letters in random order and elicit thel 3. Play the recording again. Students listen and sing

3. Distribute all the uppercase and lowercase alphabet along, using their books for reference. Play the
cards, so that each student has at least one card recording as many times as necessary for students to
(students may have more than one card). Say the become familiar with the song.

alphabet one letter at a time in alphabetical order. The
student(s) who have the named card repeat and hold
the card up. Do the activity again, but this time say
the letters in random order.

Teacher Tip: The recording can be played at the
beginning of each lesson until students are familiar
with the letter names.

B. Point to the letters. Say the alphabet on
Practice the Alphabet your own.

Students point to and name each letter.
Students open their Student Books to page viii.

A. Listen and sing along.

1. Write the alphabet on the board in the same way it
appears in the tapescript. Play the recording. Point to
the letters on the board as students listen.

Games and Activities

1. Write in the Air. Write the alphabet, both uppercase
and lowercase, on the board. Point to and name A.

abed Write A with your finger on the board next to A. Do
efgh this slowly so that students see the stroke order.

ijkl Students then write A in the air with their fingers and
mnop say A. Do the same with 4. Continue in the same wav
grst with all the letters of the alphabet.

uvw

xyz
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